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ABSTRACT 
If f ective school research atudiea bave identified many characteris­
tics of effective aebools and effective leaders. In October, 1984, the 
U .• S. Department of Education aacl the National COllllllission on Excellence 
identified 202 schools and 54 principals that met their school 
effectiveness criteria (Appendix C) and later that year the� were given 
national recognition. 
This researcher reviewed literature by Edmonds (1982), Eicholtz 
(1984), Guthrie (1980), Brookover and LeZotte (1982), Sergiova�ni (1984) 
and others on effective schools as a validity reference in measuring .the 
responses of the surveyed principals who listed what they perceived as 
being school effectiveness factors. 
In establishing effective school programs, a principal may 
encounter conflict from the staff. students and community. This study 
used a field survey to gather information regarding organizations or 
processes that exist to help principals resolve conflict and creatively 
channel it into problem solvtng that will invariably enhance the school 
program. The Effective Schools/Leader Survey was developed, with the 
assistance of Dr. Larry Janes and Dr. David Bartz of Eastern Illinois 
University to solicit this information from the identified principals 
and schools. The completed surveys were returned to Eastern Illinois 
University computer center where the findings were �ggregated and 
scored. The results revealed that many principals utilized programs and 
practices that involved staff, students and the community in the daily 
operation of the school. 
i 
The statistical results found in Chapter Pour provide• inf oraation 
pertaining to aethodologi•• and practices uaea by these principals tb 
eatal>U•h'.rfective school proar ...  
� i 
.:>t_ ., • 
ii 
Chapter I 
OftrvieiV of The Probla 
Introduction 
Education in recent years baa been publicly criticized for its 
, ::'"'�- .'t 
inept ability to maintain high academic standards. There is a constant 
outcry about declining student achievement, ineffective teachers and 
administrators and a decay o f  quality education. Yet the 1984 SAT 
scores indicate that there is an improvement in s tudent abilities .  
Also, a new Gallup Poll (1984) reflect s  a substantial increase in the 
public's regard for the nation' a aore than 16,000 public high schools;. · 
-
Forty-two percent of ael'ieaas graded local public classrooms with an A 
or B, compared with 31% in 1983 (Solorsano, 1984). 
Moreover, literature on school effectiveness reveals that differ-
, 
. 
ences among school• do affect. students' scholastic abilities . Further-
more, research has revealed that there are certain characteristics that 
contribute to schools being effective. Though these studies •ary in 
terms of exjression and numbers of characteristics listed, they 
basically are COllllOn in f tve areas: 
1. strong leadership 
2. high expectations 
3. clear set of goals 
4. school-wide effective staff training program 
5 • .  · a systea for aonitoriag atudent progress 
As the symbol of strong leadership the principal is exceedingly 
important in es tablishing a climate that will allow effective ins truc-
t ion to prevail . 
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To achi.Ye this educational climate. studies have demonstrated that 
effective principals: 
1. must have a clear vision of future goals 
2. must test the lillits ill p1;'ovidiug needed resources 
3. must be persuasive and committed to high standards 
4. must use a participato� ftyle, 
S. must not be content to maintain the status quo 
The principal must comaunicate his role aa a program planner and 
goal setter to the staff. students and conauiJ.ty. Ttwase roles will 
often lead to co�tlict; therefore the Prin�fp!i'�=� iiifJ:fi� tbe '1 �kills 
� ,;\ - _,;i�,c;:-; \(!_��; :;-�:-\; , L',_.<-, 
necessary to manage conflict and channel it in positive directions. 
Sergiovanni (1984) views excellent schools as having the-propensity 
to be effective regardless of conflict. He states: 
Conflict may characterize interpersonal relationships among 
faculty or betwee11 faculty,tnd.supervisors. Parents may feel isolated 
from the school. Competent schools. by contrast. measure up to these 
and other standards of effectiyeness. They get the job done in a 
satisfactory manner. licellent achoo�. b,ovever. exceed the 
expectations necessary to be coasidered satisfactory. Students in 
such schools accqmp1ish far more anc1 .teachers work much harder than 
can ordinarily be expected {p. 6). · 
Teacher attitude, school goals and objectives, and the general 
climate and philosophy of a staff and school .population have to center 
around the principal . A principal can be the life-blood .or de4�h-stroke 
to a school . "Teacbers can dread or look forward �o coaing into worlt 
dependi"g upon the support offered by the 'buildi" aGinistrator. 
Children in school can sense a strong spirit to achieve or get an 
oDlinous feeling of fear toward the school from the verbal and even 
stro!lger non-vei-bal messages sent to them ••• by the principal (Craig, 
1982)." 
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Statement of the Problem 
The U.S. Department of Education and the National Commission on 
Excellence identtf ied 202 schools and 54 principals as being "exemplary" 
and "distinguished" respectively. They met the achool effectiveness 
criteria developed by the two govehunental agencies and were recently 
given national recognition. 
This study focuses upon the charactefist!cli'of' th*•• exemplary 
schools and distinpished .principals to detertd:ne0tli•tcC!hmnolialittea of 
their effectiveness. llesearch has revealed that effective schools have 
basic co.on characteristics, with a desirable school climate being one 
factor that is of great importance. · The principal is ultimately respon-
sible for allowing maximum instructional time to occur in an atmosphere 
conducive to learning. Eicholtz (1984) found: 
Moat researchers in'education see no blueprint which, if followed, 
will guarantee the development of a desirable school climate. 
However, l would contend that effective school principals, despite 
their variations in style, share certain basic characteristics 
(p. 22). . ' 
I 
In establishing effective school programs, principals will 
encounter conflict from the staff, students and community. Their 
ability to resolve conflict and creatively channel it into positive 
solutions will invariably enhance the school program. 
Some individuals assume the principalship with the assU11lption that 
their prior knowledge of education includes all the skills needed to 
function efficiently. This study will explore this assumption to 
determine if that is a proper supposition. 
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According to further research on effective schools and principals, 
evidence of common characteristics and skills were identified for each 
group. In accordance with this study the researcher will address 
questions such as: What common methodologies, policies, and practices 
do principals use in their "exemplary" school programs? Research · 
--, : . , ' ' 
indicates that positive school cliaate is of utmost iaportance in 
achieving maximum instruction time; therefore,. what skills are utilized 
f ... ::"-}�!t:�.-> � f' 
by "distinguished" principals to ree0,lVJtt �Uo•\-1!..�� � •. ,lft'* e4 aore 
positive learning ienviromunt? 
,, -� f; ; 
In researching these topics, the researcher has presented data that 
will aid in develop!,ng workshops, in•Mnic• programs, and training 
sessions on,positive leadership for principals. 
Limitations of the Study 
Revealing the methodologies, policies and practices used by the 
principals identified as distinpiabed will 'be the major goal of thts 
study. The data obtained from the surveyed principals will supply 
information regarding their policies, programs, and practices used to 
minimize or ta creatively channel conflict and ta establish the c�i,laate 
�',') L 
for an . .xcellent scboal program. The 11.mita�iOll ,i&,: t;llat: �b.e.a"u•y 
entails only the principal'• own perception as to what he deems 
contributable factors that warrant: hia a<;hool ,.. ,;be�g ef�ective. 
The researcher believes that the ta.rpc population surveyed will 
provide an adequate representative analysis of effective school manage-
ment. The data will provide useful raw information that could be used 
·for further study regarding effective schools and principals.· 
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Qperational Definitions 
The term "effective sc'hoola" can be considered ambiguous as it 
relates to this study. Literature on effective schools has identified 
many different components yet uny aore sf:1d.iaritiee in defining the 
composition of ail effective school. 'Purkey and Marshall (1982) define 
eff ective1 school& as having the follovtq 'clia'!i.artatics: 
Two elements in particular appear to be ca..on to effective 
schools: high expectations for student achievement on the part of 
school staff meiabers, and strong inseri6ti� t�lf'-lfif:J'oD. 'Cfte part ·of 
the school principal or another staff member. Other elements that are 
comaon 'to a significant number of 'effective ecftOlJJ»' 'lWld&fei'ti,1 1 · 
- Well-defined school goals and eaphasis 
- Staff training on a school-wide basis 
- Control by staff over instructional and training decisiC)Jls 
- A sense of order 
- A system for monitoring etudent'pTogt"ees 
- Good discipline (1982). 
Conflict is inevitably found in organizations of all types. There 
are different forms of conflict but basically it involves individuals' 
viewpoints regarding a common situation. Lippitt (1983) provides this 
statement regarding conflict as: 
Fighting, hostility and controversy -- all of which can be called 
conflict -- are nearly everyday fare for individuals and groups, 
although they do not always openly evidence themselves. Too often, 
there ii emotional ef f Ort and involYemen.t by tUlll}' people� fti'aj go68 
largely unrewarded because of restrictive rather than constructive 
channels of communication. · : ' ' 
Conf.lict is almost always caused by enlilil•'Jk'tnt• of viev. Because we 
are not born exactly alike and because we have not learned or 
eXperienced identical thing•• ve aee and value things differently • • • 
the extreme result at either end is a situation that is undesirably 
abrasive or dialogue that ·1a creatively productive (p. 20). 
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Chapter II 
Rationale. Related Literature and Research 
Rationale 
The rationale of this study is to identify the common 
methodologies. programs and polictea of effective acliool principals as 
they apply to establishing ef fectiYe schools thr0»gh the use of conflict 
resolution. 
Research and related literature by Edmonds (1982), Eich�ltz (1984). 
Guthrie (1980). Brookover and Lezotte (1982), Sergiovanni (1984), 
Sunseri (1984) and others foraed the basic format for· researching the 
characteristics of school effectiveness and leadership. Their author­
' 
itative views are used as criteria for this study in identifying factors 
that constitute effective schools and principals. Data from principals 
cited as being effective cwld be the basis for developing workshops. 
in-services and training progr81l8 on effective leadership. 
Related Literature and Research 
Effective School Characteristics 
Research bas indicated that instructionally effective 1irehool11:are: 
indeed associated with successful student outcomes. 
Clark. Lotta, Astuto (1984) i1l their re'seat'ch cm effective schools 
listed characteristics of such schools: 
1. Strong administrative leadership; 
2. A climate of expeetation for satisfactory atudent achievement:; 
3. An orderly but 1lot 0ppreaslve school clf.Mte; 
4. A focus on pupil acquisition of basic school skills; 
5. A system fot: continoU.s aonitoriag of pupil progress; and 
6. llesources that can 1'e focused on the ftmdalaert.tal learning 
objectives of the school. 
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D' Amico (1982) publiehes the concbaaions of .four school effective-
ness studies by Brookover and Le&otte (1979) , Edmonds and Frederiksen 
{1 979), Phi Delta Kappa {1980) and Butter an.cl others {1979): 
Brookover and Lezotte {1979) 
1. Improving schools accept an� eaphasi&e �he �rtance of basic 
skills .-stery as prime go.a and objectives. 
2. Staff of improving schools believe all atudertts can 111&ster the 
basic skills objectives and they believe the principal. share this 
belief. 
3. Staff of improving schools expect their students will go on with 
their education. 
4. Staff of improving schools do not uke excuses: they assume 
responsibility for teaching basic skills and are committed to do 
so. 
5. Staff of improving schools spend more tille on achieving basic 
skills objectives. 
6. Principals at improving school& are aasertive instructional 
leacltars and d1scipliilari4Ul8, a:nd they uauae responsibility for 
the evaluation of the achieveaent of basic skills objectives. 
7. Staff at improving schools accept t�e concept of accountability 
and are involved in developing {or using) accountability models • 
. 
8. Teachers at iaproving schools are not very satisfied or complacent 
about the status quo. 
9. There is more parent-initiated contact and involv ... nt at: ;improv­
ing schools {even through the overall amount of parent pivolv,.nt 
is less). 
1 0. The compensatory education programs ia imPJC>Ving fcbools 
de ... emphasize para-profesaional·involv.-nt-.nd teacher involvement 
in the selection of Comp-Ed-bound students. 
Edmonds (1983) 
1 .  Clarity that pupil acquisition of the basic school skills takes 
precedence over all other scbooi •ctivities. 
2. There is a climate of expectation in which no children are per­
mitted to fall below minimum but efficacious levels of achieve­
ment. 
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3. Administrative leadership is strong and without it the 
disparate elements of good achoolin& can be neither brought 
together nor kept together. 
· 
4. A means. is presen� bY which pupil progress can be frequently 
monitored. 
S. There is an atmosphere that is orderly without being rigid, 
quiet without being oppressive, and generally conducive to the 
instructional business at hand. ' 
Phi Delta Kappa (1980) 
1. Svccessful schools are characterized . b7 c�r�i::ft,ie� 1 �uf11c-
ular goals and objectives. 
· . ' ' " · ·' ' •nr... ' ·  
2. The leaders' attitudq toward urban educa�ion ,_,d e�p,�tat�ons 
for school, or program success determine the :11ij>act of' the 
leader on exceptional schools. 
3. The behavior of the designated school or program leader is 
crucialin determining school success. 
4. Successful urban schools frequently employ techniques of 
individualized instruction. 
S .  Structured learning,enviromnents are particularly successful in 
urban claasrootD.S • .  � 
6. B.eductioii_., in adult/child ratiqs are associated with positive 
school performance . · 
7. Successful schools are often supported with special project 
funds from federal, state, and local sources. 
8. Successful .urban schools are characteri�ed bJ ... �igh levels of 
parental contact with the school and parental'involvement with 
school activities. 
9. Successful •chools frequently use staff development or 
inservice training progr811l8 to realize their objectives. 
10. The greater the specificity or focus of the training program in 
teqs of goals or proceases , the greater the likelihood of its 
success. 
11. B.e•ource and facility manipulations alone are insufficient to 
affeci school outcome.a. 
-8-
1. Qtltcomes were better in acbools where teachers expected the 
children to achieve·well. 
2. Outcomes were better in schools that provided pleasant working 
conditions for tb• pupils. 
3. Outcomes were better in achools where immediate. direct.praise 
and approval were the prevalent means of classroom feedback. 
4. Outcomes were better in schools where teachers presented them­
selves as positive role models demonstrating punctuality. 
concern for the physical well-being of the school building. 
concern for the •otioaal well-beiJta· Q�. -�:lmP:�,a ... .. ,.ui re­
straint in .the use of physical puni ...... t.,,, 
"'• ' 
5. Children's beh4vior vu better in schools ,wJlere ,t�•,•re, 
readily ,available to be consulted by children about probleu . 
and where many children consulted with teachers. ·. 
6. Outcomes were better in schools where a high proportion of 
children held some kind of position o.f responsibility in the 
school system. 
7. A school's atmosphere is influenced positively by the degree to 
which it functio'QIJ a••• a coherent vhe>le., with agreed ways of 
doing things that are consistent throughout the school and that 
have the general support of all suff. 
The conclusions reported by these authors appear similar in stating 
. 
the characteristics of effectiveness but they do not match. The nUDlber 
of .characteristics are not the .... and they are expressed differently. 
Some of the authors omit, for example, strong administrative leadership; 
while others strongly emphasize it. 
D'Amico summarizes by stat1ilg: 
In &WI!., the degree to which the overall canclusione of these four 
studies match each other, match their specifJ,c findings, and are 
derived from the specific findings cleaervea attention, particularly if 
they are to be used 4s a basis for creating effective schools • 
. 
Effective schools exist. Hundreds of thea have been described. 
Each one's effectiveness, however, seems to represent an intricate. 
perhaps idiosyncratic, phenomenon tha�. in turn, is probably the 
result of intricate, perhaps idiosyncratic, processes. As yet, there 
are not recipes for creating effective echools (p� 61). 
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Purkey and Smith (1982) • in response to the. studie.s by the New York 
State Department of Education (1974*',., ;1974b1 1976); a study conducted 
for the Maryland State Departiaent of Education (Austin, 1978); Lezotte, 
Edmonds, and Ratner's study of 111Qdel citie• elementary schools in 
Detroit (1974); Brookover and S�lmei4er'a (1975) a�udy of Michigan 
elementary schools; and the study of Delaware schools by Spartz and 
others (1977), state that: 
, . :·::\ ,hr_.,�·\ .. ::;.:: : (:li.Cfl �fd(pu.l}'�·-· ;:· ... \.-rn 
While the studies do correspe>Jld 1ta •evA1'�t � ft.- 4��•l 'P.··· 
variations in. their find,ings aboiald •!trv• • .,..� � c;,mi� ' tt1.�Niq9;..� would reduce such disparate literature to f;lve .,91=0 ��4,ffl;:��lf,f\"i.• Similarly, those variations suaaec8t that no v�r�le_ljlp���JlltF is 
crucial. Nonetheless there is aom.e consistency bl i;h._.resul,t�, The 
more pervasive common elements are.better control or discipline and 
high staff expectations for iatuclent achievement. Each of t�se 
variables sh()wed up in four of the seven' studies for which there are 
data. An emphasis on inat,ructiol\al leadership by the principal or 
anothet important staff melJlbers-.s found to be important in three 
studies. · · · · · 
Purkey and Smith continued with case studies cited in various school 
effectiveness reviews by (Brookover and others, 1979; Brookover and 
Lezotte, 1979; I.utter and others, 1979; Venezky and Winfield, 1979; 
Weber, 1971) and three recent additions to the literature (California 
State Department of f:ducation, 1980; Glenn, 1981; Levine and Stark, 
1�81). 
These findings concluded with the foll�nf.ftatement: 
Five factors stand out as. a common to •f5r.kut,not al:.l, of the 
six case studies. These are (1) strong leadership by the principal or 
anothe;r staff membef, (2) high expectatip.is :.Yi,,staff for student 
achievement, (3) a clear set of goals and'apusis for the school, (4) 
a scbool-,,ide effectiye ataff training proar•t.and (5) a syftem for 
the monitoring of. student progress. An eapbaaia on order and 
d:J,sc�pline •howed up in twc;> of ,tl;le studif!Sa and a large number of 
factors were specific to a single study (p. 65). · 
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Effective schools have strong leadership by principals, who operate 
their school building like well run businesses. Professional asso-
ciations have attempted to define the role of principals. Hencley et 
al. (1970), in reviewing the definitions of the principalship compiled 
by the American Association of School Administrators, stated that the 
_ _  ., 
principal was described as: 
• • • •  an instructional leader; as a guidance person, a  a pupil 
control agent or disciplinarian; as a group'!&Jnaaicir••JilSCl.:.tD::can 
work with a variety of teacher cliques within a bu�din$; aa an expert 
organizer of the school acheduler; aa a diplollaa�:ti•N- �Jlu811Dothly 
with irate parents; as a chief of the building custodians who knows 
how to keep a building spic and span; as a businesllll8D� 'Vila:: beps ,his 
budgets, accounts, and supplies in order; as an office manager,who 
prepares accurate records on time; as a mediator of various forces 
within the community; or as an effective worker with the P.T.A. and 
other school groups. He is also seen at tiaes as one who assists in 
policy making; as one who initiates innovations; and as one who is 
adept at. play,ing .. ny '.dtf fttent roles in interaction with diverse 
school publics (p. 153). 
Characteristics of Effective Principals 
More review of literature and research has revealed consistently 
that effective principals are excellent educational managers. Managing 
people and progr811lB efficiently promotes a climate that is more conducive 
to a learning environment desired by staff, students and administrators. 
Such a learning environment will allow the principal more time to de-
velop, to 111pleaent, and to monitor additional instructional progr811l8 for 
his building. Some writers have said a strong site administrator must be 
an instructional leader, but many are also notd.ng that principals can 
significantly affect the school environment by being concerned and 
efficient managers. 
To be an efficient manager, a principal needs to create a proposal 
that represents the school's master plan. This plan should include the 
principal'& vision for the school's mission, present academic goals for 
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the students, and express the methods to accomplish these goals. Then 
the principal 1hould cultivate staff-member support so they will accept 
the proposals and create instructional strategies for implementing them. 
(Sunseri, 1984). But to accomplish this ��ceptance, a principal must . 
isolate conflicting aatters tha� interfere �t� ·W.• etaff's academic 
instruction. This factor 1118.Ximizing inst?t:�l-�f. � - was a key 
' : ' ' - \ :tl t"' j .: ,.-- .r._ l• \' ·.' \ <," � ' ·-. :1 
determinant �ntionea in many studies of eflecti�e ·achools (Duke, 1982� 
Clauset, Jr. and GaynoJ', 1982; and Howe.�1'� .i�B!l�r; ,,PJ��P4M ��: 
insure that a school has mater
.
ials nece;san to iJnp��lJ.t!lt!���;iemic 
program by exerting authority at the district off ice:;'��.� , l.�8h . · ', 
Another valuable aanage•nt tool is providing important teacher 
inservice programs and making sure their scheduling does not interfere 
with tbe instructional day (Manasse, 1982; Clauset, Jr. and Gaynor, . 
1982; and Howell, 1981). 
The essentials of these studies have shown that effective prin-
cipals are excellent aanagers of their staff. It demonstrates that 
principal• 11Ust be able to contain any unnecessaTy interference that 
might jeopardize� the. daily �nstructional program. 
Gordon Cawelti (1�84) cites five descriptions of ef f�tj,ve school 
principals: 
1. Vision. Effective priJlcipals have� �,1 f•n1 e 9f , !ii��.· as te the 
kind ·of school and learning environment they intebd to create • 
. They articulate aoals, directiops. �;priorities for their 
school to citizens, faculty, and students. 
2. Resourcefulness. Effective principals do not stop with the 
limited reeources pr9Vided th• throup:normal channels. It is 
rare that an urban principal accomplishes much by way of school 
improvement if be or ebe is, not •. bit of a. maverick. While not 
necessarily defying the system, effective principals demonstrate 
ingeJtµity in, <:Oll�inciilJ ,central office. p,ersonnel, parent groups, 
business leaders, and others of the school's needs. 
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3. 
4 .  
s .  
School l!proveaent Procueee . Effective principals plu for 
school improvement . All leaders need to •Pevc1 considerable 
t:l.DMt . earning "people power" beyond the "position pow�r" con­
veyed with their title . 
" 
Instruct ional support . Effective principals are a visible 
entity in all phases of achool lU'.4· ·� .provide active support 
to teachers . They spend much time observing classes and 
di•cu••ia& iutructional probl .. in a INUl!ler regarded by · 
teachers as helpful. The difference between effective prin­
c,iR&l• and otllers see• to lie in ;�ll•�,�.\fadge of quality 
instruction. and this detel:'llines the;lr judpent on how to spend 
their 'time . 
· 
' ·  � -: ;?t�T'.:. i}t: i;. "i;; ". , _ : " 
Monitoring . Effective principals kaov 110re about how students 
are doing in •th,•aatics or compoaition or art than other 
principals . and they use the information aa the basis for 
setting new priorities and a• valuable feedback to tttae�rs (p. 
3) . 
Research continuously seeks answers to questions regarding what 
constitutes certain principals being more effective than others . There 
have been attempts to categorize the findings of studies that examine 
principals ' traits , bebavioi-s . styles Am.d contexts (Persell , with Cookson 
and Lyons , 1981 ; lossert . Iowan ,  nwy.r, . pd Lee , 1981 ; Greenfield , 1982 ; 
Blumberg and Greenfield , 1980) . 
. 
One of the latest literat'Y reviews defines the role of the principal . 
as the instructional leader who promotes growth in student learning 
directly or through delegation. This instructional leadership .j.a, ;�' 
somewhat new term in the literature about effective princ:��ll•·; . .  ,I.n the 
1 960s and ••rly 1970s , researcher• concentrated oa deaoa.--.pJiic charac.-
teristics of principals . such as race , age , physical appearance and size , 
sex , formal education, aspirations , aQ.d years of � bing experience. 
These studies yielded little !nformation abou't how principals exercise 
leadership generally , or affect the iutructional proc;esa . Ultimately , 
personal traits were shown to be unreliable predictors of leadership 
effectiveneaa (Rutherford , Hord , and Huling, 19$3. p .  10, 16) . 
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Blua'berg alld Greenfield conclude that not just anyone can assume 
the role of adainistering •n effective school program. Among the 
characteristics of effective instructional leaders that Blumberg and 
Greenfield obaened in their sample (inf erred Prilllarily from talks with 
the principals) are the following: ' 
A propensity to set clear goal& alld: ta"' ba¥e �'hfte'. goals serve as a 
continuous source of motivation 
A high degree of self-confidence and openness to others 
A tolerance for ambiguity 
A tendency to test the limits of interpersonal and organizational 
systems 
A sensitivity to the dynamics of power 
An analytic perspective 
The ability to be in charge of their jobs .  
This i.ist is not just another list of characteristics of effective 
principals . lt is significant for its descriptions of the principals 
(sampled) and their own assessments of how they operate in their schools . 
Another study , cOllllDissioned by the Florida State Department of 
Education (Huff ,  Lake ,  and Schaalman , 1982) , set out to identify the 
competencies that characterize outstanding elementary and ' &ecdn:dary 
principals . This· study sought to unco'Ver the thoughts underlyiug ob"" 
served behavior and to distinguish between average and outstanding 
performance of principals . 
The Florida findings complemented those of Blumberg and Greenfield . 
Their consistencies demonstrated that the effective principal has a clear 
sense of mission and contro l ,  tests the limits in providing needed 
resources , is persuasive and committed to high standards , uses a 
participatory style , and is not content to maintain the status quo . 
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Managing Conflict 
llesearchera have conducted numerous studies regarding what consti-
tutes effective schools . These stud ies have primarily emphasized the 
roles of the principal and teacher as promoters of effective education. 
AS school personnel search for answers to establish effective programs , 
they also need to concem tbemselve• with wruit con•titutes effectiveness 
and specifically how it can be achieved in their achoc>ls . 
ltecent literature on this topic indicate• tl'Ut.t there ate 
identifiable variables found to correlate Vi.th studth'lt ''aeht•vedltfnt "1ttch 
can be impacted by school personnel such as principals and teilchers 
(Edmonds & Frederiksen , 1978) . These variables have been identified as 
essential correlates of an effective school program, with respect to 
specific distinguishable behavioral characteristics which const itute 
strong leadership at the building level by the principal . 
Research by Cohen (1982) on e ffective schools highlights the 
crucial role of the building principal and the importance of his leader-
ship for instructional improvement and effectiveness . Por example , in a 
review of research on effective principals , Bossert and his colleagues 
' 
(1982) found that principals in effect ive scho ls do more observ4t"ions 
of teachers ' work , discuss more work problems witll 'teachers , are more 
supportive of teachers ' efforts to improve and ' are ' liore active :[n 
setting up teacher and program evaluation procedures than ' princ ipals in 
less effective schoo ls . 
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!of°reover, while studies pf pri;cipals ' behaviors are as yet aore sugges­
tive than c;onclusive ud ,  like the research concerning effective 
schools , have concentrated prim4rily upon urban elementary sc�ols, 
�evertheless these •tudies have sufficiently established the prerequi- . 
sites for and natur,e of effective princ�pals ' behaviors . These 
�ehav:iors include knowledge •nd skills concerning effective teaching ud 
curricular practic .. , goal setting , decision-making , resource allo-. . -
cat�on , s taff and program evaluation , staff development ud reward 
syste111S and other unageaent behaviors . Since effftct,.:ye �°'"'8r �ire 
" . �� 
a sense of purpose and direction provided by well 4evelopad' a4 clearly 
articulated goals , a maj or component of the principal ' •  role entails the 
effec�ive management of goal-settipg activity . Not 01lly mu.st the 
principal have a personal sense of goal clarity , but he. or she aust also 
be effective in co11111unicat:lng those goals to faculty and students of the 
schoo l ,  gettina them. to "buy into" the goals and. make them · their own 
Li.ttle (1981) , idelltifies four generally effective tactics that 
princip�ls may use in order to shape the behavior, norms and 
expectations of their staffs -. announcing , modeling , saac�ioning , ·�d 
protecting. Furthermore, principals must also cOD111Unicate •�e schopl ' s  
•oals to parents and the comaunity , so that their u;pectt�iqs ·for t1le 
school . are consistent with the school ' s goals .  Secoad , . �he princt,.1 
should i-ealize that the 1:.asi• for iustruct iona� Jeaclerallip and 
effectiveness requires goals that are couceiv� laraely in terms of 
student !earning and achiev-.nt . Moreover , provi,cling -.anb;lgful and 
specific operational guidance to the school ·�•if l>y th•. principal 
appears to require a pJ:"oceaa of 
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problem identification and a�alysis . based upon evide1;u;e of the. current 
performance of the school. 
Finally . in schools as :J,.n other organizations , the process of 
planning aud 1qal-setting often generates · conflict . Principals . there- . 
fore . need both the analytic and intellectual stills demanded by the 
planning process . as well as the political and llJaU8.&�rial skills neces­
sary to make it work (p . 14) . 
Guthrie (1980) s tates : 
For many school, . administrators it is . difficult �o �gi�� t�\: .  t,he 
future could be more complicated and conflict ridden . than the. past . 
AccOlllllOdating to collective bargaining , added atate , pcl J!det�i 
mandates and prohibit ions , implementing racial desegregation plans , 
overseeing compensatory and bilingual instructional efforts ,  and 
complying with special education and sex equity directives , are but a 
few of the changes that arose in the 1960 ' s and 1970 ' s  and are likey 
(sic) to continue into the 1980 ' s .  As tiae consuming as -such reforms 
may have been for thoae charge4 w;J..th their •ctministrating, the 
short-run future prollises no reprieve , and aay even be characterized 
by more intense levels of conflict .  Bowe�•r• by consciously under­
standing sources of conflicts it aay not only be possible to withstand 
them better ,  but also there may exist positiv• •teps which , if taken. 
sufficiently in advance , may assist in deflecting or diluting poten­
tial problems (p. 20) . 
Research indictates that conflict is inevitable in organizations and 
the way it is resolved can have · far reaching consequences . For , e,�le , 
Phillips and Ches ton (1979) publi•hed the findings of a et'1clY �o��Ufted 
by five graduate studente from . the Massachusetts lneU.tut� 9.f Jitf���ogy . 
The results found that two popular but contradictory strategies for 
conflict r�solution are the " tough guy" approach and the 
"problem-solver" approach . The tough guy is assertive , decis ive , 
skilled at using power to force others to accept his solutic:>n . The 
problem solver is obj ecti�e .  egalitarian , skilled at creating a climate 
in which parties to the conflict can arrive jointly at a solut ion . 
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Which ia the aore succeaeful strategy? Our study of tile conflict 
experiences of twenty-five m1ddle-level managers With at least ten years 
of eJtpetience indicates that while both work. each is appropriate to 
certain situations . Organitations which use a single aethod of conflict 
resolution should probably reassess their practices . 
Which is the role to take to resolve a conflict -- Tough Guy or 
Problem Solver? Each can result in a good reaoluttoa when �aed in an 
appropriate aituation , and each will fail in certain aituations . If an 
organization strongly favors one aethod ,i  theTe will be . .  conflict• with 
which managers will have d ifficulty . Managers should be encouraged to 
develop facility in both approaches , since forcing and problem solving 
are not personality traits , but skills that can be learned (p .  82) .  
Genck (1984) atatea that better management of conflict from prin-
cipals , and other administrators would lead to better atwhant perf or-
mance . In working with more than 100 school districts over the past ten 
years , he has found that school managers want these results : 
- Positive staff relations - conaunication , information , and 
evaluation that emphasizes teamwork and performance . 
- Participation , trust , ancl. confidence - teachers and administrators 
working in partnership with the board . 
- Board ·accountability - confidence, support , and delegation to 
staff . based, on 891.dence of good performance . 
- Positive responses to conaunity , parent , s tudent , and national 
public cotacern&. 
Conflict , fragaentation.  and advet"sarial relatlotaehips c01Dlll0n in 
schoola today are a primary cause for declining performance . National 
studies have not delved into these internal human relations , but every-
body involved is aware of the stresses and strains that have been 
created . A noted authority on cottflic.t tlanagement ,  Lippitt ( 1983) views 
conflict resolution as a means of Masuring the competency of orga-
nizational leaders (p .  16) . 
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The American Management Aaaociation recently sponsored a survey by 
Lippitt ef �era 'vith respect to COllflict .. nagement and found that 
the respoa4enta see coaf lict •• a topic of growing concern: 
- They apencl about ·24 percent of tiuir tille dealtaa with conflict . �  
- Their · ecmf lict aanqeaeat·,.�ilitJ has . iffC .. more needed over the 
past ten years . 
' ; \ ., _i 
- They tate confl1ct ._., ..... t ' M  : .a itopic �f equal or slightly higher 
tw.port.ace than plaa.ning , conmunication , motivation and deci• 
. aion.....itiq. ' 
· 
' � :.: t, i, · ,: , '(�it. �� f.<H'� ; 
... Their interests ill the aources of conflict empbuiae psychological 
f4Ctora , .Mell. as llisQ.de•�-Uaa• ·Ct ..me...._ ·61Uure , 
pereoaality. . claahea ad 1value differences . 
Lippitt continues with a c01tp4riJlon betweett ccmflioc unegeaent and 
conf'3,ict resolution by stating: 
� It ia obvious that a required competency for toclay' a leaders is to 
manage conflict -- accepting as fact that conflict should aometiaes be 
encouraaed ,  tolerated and creatively channeled into effective prob­
lem-solving . Managers ahoulcl know the causes of conflict , ways to 
diapoae types of .. eonf U,ct aa4 -tlaodts to cope with differences 
between those conflicts to be resolved and t�oae to be managed. 
JSy the saae token, conf lic.t releaaea energy at every level of 
human affairs -- energy that properly managed can produce positive , 
contributing results. Two things should be recognized here : that 
such conflict is a wholly predictable social phenoaeuon and con­
flict ehoulcl not be X'epre1u1ed but rather be channeled to useful 
purposes . And both lie at the heart of effective leactership . The 
goal of oi:ganiaatioual .leadership is not. to elia:tnace :Ch>llfUcc. ,i but 
to uae it , to turn the released energy to good advantage so that a 
. win-win outcqae occurs �(p. 20) . 
Effectiveness of an organi&atioa ca prevail with llUimum effort of' 
leadership to establish an orderly climate for employees . Lippitt (1983) 
references thfi.ae aepecta of ,organiaational i:•ltet , m · nlation to 
clilaate setting as follows: 
�nf lict 
- diverts. energy fr01ll the task at . haaA; 
- destroys ao�ale ; · 
- polarizes individuals and groupa ;  
- deepens d ifferences ; 
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- obstructs coope�"•tive action ; 
- produces irrespollSible behavior ; 
- cl'eat.es suspicion and distrust ; 
- decreases productiy�tY• 
But the list of positive and creative values inherent in conflict is 
equally cODlprehenaive . For example , conflict also 
- opens up an issue in a confronting manner; 
- develops cla�ification of an issue ; 
- increases involvement ;  
- illp�oves prol>l..-solvilig . qualit7; 
- provi4es aore spontaueity in comunication; 
- 1.s ueeded for growth; . . . .·· . ·.. •. 
- s trengthen• a relationship when creatively resolved ; 
- can increase productivity . 
In conclusion of Lippitt ' s  research , he offers three conceptual 
combinations of conflict resolution: lose-lose ; win-lose , and win-win . 
The latter of the three , desired oy llallY oiganizational leaders , is not 
. readily &chieved , aa Lippi�t demonstrates : 
While .it is possible to a�bi.W• win-win in all categories ,  it is 
.more likely , to occur under tactics of compri>lli .. , contribution and 
synthesis . 
In establishing a helpfu� psychological cliaate , the leader 
should a,1.niltlize -- never try to elillinate -- the threat that always 
underlies conflict . Threat actually is as auch a stiltlu11.1� to 
. creative conflict as it is , to destrvctive conf1.ict • .  
In win-win conflict resol.ution three cU.aatal e.1-ents need to be 
/ present: 
- Trust -- One. must have con.fid•ce Ct.rust . oneself) that conflict can 
be handled effectively ; must trust th&t the 'other person also can 
deal �th the conflict; . � . aist trvat that together the two persons 
can deal with the conflict � 
-20-
- Commitment -- BotA persons i,nvolvect in a confllct must in s011.e 
measure be comadtted to 'dealing with the conflict until a 
collaborative solution is reached . 
- Co11111Q1nication -- In order t11at conflict may be dealt. with 
creatively . there must be adequate co11111unication between the persons 
involved . 
Thus . the will-"win process of dialogue .. focuses on treating conflict 
as an opportunity for creative problea-aolving. The s"!ccessful manager 
should be able therefore 
- to welcome the existence of conf�ict �� hiat ��,, i,�� •. ��aa,n����t«>n; 
- to show a sense of hwnor; 
- to clarify the nature .of the conflict ; 
- to be a good listener ;
· 
- to suggest procedures and ground rules ; 
- to accept the feelings of self and others; 
- to k�ep relationships open; 
- to keep c011111unication open; 
- to propose experiJDental solutions (p . 2 1 ) . 
Theoretically , managing conf l,ict positively and having the ability 
to utilize these nine components should as�ist the manager in promoting a 
climate for successful productivity in: ahy organization. It follows that 
one of the primary characteristics of an effective school is positive 
school climate . Research conducted by Eicholtz (1984) focuses upon the 
climate of the school as being �he top priority in identifying school 
effectiveness . Just what is positive school climate? 
It is the catalyst that makes people willing to do more to help the 
institution and its people reach their obj ectives . Positive school 
climate affect s  all aspects of the school : achievement .  attendance , 
faculty and student morale , school pride , confidence of parents in the 
school , student and faculty self-image and self-esteem, and even 
curriculum and instruction . It results in the c01llllitment of everyone in 
the institution to be a winner and to produce winners . 
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Pos�tive school cllltate results froa tea effort iavolving the 
certificated and classified staff aeabera , atudents , parents , district 
ataff , and a supportive acho l bdtn'cl.1 'l'here are 11a11y contribut ing . 
factors ; however ,  the moat . ·Cd.cleat :li� ta. ldlool princip al . Research 
· eonfll'llS tllat through 11an88eaent a t7le anct aanageMnt skills , the 
principal 'eervee as die ·f.Swftrw:tional 1a&a...;Li•"· motrlv*ltor , and the 
.Older of 9choot' ·cliflilite (Lt�tt , '  p .; ·· 22•1.�r CJ:...,.�.a1J1 1*'f�cti•d ' g�tly 
by any conflict• •" '.so pd.net.pal.a *8W"11fe '•ft•--�tdd1•.....-n • 
· capable of ·91nillf.Sing illter!KeiH daati ''l•-�· llO � 1tltW'¥8chool 
inatruetioual progra� 
· Lippitt references a •liCM:• �1 Liltert ( 1 976) that emphasizes the 
importance: · of · conflict: unagetHnt1 · "' • 
· Diver•ity of otiat•tion · and cllffefttlc•• 1a point of view ­
"fruitful friction" -- are essential if one seeks creative and eff ec­
tive orgeizatioaa . Mff•• .... i; >of OOWC:A.- can result in 
irreconcilable , costly conflict uale•• the interaction-influence 
·' 'network .m4" ·•ttae ' p1'0\>181l-861'11•a ep-....tle• ' 6T · oweantaat:lons channel the 
d ifferences to product ive and not ct .. tructive ends . There is need to 
deitelop lldtw sophisticated social iaatitutiona and organizat ions that 
have the capacity to deal constructively with the conflicts cauaed by 
change or by diversity (p . 74) . 
< , .� • ! ·'. 
' ·: ·· -
. . ' 
·� 
; ' ' '> 
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General Design of Study 
Chapter Ill 
l?!!ip of The S!!dt 
A field survey vu .adll111i•tered co pd.ird.pa!e ''and schools through­
out the aat:l.on that were identified as beflaf 1'-t:tdtiDIU'•Mld" and "exem­
plary" , respectively , by the Depaitt:meat of �- ii:_,, .;J:lte. J!tllltSOnal 
eomtasion on Excellence . The principal• aclt .jclle019 tlegra.nt *'- '; 
independent variable in which the agenriea aet *' '«zit'M'l'ia · as· ca ,.._ 
to measure effective school factors . 
The dependent variable is represented by the Effective 
Schools/Leader Survey (Appendix A) . The participants were asked to 
respond to twenty-two items regarding organizations or processes that 
exist in managing conflict Sn •dle :areaa of' •1M:lent , faculty and coa­
aunity concerns. 
Saaple and Population 
The Effective Schoola/Leader Survey waa adainiatered to a· 1 tcgetted 
group comprised' 1of forty•seven elementary principals ·'amt , · 
one-hundred-ninety .. f ive secondary schools pTineipalS ttiroushout �he 
United States (did not include private and overseas American schools ) .  
These schools and prineipal8 1vere being recopized as exemplary and 
'distinauisbed , respectively .. accqJ�:ln1 ·to .::ft.1;eria set by the Department 
of Education and the Nat ional Co1111lission on Excellence . The process of 
random select ion was eliminated with the target group having been 
predetermined prior to the issuance of the surveys . 
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Data Collection and Instruction • 
Dr. Larry Janes and Dr . David Bartz of Eastern Illinois University 
assisted in the development of the Effective Schools/Leader Survey . 
This instrwnent was used to aaaregate iuformation pertaining to th• 
principals ' c;>wn perception of •ffective schooll! • The twenty-two . items 
of the survey reflect what reaear,ch -.nct literature ,has . identified as : -, • -. ' � -- - •', -' ' ; - J ' ' ' ' ' 
being elements of effective schools establishing the validity of the 
contents .  This instrument was �led to �: '.��:bpn,4;r4¥\':":�()0f:ti:Y1•��;4Ul 
schools with a cover letter (4ppendix Bl aJMi B2) 4et'��.  � purpose 
and instructions for completing the form. 
sel,f-addressed env•lo,pe to return the survey" by a pre-determined elate to 
insure promptness in achieving an adequate r•presentation. 
Data Analysis 
The 8tatistics were reported in the form of frequency counts and 
percentages determined by a process of cross-tabulation . The types of 
schools were divided into three categories ; elementary. j unior high . and 
high school .  
Each type of school was subsequent ly divided into four enrollment 
groups demonstrating twelve statistical sub-groups . A. cro,aa-t�ulation 
was used for student enrollment with each iteJI (1-20) of tbe Bffective 
Schools/Leader Surve7. 
Tpe computer center at Eutern Illinois University vu. responsible 





The researcher developed tables . stated toncluaions and addressed 
rec01lllllendationa for eac� item of the lff ective Schools/Leader Sur-Vey. 
cross-tabulated with the following deaographica: ' ·  1) type of school , and 
2) building enrollment . 
These items demonstrated general significances in revealing pol­
icies and /or practices that contribute to effective leadership .  
Three other demographics . Previous Teaching Experience , Years in 
Administration and Previous Extracurricular Activities are tabled and 
inserted as Appendix D for comparison , reference and further research . 
Final conclusions and recomaendations are summarized in the final 
chapter of the study. Total nUllber of responses to the survey was 129 .  
The numbers responding to each of the questions is indicated in the last 
colUDlft of each table . 
llesults - Item #1 
Data 
llegularly scheduled faculty aeetings almost always occurred in 
effective schools . In the elementary school with 0 - 200 enrollment the 
most cODDDOn response was "usually. " The principals appear to feel that 
regularly scheduled meetings are more beneficial than randomly called 
staff meetings . Only one school in the junior high and one high school 
responded "almost never. "  
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Recommendations and Obaervationa 
A regularly scheduled faculty meeting ia revealed to be essential 
in having an effective school . Staff can rely on a particular date and 
time to give or receive vital information pertinent to the operation of 
the school .  Research has indicated that regul.arly channeled directives 














ITEM 1 -- REGULARLY SCHEDULED FACULTY MEETINGS OCCUR. IN YOUR. SCHOOL . 
Total 
Alaost Almost Bot lfuaber 
�---Elt_r�J_lme1>.t ____ Alvays . UsuallY. _ _ Sometimes Seld_C>ll Bever .. Applicable Reapondtna 
0 - 200 0 1 0 
(O. OZ) ( 100. 01) (0. 0%) 
201 - 350 6 2 0 
(75 . 0%) (25 . 0%) (O. OI)  
35 1  - 600 6, 4 1 
(50. 01) (33. 3%) �(8 . 3%) 
601 & Above 3 0 0 
(75 . 01) (0 . 0%)  (0.0%) 
0 - .400 2 1 0 
(66. 7%)  (33•3%) (0.01) 
401 - 600 7 1 1 
(70 . 0%) ( 10. 0% )  ( 10. 0%) 
601 - 750 6 2 0 
(60. 0%) (20 . 0%) (O. OI) 
75 1  & Above 11 4 2 
(57 . 9%)  ( 21. 1%) ( 10 . 5%) 
0 
(O . OZ) 
0 



























· o  
(O. OI) 
0 1 
(0. 0%) ( . 8%) 
0 8 
(O. OI) (6 . 21) 
0 12 
(0. 0%) (9. 31) 
0 4 
(0. 0%) (3 . 11) 
0 . 3 
\. :J(O�OI) (2 . 3%) 
0 · 10 
(O. Ol)  (7. 81) 
0 10 
(0. 0%) (7 . 81) 
0 19 











0 - 674 
' '  
675 - 1000 
1001 - 2300 
2301 & Above 
. �� 
Allloat Al111>st Not lumber 
/ 
Always Usual�y Sometimes : Seldo• Never App_licable · lleapctDdin& 
s 2 1 1 0 0 9 
( (55. 6%) (22. 2%) ( 1 1 . 1%) ( 11 . 1%) (0.0%) (7 .6%) " (7 . 6%) 
4 3 3 0 0 b 10 
(40. 0%) (30. 0%) (30. 0%)  (0.0%) (0. 0%) . (0.0%) (8 . 5%) 
1 7  i 4 0 2 .  , 9  30 
(56. 7%) (23. 3%) (1 3. 3%) (0 . 0%) (6. 7t) (0.0%) ,, (25. 4%) 
"' 0 2 2 2 2 2 4 
((0 . 0%)  (50. 0% )  (50. 0%) (0. 0%) ' (O.OI) (OJ>%) (3. 4%) 
v • -,-,  
1 18 
( 100. 0%) 
·1.esulta - Item #2 
Data 
Ninety-two respondents stated that they used an alternative process 
in COlllRUnicati� school bueilless to their .8taff "Almost Always" (62) and 
· ''Usually" (30) . One elementary school with a population of 0 -· 200 
responded "Sometiaes" . This is an indication tbJ't the, ... use of various 
. . ' ' ·:_"") �,, � 
commw\ications processes �· utilized by the aa]"oitty a! th,e effective 
schools . Also . the findings revealed that effective principals do not 
rely solely on . one means of inte:rvming vidl at�. . ,'lie Ur�• of 
innovative and frequent methods are preferred . 
The respondents were given an opportunity to specify the alterna­
tive processes of COllllllUnication they use in their building . The list is 
as follows : 
- Daily and/or Weekly Newsletters - Bulletins 
- Meet with Departaent Beads 
- Motes to Individual Staff Members 
- Person-To-Person Daily Contact 
- Weekend Workshops - "Educational Retreats" 
This list represents the most frequently specified processes that 
the principals stated as behg llOSt effective . 
ieco11111endations and Observations 
Constant communication is a necessary f a�tor ill promoting a 
positive .working relationship between the principal and staff . Various 
aethods in COllllllUnicating by the p�incipal Can certainly enhance the 






ITEM 2 - YOU USE AN ALTERNATlAVE PROCESS IN COMMUNICATING SCHOOL BUSINESS TO YOUR STAFF . 
Type Total 
of Alaoet Allloet lot luaber 
School lnroll!ent Always Usually Sometiaee Seldoa Bever Applicable l••J!O!!lina 
Elementary 0 - 200 0 0 1 0 0 0 1 
(0. 0%) (0 . 0%) ( . 1%) (0 . 0%) (0. 0%) (0. 0% ( . 81) 
201 - 350 4 1 3 0 0 0 8 
(50. 0%) (12. 5%) (37 . 5%) (0. 0%) (0 . 0%) (6. 8%) (6 . 8%) 
351 - 600 4 3 3 1 0 0 11 
(36 . 4%) (27 . 3%) (27 . 3%) (9 . 1%) (0 . 0%)  (0. 0%)  (9. 31) 
601 & Above 3 1 0 0 0 0 4 
(75 . 0%) (25 . 0%) (0 . 0%) (0 . 0%) (0 . 0%) (0 . 0%) (3 . 4%) 
Junior High 4 - 400 1 2 0 0 0 0 3 
(33 . 3%) (66 . 7%) (0 . 0%)  (0.0%) (0.0%) (0. 0%) (2 . 5%) 
', '.\i d L: �, ,  
401 - 600 4 4 1 0 1 0 10 
(40. 0%) (40. 0%) ( 10 . 0%)  (O. OI) (10. 0%) (0 . 0%) (8 . S%) . 
601 - 750 7 1 2 0 0 0 10 
(70 . 0%)  ( 10. 0%) (20 . 0%) (O. OI) (0. 01) (0 . 0%)  (8 . 5%) . 
7 5 1  & Above 13  4 1 0 0 0 18 










0 - 674 
675 - 1000 
1001 - 2300 
2301 & Above 
Total 
Almost Alaoat lot Nwaber 
Always __ _ _  Uaua,lly Soset_imes _ -�elA_� �-N_eJf'Jt.!' __ �AJ>plj.ca_b_lj! ____ lleapouding 
5 2 
(55. 6%) (22 . 2%) 
4 3 
(40. 0%) (30. 0%) 
. 
1 7  7 
(56 . 7%) (23 . 3%) 
0 2 
(0. 0%) (SO. OZ) 
1 1 0 0 
( 11 . 1%) ( 1 1 . 1%) (0. 0%) (0. 0%) 
3 0 0 0 
(30. 0%) (0. 0%) (0. 0%) . (0. 0%) 
4 0 2 0 
(13. 3%) (0. 0%) ( . 2%) (0. 01) 
2 0 0 0 
(S0. 0%) (0. 0%) (0.0%) ' (0.0%) 












( 100. 0%) 
Result• - Item #3 
Data 
Effective school leaders utilise their staff to assist in the 
operation of the school . One�bundred and ·seven participants responded 
i• ' 
t;,: 
"Al.most Always" (71) and "Usually" (36) as :!avinf ;�special staff ·com.it-
tees for this purpose . Staff involvement allowa for participation and 
gives the faculty a sense of -'belonging." . Laea.h i.Dcf:lcauS: that 
'< 17 � • 
<!::� �� -0 :' .  -
involvement of staff in the school 's operatlon a!cts m 'iliaiuting 
"suspicious" barriers that caa exist. when tM staff is •t inc:.luded to 
" ·'·'· ., .  1� ""' 
some degree of 'involvement . 
Recommendations and Observations 
Principals have in�icated that staff support groups are vital in 
maintaining a productive and efficient staff . The more a staff is 
utilized in some areas of the . decisio� making process ,  the better the 
overall school program will function. 
The respondents consistently stated the following as being speciai 
staff committees : . . 
·":"" Instructional Support Teams 
- School Resource Teams 
- Crisis Intervention Teams 
- School Public Relations C01111littee 














0 - 200 
201 - 350 
35 1 - 600 
601 & Above 
0 - 400 
401 - 600 
601 - 750 
75 1 & Above 
Total 
Alaost Almost Rot Ruaber 
Always Usually _ S_Oll4!_tilles Seldoa Never �_l_icable �di111 
0 0 1 0 0 0 1 
(0 . 0%)  (0 . 0% )  ( 100.  0%) (0 . 0%) (0 . 0%) (0. 0%) ( . 8%) 
4 3 0 0 1 0 8 
(50 . 0%) .... ( 37 . ,%) (0 . 0%) (0 . 0%) (12 . 5%) (0. 0%) (6 . 3%) 
9. 0 2 1 0 0 12  
(75 . 0%) (0 . 0%) ( 16 . 7%) (8 . 3%) (O. GI) (O. OZ) (9.5%) 
4 0 0 0 0 0 4 
( 100. 0%) (0 . 0%) (0 . 0%) (O. OI) (0. 0%) (0. 0%) ( 3 . 21) 
1 2 0 Q Q 0 3 
(33. 3%) (66. 71) (0.0%) . (O, QQ (t,QO (Q.�) {2 . 4%) 
5 s 0 0 0 0 10 
(50. 0%)  (50. 0%)  (0 . 0%)  (0.0%) . (0 .• 0%) (0.0%) H . tz> 
4 4 2 - 0  0 0 10 
(40. 0%)  (40. 0%) ( 20 . 0%) (0. 0%) (0. 0%) (0.0%) ( 7 . 9%) 
9 7 2 0 · o  0 18 











0 - 674 
675 - · 1000 
1001 - 2300 
2301 & Above 
Tot•l 
Alaost Alrnost HOt Number 
Always_ �sual_ly __ _ �· Soae_ti•s_ _ SjldOll __ _ Never AtJpli,cable lte8'fondina 
'�) 
5 3 ' o  1 · 1 0 10 
(50. 0%) (30. 0%) (0�0%) (10. 0l) ( 10� 0%) (0. 0%) (7 . 9%) 
. 4 5 3 0 · 9  0 12 
(33 . 3%) (41 . 7%) (25 . 0%)  (0. 0%) (0. 0%) (0. 0%.) (9. 5%) 
23 5 2 0 . 1 1 32 
(71 . 9%) ( 15. 6%) (6. 3%) (0.0%) (3. 1%) (3. 1%) (25. 41) 
3 2 1 0 ,�:i: 0 0 6 
(50. 0%) (33. 3%) ( 16 .  7%) (0. 0%J · co.IJI> (Q.01) (4 . 8%) 
;;,!'i 
;,'!'.: 1 26 
( 100. 0%) 
;..-" 
, .. . 
Data 
� results for this item can be interpreted in different ways • .  
Ninety-two respdndents (71 . 31) ateed cqt'.;,�tbe , dillecttve .. 'bargaining · 
' 
< .'J 
procedure 1n their district 18 reaiona'ble •Al.lloa't .Uva)'a" (37)  and 
... 
"Usually" (SS) for all;.�(achoQ,l.e . !tlenty-two (17,al) stated .,.ot Applica-
, "; :  ; ' · • •  i' ) >' ,  ·t 1�· ' ('-,f 0 *!\�' '_ I· 
4 ,, 11:.,°P · - �· . (:;J c. 
b;le" to this itea. Ac:C:ordina to tlle•• •t•.,istf.cl, colJ,ectiw 
>V �"' "1"'· ' 
bargaining , whether employed in the district or IM»t , ts not a 
\ ' 
. � - .  � .r•.1 A"'":'<i. ,,,·-... 
signif�nt factor ragard:tn:g· the effecU.vtfie••:)cff ,.-1.-lC These 
• I • 
- . . 0 0 
ftgurea ''could also indicate that 811 aid.cable retatioubip exists between 
the teacher organization and the district . 
, -;  
ltec�atious and Obeervations 
llecomendations and observatiou regarding this item will be made 












ITEM 4 -- THE COLLECTIVE BARGAINING PROCEDURE IN YOUR D ISTRICT IS REASONABLE . 
Enrollment 
0 - 200 
201 - 350  
35 1 - 600 
601 & Above 
0 - 400 
401 - 600 
6 0 1  - 7 5 0  
7 5 1  & Above 
To tal 
Almos t  Almo s t  Not Number 
Always Usually Sometimes Se ldom Never Applicable Respond ing 
1 0 0 0 0 0 1 
( 1 00 . 0% ) ( O .  O'.r.) ( 0 . 0% )  ( 0 . 0% ) ( o . o: n ( 0 . 0% )  ( . 8% )  
2 4 1 0 1 0 8 
( 25 . 0% ) ( 5 0 . 0% ) ( 1 2 . 5%)  ( 0 . 0% )  ( 1 2 .  5% )  ( 6 . 2% ) ( 6 . 2%)  
1 6 0 2 3 0 1 2  
( 8 . 3% )  ( 5 0 . 0% ) ( 0 . 0% )  ( 1 6 . 7 % )  ( 25 . 0% ) ( 9 . 3%)  ( 9 . 3%)  
2 2 0 0 0 0 4 
( 5 0 . 0% ) ( 5 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 3 . 1 % )  
2 1 0 0 0 0 3 
( 6 6 . 7 % )  ( 3 3 . 3%)  ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 . 3%)  
4 3 1 0 2 0 1 0  
( 4 0 . 0% ) ( 30 . 0%)  ( 1 0 .  0% ) ( 0 . 0% )  ( 2 0 . 0%)  ( 0 . 0% ) ( 7 . 8%)  
4 6 0 0 0 0 1 0  
( 4 0 . 0% ) ( 6 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 8 . 7 % )  ( 7 . 8% )  
4 7 4 0 4 0 1 9  












0 - 674 
675 - 1000 
1001 - 2300 
2301 & Above 
Total 
A1.0St Almos t:: K.ot ._.,.r 
Always Uaually Sollet:l.Ms Seld• Bever APP11cable lle•pondina 
4 
(40. 0%)  
. 
3 
(25 . 0%) 
8 

















(2 . 9%) 
1 
(16 . 7%) 
f' 
0' ' •  3 . 0 
(O. Q%) (38. 0%) (O. OI) 
2 3 0 
·( 16 . 71) . (25 .0l) :fO.OI) 
%. 
(5 . 91) 
J 
(16.!I) 
. .... . 







6 :: ,; 0 
(lJ.612" ;;(O.OI) 














(4 . 7%) 
129 
( 100. 0I) 
Result:s .... Item 15 ' 
Data 
One•hundred-ten respondents (89%) stated they meet with staff 
members individually to discus" sch901 conc.-ns "Al.most Always" (67) and 
"'�.\ C .. i 
"Usually" (43) . Comunicati01l is c•rtainly�- attribute to effective-
ness and the method used varies greatly. The results of this item 
e ' -� .f"'.._,,_ 
, . r<· ,;,< . .  it-I: . k< ' :  indica� principals are not h._itMlf in d:Qctiss&£ acli06l c¢icerns with 
-�� > 1;;) t.� f�=:� 
"""' 
individual staff aembers . This can certainly deaoastrate a tendency on 
the part of the pr,incipal to b1'118nize tha wtfking �tauvirf..-nt �i,rith a 
·::r ;:·;· (;; .. , . • 
personal approach to c01aUnication . 
Recommendations and Observations ' 
Principals should .. k.e it a poi�t to C091lllnicate as of ten as 
possible with staff members individually . As noted in Item #2 , research 
, 
consistently identifies C011111Un�cat1on skills as a 11ajor factor in estab-
lishing an effective school Program. Individual contact as of ten as 
possible allows for immediate and direct praise or constructive criti- · 











ITEM S -- YOU MEET WITH STAFF MEMBERS INDIVIDUALLY TO DISCUSS SCHOOL CONCERNS . 
• 
Enrollllent 
0 - 200 
201 - 350 
35 1 - 600 
601 & Above 
" 0 • 400 
401 - 600 
601 - ,  750 
7 5 1  & Above 
Total 
Almost Al.moat Not Ruaber 
Always Usually Sometimes Seldom. Never Applicable l.eapcmding 
0 1 0 
(0. 0%)  ( 100. 0%) (0 . 0%)  
4 1 3 
(SO. OJ) ( 12 . 5%) ( 37 . 5%) 
5. 5 2 
(41 . 7%) (41 .  7%) ( 16 .  7%) 
1 2 1 
( 25 . 0%)  (50• 0%)  (25 . 0%) 
1 1 0 
(50. 01) (50. 0I) (0. 0%) 
7 2 1 
(70. 0%) (20. 0%) (10 . 0%) 
7 3 0 
(70. 0%) ( 30. 0%) (0 . 0%) 
9 8 2 
(47 . 4%) (42 . 1%) ( 10.  5%) 
0 
(0 . 0%) 
0 
(0 . 0%) 
0 
















(0 . 0% )  
0 










· o  
(0. 0%) 
0 1 
(0. 0%) ( . 8%) 
0 8 
(0.0%) (6 . 3%) 
0 12  
(0.0%) (9 . 4%) 
0 4 
(0 .0%) (3 . 1%) 
0 2 
(8.0I) (1 . 6%) 
0 10 
(0. 0%)  0 •9%) 
0 10  
(0. 0%)  (7 . 8%) 
0 19  





ITEM 5 (continued) 
Type Total 
of Almost Almost Not Nmther 
School Enrollment Always Usually Sometimes Seldoa Never Applicable aeeponding 
High School 0 - 674 9 1 0 0 0 0 10 
(90 . 0%) (10. 0%) (0 . 0%) (0. 0%) (0. 0%) (0 . 01) (7 . 8%) 
. 
675 - 1000 7 4 1 0 0 0 12  
(58 . 3%) ( 33. 3%) (8. 3%) (0. 0%) (0..0%) (0 . 0%) (9 . 4%) 
' 
1001 - 2300 14 14 5 1 .o 0 34 
(4 1 . 2%) (41 . 21) ( 14 .  7%) (2. 9%) (0.,01) (0. 01) (26. 6%) 
2301' & Above 3 1 2 0 ' 0 6 
(50. 0%) (16 . 7%) (33. 3%) (0. 01) (0.0%) (0. 0%) (4 . 7%) 
128 
(100. 01) 
a.sults - Item #6 
Data 
Principals were divided in responding �.f::> meeting with the building 
union representative to discuss staf� and b�ldin• concerns . Forty-four 
,1'<·.,, 
rtsponded "Almost Always" (20) and "tJsually" , (24) . Eighteen stated 
ns01lletilles" ; thirty-nine responded ;,eldoa" :;:i!2>c ... ,C!d ".Alaost llever" . 
' � 
(27) . Twenty-eight stated "Not Applicable... Acc#ding :•o the.se 
statistical results the principal has little or 110 concern reg.rding the 
building union representative . 
Recommendations and Observations 
Collective bargainiag has little or 110 effect on how a principal 
manages an effective school . The researcher recomaends that the 
building principal should be knowledg�able about the contract between 
the district and Association . The statistical results from the survey 
will not specify to what extent the principals are involved in contract 
talks . but awareness of collective bargaining should be a issue of 














0 - 200 
201 - 350 
351 - 600 
601 & Above 
. o .  - 400 
401 - 600 
601 - 750 
75 1 & Above 
Total 
Almost Al.moat Not RUllber 
Always _ Usually _ Sometimes Seldom R.aver: Applicable lluppnding 
0 0 0 0 0 1 1 
(0. 0%) (0. 0%) (0 . 0% )  (0. 0%) (0. 0%)  ( 100. 0%) ( . 8%) 
0 1 3 0 3 1 8 
(0. 0%) ( 12. 5%) (37 . 5%) (0 . 0%) ( 37 . SI) ( 12 . 5%) (6. �•> 
.1  3 2 l 2 3 12  
(8. 3%) ( 25 . 0%) ( 16 .  7%) (8 . 3%) (16. 7%) (25 . 0Z (9. 3%) 
0 2 l l 0 0 4 
(0. 0%) (50 . 0%) ( 25 . 0%) (25 . 0Z)  (O. OS) (0. 0%) (3 . 1%) 
0 0 2 0 0 1 3 
(0. 0%) (0. 0%') (66. 7%) (O.Q� (�.QI},;: 03��.1) (2. 3%) 
l 2 1 0 3 3 10 
( 10 . 0%)  ( 20 . 0%) ( 10 . 0%) (0. 0%) (30.0I) (30. 0%) (7 .8%) 
5 2 0 0 2 l 10 
(50. 0%) (20. 0%)  (0 . 0%) (0 .0%) (20. 0I) ( 10 . 0%) (7 . 8%) 
2 3 2 4 6 2 19 






ITEM 6 (cont inued )  
Type 
of  
S chool  
High School 
Enrollment 
0 - 6 7 4  
6 7 5  - 1 000 
1 00 1  - 2 300 
2 3 0 1  & Above 
To tal 
Almos t  Almo s t  Not Number 
Always_ U_s_ually __ ____fu>tn_e_t i1n�_r; _ __  Sel_dom __ !l_�er Applicap)._e ____ Respondj.._!!8 
2 3 1 1 0 3 1 0  
( 2 0 . 0% ) ( 30 .  0%) ( 1 0 .  0% ) ( 1 0 .  0%)  ( 0 . 0%) ( 3 0 . 0% ) ( 7 . 8%)  
2 5 0 1 1 3 1 2  
( 1 6 .  7 % )  ( 4 1 . 7 % )  ( 0 . 0% )  ( 8 . 3%)  ( 8 . 3%)  ( 2 5 . 0% ) ( 9 . 3%)  
5 2 5 4 8 1 0  3 4  
( 1 4 .  7 % )  ( 5 . 9 % )  ( 1 4 .  7 % )  ( 1 1 .  8% )  ( 2 3 . 5%)  ( 2 9 . 4%) ( 2 6 . 4%)  
2 1 1 0 2 0 6 
( 3 3 . 3%)  ( 1 6 .  7% )  ( 1 6 .  7 % )  ( 0 . 0% )  ( 3 3 . 3%)  ( 0 . 0% )  ( 4 . 7 % )  
1 2 9  
( 100 .  0%) 
Result s - I t em # 7  
Data 
Princ ipals obviously understand the importance in having spec ial 
programs and prac t ices to enhance the working relationship with the 
faculty . Eighty-s even princ ipals responded "Almo s t  Always " ( 4 9 )  and 
"Usually" ( 3 8 )  to this item indicating their desire to e s t ablish o r  
improve their relat ionsh ip with s t af f  members . 
Recommendat ions and Observat ions 
The princ ipal should be involved in overseeing its funct ion in 
order to advise and implement his expert ise  on certain mat ters . 
The respondent s have indicated the following as being successfu l  
special p rograms : 
- A Clinical Teach ing and Supervising Program 
- Stress  Management Workshop 
- Use of Planning Days 
- Appreciat ion Day Programs 
- Union Dis cus s ion Program 
- Madeline Hunter ' s  In-Service Program 












ITEM 7 -- SPECIAL PROGRAMS AND PRACTICES ARE USED TO ENHANCE THE WORKING RELATIONSHIP 
BETWEEN YOU AND STAFF MEMBERS . 
Enrollment 
0 - 200 
201  - 350  
35 1 - 600 
60 1 & Above 
0 - 400 
4 0 1  - 600 
60 1 - 7 50 
7 5 1 & Above 
To tal 
Almost  Almo s t  Not Number 
Always Usually Somet imes S e ldom Never Applicable Respond ing 
0 0 0 1 0 0 1 
( 0 . 0% )  (0 . 0% )  ( 0 . 0% )  ( 1 00 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( . 9%)  
3 3 1 0 0 0 7 
( 4 2 . 9%)  ( 4 2 . 0%)  ( 1 4 .  3%)  (0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 6 . 1 % )  
5 4 1 0 1 0 1 1  
( 4 5 . 5%)  ( 36 . 4%)  ( 9 . 1 % )  c o . o:n  ( 9 . 1 % )  ( 0 . 0% )  ( 9 . 6 % )  
0 2 1 1 0 0 4 
( 0 . 0% )  ( 5 0 . 0%) ( 25 . 0% ) ( 2 5 . 0% ) ( 0 . 0% ) ( 0 . 0% )  ( 3 . 5% )  
1 0 0 1 0 0 2 
( 5 0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  ( 5 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 1 .  8%)  
5 4 1 0 0 0 1 0  
( 5 0 . 0% ) ( 40 . 0%)  ( 1 0 .  0% ) ( 0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  (8 . 8%)  
6 2 1 1 0 0 1 0  
( 6 0 . 0%)  ( 2 0 . 0%)  ( 1 0 .  0%)  ( 1 0 .  0% ) ( 0 . 0% )  ( 0 . 0% )  ( 8 . 8%)  
6 7 3 0 0 1 1 7 






ITEM 7 (cont inued ) 
Type 
o f  
S chool 
High School  
Enrollment 
0 - 6 7 4  
6 7 5  - 1 000 
1 0 0 1  - 2300 
2 3 0 1  & Above 
To tal 
Almos t  Almo s t  Not Number 
Always Usually Some t imes Seldom N�ver Appl icable Respond ing 
5 0 1 1 0 1 8 
( 6 2 . 5%)  ( 0 . 0% )  ( 1 2 .  5%)  ( 1 2 .  5 % )  ( 0 . 0% )  ( 1 2 . 5% )  ( 7 . 0% )  
2 7 1 1 0 0 1 1  
( 1 8 .  2% )  ( 6 3 . 6%)  ( 9 . 1 % )  ( 9 . 1 % )  ( 0 . 0% )  ( 0 . 0% )  ( 9 . 6%)  
14  7 3 2 1 2 2 9 
( 48 . 3%)  ( 24 . 1 % )  ( 1 0 .  3%)  ( 6 . 9%)  ( 3 . 4% )  ( 6 . 9% )  ( 2 5 . 4%)  
2 2 0 0 0 0 4 
( 5 0 . 0% ) ( 5 0 . 0% ) ( 0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 3 . 5% )  
1 1 4 
( 1 00 . 0%)  
Results - I t em #8 
Data 
The e lementary s chools  ut ilized community volunteers to  a greater 
extent than the j unior and senior h igh schools . Only two elementary 
s choo ls ( 2 % )  responded "Almo st  Never" to this item. The j unior and 
senior high schools had a lit t le more d isparity of responses  in terms o f  
the percentages recorded . Overall , s eventy-s ix re spondents  s tated they 
utilized community volunteers "Almos t  Always" ( 5 4 )  and "Usually" ( 2 2 ) .  
Parent s ,  who are a maj ority of  the community volunteers , show a 
greater amount of interest in s tud ents of  elementary age . But these 
f ind ings ind icate that effec t ive s chools do have community involvement 
even at the j unior and s enior high schoo ls . 
Recommendat ions and Ob servat ions 
Princ ipals will f ind that hav ing community volunteers , whe ther they 
are parents or familiar personnel from the neighborhood , make s a s ignif­
icant d i f ference in how the s chool operates . The vis ibility and per­
sonal contact . with community personnel e s t ablishes excellent public 
relat ions and alters some negat ive behavior of  s tudent s .  Staff  members 
have f ound these vo lunteers to  be u seful resource people in an abundance 
o f  ways . 
The use of  community volunteers should be considered an integral 
part of the total operation of a s chool program ,  and its implementat ion 












ITEM 8 -- COMMUNITY VOLUNTEERS ARE UTILIZED IN YOUR SCHOOL PROGRAM (e . g . , TUTORS , CLERKS ) . 
Enrollment 
0 - 200 
201 - 350 
35 1 - 600 
601 & Above 
0 - 400 
40 1 - 600 
601 - 7 50 
7 5 1  & Above 
To tal 
Almos t  Almos t Not Number 
Always Usually__ Somet imes . __ S_e ldom Never Applicable Res_pond iM 
0 0 0 0 1 0 1 
( (O .  0% ) ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 100 . 0%)  ( 0 . 0% )  ( 6 .  3%) 
5 1 1 0 1 0 8 
( 6 2 . 5% ) ( 1 2 .  5%)  ( 1 2 .  5%)  ( 0 . 0% ) ( 1 2 .  5 % )  ( 0 . 0% )  ( 6 . 3%)  
10 2 0 0 0 0 1 2  
($3 . 3%)  ( 1 6 .  7%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 9 . 5% )  
4 0 0 0 0 0 4 
( 1 00 . 0%)  ( 0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0%) ( 0 . 0% ) ( 3 . 2%)  
0 2 0 0 1 0 3 
( 0 . 0% )  ( 66 . 7 % )  ( 0 . 0% )  ( 0 . 0% )  ( 3 3 . 3%)  ( 0 . 0% )  ( 2 . 4% )  
5 2 2 1 0 0 1 0  
( 5 0 . 0% ) ( 20 . 0%)  ( 2 0 . 0% )  ( 1 0 .  0%)  c o . o: n ( 0 . 0% )  ( 7 . 9%)  
5 1 3 1 0 0 1 0  
( 5 0 . 0% ) ( 1 0 . 0%)  ( 30 .  0% ) ( 1 0 .  0% ) ( 0 . 0% )  ( 0 . 0%)  ( 7 . 9%)  
7 2 3 4 3 0 1 9  






ITEM 8 ( cont inued ) 
Type 




0 - 6 74 
6 7 5  - 1 000 
1 00 1  - 2300 
230 1 & Above 
Almo s t  
Always Usual!� 
1 2 
( 1 1 . 1 % )  ( 2 2 . 2 % )  
4· 2 
( 36 . 4%)  ( 18 .  2 % )  
1 1  6 
( 3 3 . 3%)  ( 1 8 . 2% )  
2 2 
( 3 3 . 3%)  ( 3 3 . 3 % )  
To tal 
Almos t Not Number 
SometJmes S eldom Never Applicable Respond ing 
4 0 1 1 9 
( 4 4 . 4%)  ( 0 . 0% )  ( 1 1 . 1 % )  ( 1 1 . 1 % )  ( 7 .  1 % )  
4 1 0 0 1 1  
( 36 . 4% ) ( 9  . 1 % )  ( 0 . 0% )  ( 0 . 0% )  ( 8 . 7 % )  
5 5 3 3 33  
( 1 5 .  2% )  ( 1 5 .  2% )  ( 9 . 1 % )  ( 9 . 1 % )  ( 2 6 . 2%)  
2 0 0 0 6 
( 3 3 . 3%)  (0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  (4 . 8%)  
1 2 6  
( 1 00 . o: o 
Result s - I t em # 9 
Data 
Elementary s chools showed the highe s t  percentage in respond ing 
"Almos t  Always" and "Usually" to this item .  As s tated in the prev ious 
item ,  elementary s chool  created greater intere s t  for parents  and commu-
nities overall . Co llec t ively , the respondents s tated that they met with 
community action group s to  e s t ablish s chool/ community relat ions "Almost  
Always "  ( 4 1 )  and "Usually" (25 )  for a response rate  of 5 3 . 6% . 
Recommendat ions and Ob servations 
Princ ipals have an obligat ion to  the community to  inform and be 
informed of  items of  mutual concern that affect  the s chool p rogram. 
Establishing a re lat ionship with the community has pos i t ive consequences 
that can later prove to b e  a very beneficial resource . It  is  highly 
recommended that principals be involved in the community whenever 
pos s ible by implement ing such community groups as the following : 
- Parent Advisory Council 
- S choo l Community Program Council 
- Booster C lub 
- Community Finance Committee 
- Chamber o f  Commerce 
- Senior C i t iz en Committee 
- Youth As s i s t ance Committee ( Juvenile Court ) 
- Quality of S chool Life Commit tee 











ITEM 9 -- COMMUNITY ACTION GROUPS MEET WITH YOU TO ESTABLISH SCHOOL/COMMUNITY RELATIONS . 
Enrollment 
0 - 200 
201  - 350 
35 1 - 600 
601 & Above 
0 - 400 
4 0 1  - 600 
6 0 1  - 7 5 0  
7 5 1  & Above 
Total 
Almos t  Almos t  No t Number 
Always Usually S omet imes Seldom Never Applicable Responding 
0 0 0 0 1 0 1 
( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 1 00 . 0%) ( 0 . 0% )  ( . 8% )  
2 2 2 0 1 0 7 
( 28 . 6%)  ( 28 . 6 % )  ( 28 . 6%)  (0 . 0% )  ( 14 .  3%)  ( 0 . 0% )  ( 5 . 7 % )  
3 3 2 4 0 0 1 2  
( 25 . 0% )  ( 25 . 0% ) ( 1 6 .  7 % )  ( 3 3 . 3%)  ( 0 . 0% )  ( 0 . 0% )  ( 9 . 6%)  
1 0 2 0 1 0 4 
( 2 5 . 0% ) ( 0 . 0% )  ( 5 0 . 0% ) ( 0 . 0% )  ( 25 . 0%)  ( 0 . 0% ) ( 3 .  3%)  
0 1 1 0 1 0 3 
( 0 . 0%) ( 3 3 .  3% )  ( 33 . 3%)  ( 0 . 0% )  ( 33 .  3% )  ( 0 . 0% )  ( 2 . 4%)  
3 1 3 0 2 1 1 0  
( 3 0 . 0% ) ( 1 0 .  0% ) ( 30 . 0% ) ( 0 . 0% )  ( 20 . 0%)  ( 1 0 .  0% ) ( 8 . 1 % )  
4 1 0 1 3 0 9 
( 4 4 . 4%)  ( 1 1 . 1 % )  ( 0 . 0% )  ( 1 1 . 1 % )  ( 33 .  3 % )  ( 0 . 0% )  ( 7 . 3%)  
8 6 1 1 2 1 1 9  






ITEM 9 (continued ) 
Type 




0 - 6 7 4  
6 7 5  - 1 000 
1 00 1  - 2300 
230 1 & Above 
Almos t  
Always Usually 
4 1 
( 4 4 . 4%)  ( 1 1 . 1 % )  
4 ·  3 
( 3 3 . 3% ) ( 25 . 0% ) 
10  3 
( 3 2 . 3% ) ( 9 . 7 % )  
2 4 
( 3 3 . 3%)  ( 6 6 . 7 % )  
Somet imes 
1 
( 1 1 . 1 % )  
2 
( 1 6 . 7 % )  
8 
( 25 . 8% )  
0 
( 0 . 0% )  
Se ldom 
1 
( 1 1 . 1% ) 
2 
( 1 6 . 7 % ) 
6 
( 1 9 . 4%)  
0 
( 0 . 0% )  
Almo s t  
Never 
1 
( 1 1 . 1 % )  
0 
( 0 . 0% )  
4 
( 1 2 .  9% ) 
0 




( 1 1 . 1 % )  
1 
( 8 . 3%) 
0 
( 0 . 0% )  
0 





( 7 . 3%)  
1 2  
( 9 . 8% )  
3 1  
( 2 5 . 2%) 
6 
(4 . 9%)  
1 2 3 
( 1 00 . 0%) 
Results  - I t em # 1 0  
Data 
The respondent s have indicated that their build ings are used by the 
community during and /or  after school hours "Almos t  Always"  ( 8 7 )  and 
"Usually" ( 2 7 )  for a . total  response rate of 8 7 . 6% .  Virtually all the 
schoo ls ind icate their school build ing serve the community in some 
capac ity o ther than its  main funct ion alone . 
Recommendations and Observat ions 
Involving the community in the school setting , in cons truc t ive , 
pos i t ive ways will undoubtedly promo t e  high interest , and advantageous 
public relat ions . Statistics  f rom this s tudy ind icate that the more 
interact ion b e tween school and community the " smo o ther" the operat ion o f  





TABLE 1 0  







0 - 200 
20 1 - 350 
35 1 - 600 
601 & Above 
0 - 4 00 
4 0 1  - 600 
60 1 - 7 50  
75 1 & Above 
Almos t  
Always Usually 
0 0 
( 0 . 0%)  ( 0 . 0% )  
4 4 
( 5 0 . 0%)  ( 5 0 . 0%)  
6 4 
( 5 0 . 0% ) ( 3 3 . 3%)  
4 0 
( 1 00 . 0% ) ( 0 . 0% )  
2 0 
( 6 6 . 7 % )  ( 0 . 0% )  
7 2 
( 70 . 0%)  ( 20 . 0% )  
7 1 
( 70 . 0% )  ( 1 0 .  0% ) 
1 2  5 
( 6 3 . 2 % )  ( 26 . 3%)  
Sometimes 
1 
( l oo .  0% ) 
0 
( 0 . 0% )  
1 
( 8 . 3 % )  
0 
( 0 . 0% )  
1 
( 3 3 . 3%)  
0 
( 0 . 0% )  
2 
( 20 . 0% )  
1 
( 5 . 3% )  
S eldom 
0 
( 0 . 0% )  
0 
( 0 . 0%)  
0 
( 0 . 0% )  
0 
( 0 . 0% )  
0 
( 0 . 0% )  
1 
( 1 0 .  0%) 
0 
( 0 . 0% )  
1 




( 0 . 0%) 
0 
( 0 . 0% )  
1 
( 8 . 3%)  
0 
( 0 . 0% )  
0 
( 0 . 0% )  
0 
( 0 . 0% )  
0 
( 0 . 0% )  
0 
( 0 . 0% )  
Tot a l  
No t Number 
App lic_aj:>l_e Respond ing 
0 1 
( 0 . 0% )  ( . 8% )  
0 8 
( 0 . 0% )  ( 6 . 2% )  
0 1 2  
( 0 . 0% ) ( 9 . 3%)  
0 4 
( 0 . 0% )  ( 3 . 1 % )  
0 3 
( 0 . 0% )  ( 2 . 3%)  
0 1 0  
( 0 . 0% )  ( 7 . 8%)  
0 1 0  
( 0 . 0% )  ( 7 . 8 % )  
0 1 9  





TABLE 1 0  
ITEM 1 0 (con t inued ) 
Type 
o f  
Schoo l  
High S choo l  
Enrollment 
0 - 6 7 4  
6 7 5  - 1 000 
1 00 1  - 2300 
2 3 0 1  & Above 
To tal 
Almo s t  Almo s t  Not Number 
Alway_s _ ___ PE;_ua_lj.y_____ Somet imes S eldom Never Applicable Respond ing 
6 2 2 0 0 0 1 0  
( 6 0 . 0%)  ( 2 0 . 0% ) ( 20 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 7 .  8 % )  
8 3 1 0 0 0 1 2  
( 6 6 . 7 % )  ( 25 . 0% ) ( 8 . 3%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 9 . 3%)  
26  5 2 0 1 0 34 
( 7 6 . 5%)  ( 1 4 .  7 % )  ( 5 . 9% )  ( 0 . 0% )  ( 2 . 2% )  ( 0 . 0% )  ( 26 . 4% )  
4 1 1 0 0 0 6 
( 66 . 7 % )  ( 1 6 . 7% )  ( 1 6 .  7 % )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  (4 . 7% )  
1 2 9  
( 100 . 0%)  
Results - Item # 1 1  
Data 
Parent participat ion is  another important factor that princ ipals 
must  consider . The respondent s had an overwhelming 82 . 6% response to  
having spec ial activi t ie s  s cheduled to  encourage parent participat ion 
"Almost  Always" ( 7 0 )  and "Usually" ( 34 )  for  all schools . Only three 
respondent s s t ated that they "Seldom" ( 2 )  and "Never" ( 1 )  encourage 
parent participation . 
Recommendat ions and Observations 
Special act ivities and programs should be des igned to  involve 
parents in the total school program .  
The participant s lis ted the following act ivities they most f re-
quently use to encourage parent participation : 
- Open Houses 
- Coffee Hours 
- Banquet s  
- S cience Fairs , Concert s ,  Drama Club - - Participat ion 
- Parent-Peer Tutor  Program 
- Fund Raisers 
- Parent Orientation 
- S chool Volunteer Program 
- Parent s Sub s t ance Abuse  Program 
- Weekend Workdays - Paint and Landscape Jobs 
- Grade Improvement Program 











TABLE 1 1  
ITEM 1 1  -- NUMEROUS SPECIAL ACTIVITIES ARE SCHEDULED TO ENCOURAGE PARENT PARTIC IPATION . 
Enrollment 
0 - 200 
201  - 350  
35 1 - 600 
60 1 & Above 
0 - 400 
401 - 600 
601 - 7 5 0  
7 5 1 & Above 
Total 
Almost  Almo s t  No t Number 
Always Usually Somet imes S e ldom __ N_ever ____ �ppli�able ___ Re_spo_n�_i_ng 
0 0 1 0 0 0 1 
( 0 . 0% )  ( 0 . 0% )  ( 1 00 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( . 8% )  
3 4 1 0 0 0 8 
( 3 7 . 5%)  ( 5 0 . 0%)  ( 1 2 .  5%)  (0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 6 . 3%)  
7 3 2 0 0 0 1 2  
( 5 8 . 3% )  ( 25 . 0%)  ( 1 6 .  7 % )  (0 . 0% )  ( 0 . 0% )  ( 0 . 0%)  ( 9 . 5 % )  
3 0 1 0 0 0 4 
( 7 5 . 0%)  ( 0 . 0%)  ( 2 5 . 0%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 3 . 2%)  
1 1 0 0 1 0 3 
( 3 3 . 3 % )  ( 3 3 .  3%)  ( 0 . 0% )  ( 0 . 0% )  ( 3 3 . 3%)  ( 0 . 0% )  ( 2 . 4% )  
7 1 1 0 0 0 9 
( 7 7 . 8 % )  ( 1 1 . 1 % )  ( 1 1 .  1 % )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 7 . 1 % )  
4 2 3 1 0 0 1 0  
( 4 0 . 0%)  ( 2 0 . 0%)  ( 3 0 . 0% ) ( 1 0 .  0%)  ( 0 . 0% ) ( 0 . 0% )  ( 7 . 9%)  
1 0  7 1 1 0 0 1 9  




TABLE 1 1  
ITEM 1 1  (cont inued ) 
Type 




0 - 6 7 4  
6 7 5  - 1 000 
1 0 0 1  - 2300 
2301  & Above 
To tal 
Almost  Almo s t  Not Number 
Always Usually Some t imes Seldom Never Appl icable Respond ing 
6 2 2 0 0 0 1 0  
( 6 0 . 0% ) ( 2 0 . 0%)  ( 2 0 . 0% ) ( 0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  ( 7 .  9%)  
7 . 5 0 0 0 0 1 2  
( 5 8 . 3%)  ( 4 1 . 7% )  ( 0 . 0% )  ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 9 . 5% )  
20 7 5 0 0 0 32  
( 6 2 . 5%)  ( 2 1 .  9%)  ( 1 5 .  6%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 5 . 4%)  
2 2 2 0 0 0 6 
( 3 3 . 3%)  ( 3 3 . 3%)  ( 3 3 .  3%)  ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 4 . 8%)  
1 2 6  
( 1 00 . 0% ) 
Results  - Item # 1 2  
Data 
Parent committees  met with the princ ipals to  discus s school  and 
community concerns 65 . 9 % "Almos t  Always" ( 4 6 )  and "Usually" ( 3 5 )  for all 
schools . The j unior high and high schools were not as dominat ing in 
these areas as in the p revious item regard ing parent act iv i t ies . This 
may emphasize the fact that parents  are not as involved in the secondary 
schools as in the elementary schools . 
Recommendat ions and Observat ions 
Successful s chools  are charac teriz ed by high l evels of parental 
contact with the school and parental involvement with school ac t ivit ies 
(Phi Delta Kappa , 1 980 ) .  Princ ipals should support parental 
involvement , espec ially in the : 
- PTA 
- Parent Advisory Council 
- Read ing Is Fundamental (R . I . F . )  
- Parent S teering Committee 
- Parent Newsletter C ommittee 
- Subs tance Abuse Parent Group 










TABLE 1 2  
ITEM 1 2  -- PARENT COMMITTEES MEET WITH YOU TO D ISCUSS SCHOOL AND COMMUNITY CONCERNS . 
Enro llment 
0 - 200 
201  - 350  
35 1 - 600 
601  & Above 
0 - 400 
401 - 600 
601 - 7 5 0  
7 5 1  & Above 
Total 
Almo s t  Almost  No t Number 
Always Usually Some t ime s Seldom Never Applicable Respond ing 
0 0 1 0 0 0 1 
( 0 . 0% )  (0 . 0% )  ( 1 00 . 0%)  ( 0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  ( . 8%)  
1 5 0 0 1 0 7 
( 1 4 .  3 % )  ( 7 1 . 4% )  ( 0 . 0% )  ( 0 . 0%)  ( 14 . 2% )  ( 0 . 0% )  ( 5 . 7 % )  
4 1 3 3 0 0 1 1  
( 3 6 . 4%) ( 9 . 1 % )  ( 2 7 . 3 % )  ( 2 7 . 3%)  ( 0 . 0% )  ( 0 . 0% ) ( 8 . 9%)  
1 0 2 0 0 0 3 
( 3 3 . 3%)  ( 0 . 0% )  ( 66 . 7 % )  (0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 . 4% )  
0 0 0 0 0 0 0 
( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  (0 . 0% )  
5 3 1 0 1 0 1 0  
( 5 0 . 0% ) ( 30 . 0%)  ( 1 0 .  0% ) (0 . 0% )  ( 1 0 .  0% ) ( 0 . 0% )  (8 . 1 % )  
3 2 1 3 0 1 1 0  
(30 . 0% ) ( 2 0 . 0%)  ( 1 0 .  0%)  ( 30 . 0%)  ( 0 . 0% )  ( 1 0 .  0%)  (8 . 1 % )  
9 5 4 1 0 0 1 9  




TABLE 1 2  






0 - 6 7 4  
6 7 5  - 1 000 
1 00 1 - 2 300 
230 1 & Above 
To tal 
Almo s t  Almo s t  Not Number 
Always Usually Some t imes Se ldom Never Aj>j>_l ic_a]:>l_e _ __ Respond inE 
2 2 2 0 3 1 1 0  
( 2 0 . 0% ) ( 2 0 . 0%)  ( 2 0 . 0%)  (O . 0% ) ( 30 .  0%)  ( 1 0 .  0%)  ( 8 . 1 % )  
5 ' 5 1 1 0 0 1 2  
( 4 1 . 7 % )  ( 4 1 . 7 % )  ( 8 . 3%)  ( 8 . 3%)  ( 0 . 0% )  ( 0 . 0% )  ( 9 . 8% )  
14  8 6 3 1 0 32  
( 4 3 . 8 % )  ( 25 . 0% ) ( 1 8 .  8%)  ( 9 . 4% )  ( 3 . 1 % )  ( 0 . 0% )  ( 2 6 . 0%)  
2 2 0 1 0 0 5 
( 4 0 . 0%)  (40 . 0%)  ( 0 . 0% )  ( 2 0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  ( 4 . 1 % )  
1 2 3  
( 1 00 . 0%) 
Result s  - I t ems # 1 3a ;  1 3b ;  1 3c 
Data 
Princ ipals indicated that they use various methods of  communicat ion 
to inform the community about the schoo l s : ( I t em # 1 3a)  policies and 
procedures "Almo s t  Always"  ( 8 5 )  and "Usually" ( 2 9 )  for a combined total 
of 9 1 . 2 % ;  (Item /1 1 3b ) ins t ruc tional goals "Almos t  Always"  ( 7 5 )  and 
"Usually" ( 4 0 )  for  a combined total of 9 3 . 5% ; and ( Item # 1 3c ) spec ial 
activit ies "Almos t  Always" ( 8 3 )  and "Usually" ( 3 6 )  for  a comb ined total 
of 98 . 4% .  These s t at i s t ical figures are ind icators that princ ipals do  
communicate certain aspect s  o f  the schools ' operat ion t o  the  communi ty . 
These f igures represent the totals for all schools . 
Recommend at ions and Observat ions 
The result s  for these items demonstrate that princ ipals inform the 
community about their po licies and p rocedures , ins t ructional goals and 
spec ial ac t ivities . The various methods mos t  f requent ly utilized by the 
respond ent s are as follows : 
- Monthly News let ters 
- Handbooks on Pro f ic iepcy S t andards Mailed Home 
- Newspaper - Cable Televis ion - Radio 
- District  Pub l icat ions 
- Human Relat ions Workshops 
- P arent Phone Chain 
- Very Informat ive Out s ide Marque 
- Regular Weekly Rad io Program 






TABLE 1 3a 
ITEM 1 3  - - YOU USE VARIOUS METHODS OF COMMUNICATION TO INFORM THE COMMUNITY ABOUT YOUR SCHOOL ' S :  







0 - 200 
2 0 1  - 350  
35 1 - 600 
601 & Above 
0 - 4 00 
40 1 - 600 
601 - 7 5 0  
7 5 1  & Above 
To tal 
Almost  Almo s t  Not Number 
Always Usually Somet imes Seldom Never _ _  AppJicable Respond ing 
0 0 0 1 0 0 1 
( 0 . 0% )  ( 0 . 0%)  ( 0 . 0% )  ( 1 00 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( .  8% ) 
4 2 1 0 0 0 7 
( 5 7  . 1 % )  ( 28 . 6 % )  ( 1 4 .  3% )  (O . 0% ) ( 0 . 0%) ( 0 . 0% )  ( 5 . 6%)  
7 . 5 0 0 0 0 1 2  
( 5 8 . 3%)  ( 4 1 . 7 % )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% ) ( 0 . 0% )  ( 9 . 6%)  
3 0 1 0 0 0 4 
( 75 . 0% )  ( 0 . 0% )  ( 25 . 0% )  (0 . 0% )  ( 0 . 0%)  ( 0 . 0% )  ( 3 . 2%)  
1 1 1 0 0 0 3 
( 3 3 . 3%)  ( 33 . 3 % )  ( 3 3 . 3%)  (0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  ( 2 . 4% )  
9 1 0 0 0 0 1 0  
( 9 0 . 0%)  ( 1 0 .  0% ) ( 0 . 0% )  (0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  (8 . 0% )  
7 1 1 0 0 0 9 
( 7 7 . 8 % )  ( 1 1 . 1 % )  ( 1 1 . 1 % )  ( 0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  ( 7 . 2% )  
1 3  5 1 0 0 0 1 9  





TABLE 1 3 a 




High S chool 
Enrollment 
0 - 6 74 
6 7 5  - 1 000 
1 00 1  - 2300 
2 3 0 1  & Above 
Almos t  
Always .. . .  Usually Somet imes 
7 2 0 
( 7 7 . 8%)  ( 2 2 . 2 % )  ( 0 . 0% )  
8' 4 0 
( 6 6 . 7 % )  ( 3 3 .  3% )  ( 0 . 0% )  
2 3  6 4 
( 6 9 . 7 % )  ( 1 8 .  2 % )  ( 1 2 . 1 % )  
3 2 1 
( 5 0 . 0%)  ( 3 3 . 3%)  ( 1 6 .  7% )  
Seldom 
0 
( 0 . 0% )  
0 
( 0 . 0% )  
0 
( 0 . 0%)  
0 




( 0 . 0% )  
0 
( 0 . 0% )  
0 
(0 . 0% )  
0 
( 0 . 0% )  
To tal 
Not Number 
Applicable Respond ing 
0 9 
( 0 . 0% )  ( 7 . 2%)  
0 1 2  
( 0 . 0% )  ( 9 . 6%)  
0 33  
( 0 . 0% )  ( 2 6 . 4%)  
0 6 
( 0 . 0% )  ( 4 . 8%)  
1 2 5  





TABLE 1 3b 
ITEM 1 3  -- YOU USE VARIOUS METHODS OF COMMUNICATION TO INFORM THE COMMUNITY ABOUT YOUR SCHOOL ' S :  







0 - 200 
201  - 350  
35 1 - 600 
601 & Above 
0 - 400 
401 - 600 
6 0 1  - 7 5 0  
7 5 1  & Above 
To tal 
Almos t  Almo s t  Not Number 
Always___ Usua_!ly___�SP!iE?_!_i_m�_s __ _ S�_J_!iom _ __  Never _ __ - �pl'_l_icable Respond ing 
0 0 1 0 0 0 1 
( 0 . 0% )  ( 0 . 0% )  ( 1 00 .  0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( . 8% )  
4 2 1 0 0 0 7 
( 5 7 . 1 % )  ( 28 . 6%)  ( 1 4 . 3%)  ( 0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  ( 5 . 7 % )  
5 . 7 0 0 0 0 1 2  
( 4 1 . 7 % )  ( 5 8 . 3%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 9 . 8% )  
3 0 1 0 0 0 4 
( 7 5 .  0% ) ( 0 . 0% )  ( 2 5 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 3 . 3%)  
1 2 0 0 0 0 3 
( 3 3 . 3%)  ( 6 6 . 7 % )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 . 4% )  
9 1 0 0 0 0 1 0  
(90 . 0% ) ( 1 0 .  0% ) ( 0 . 0% )  ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 8 . 1 % )  
8 2 0 0 0 0 1 0  
( 80 . 0%)  ( 20 . 0%)  ( 0 . 0% )  ( 0 . 0%) ( 0 . 0% )  ( 0 . 0% )  ( 8 . 1 % )  
1 1  7 1 0 0 0 1 9  




TABLE 1 3b 
ITEM 1 3b (cont inued ) 
Type 
o f  
S choo l  
High S choo l  
Enrollment 
0 - 6 7 4  
6 7 5  - 1 000 
1 0 0 1  - 2 300 
230 1 & Above 
Total 
Almost  Almo s t  Not Number 
Always Usually Somet imes Seldom _ N_eve_r _ _ _ A_p_pJ.icable Responding 
4 2 1 0 0 0 7 
( 5 7 . 1 % )  ( 28 . 6 % )  ( 1 4 .  3%)  ( 0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  ( 5 . 7 % )  
7 . 5 0 0 0 0 1 2  
( 5 8 . 3%)  ( 4 1 . 7% )  ( 0 . 0% )  ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 9 . 8%)  
22  9 1 1 0 0 33  
( 6 6 . 7 % )  ( 27 . 3%)  ( 3 . 0% )  ( 3 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 6 . 8%)  
1 3 1 0 0 0 5 
( 2 0 . 0% ) ( 60 . 0% ) ( 2 0 . 0% ) ( 0 . 0%)  ( 0 . 0% )  ( 0 . 0%)  ( 4 . 1 % )  
1 2 3 





TABLE 1 3 c  
ITEM 1 3  - - YOU USE VARIOUS METHODS OF COMMUNICATION T O  INFORM THE COMMUNITY ABOUT YOUR SCHOOL ' S :  
c .  SPECIAL ACTIVIT IES 
Type 





0 - 200 
201 - 350 
35 1 - 600 
601 & Above 
0 - 400 
40 1 - 600 
601 - 7 5 0  
7 5 1  & Above 
Almo s t  
Always Usually 
0 1 
( 0 . 0% )  ( 1 00 . 0%)  
6 1 
( 85 . 7 % )  ( 1 4 .  3% )  
8 . 4 
( 66 . 7 % )  ( 3 3 .  3% ) 
3 0 
( 7 5 . 0% ) ( 0 . 0% )  
1 1 
( 5 0 . 0%)  ( 5 0 . 0% ) 
8 2 
(80 . 0% ) ( 2 0 . 0%)  
8 1 
( 88 . 9 % )  ( 1 1 . 1 % )  
1 2  6 
( 6 3 . 2%)  ( 3 1 . 6%)  
To tal 
Almo s t  Not Number 
Somet im�s Se ldom Never App l icable Respond ing 
0 0 0 0 1 
( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( . 8% )  
0 0 0 0 7 
( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 5 . 8% )  
0 0 0 0 1 2  
( 0 . 0%)  ( 0 . 0% )  ( 0 . 0%)  ( 0 . 0% )  ( 9 . 9%)  
1 0 0 0 4 
( 2 5 . 0% ) (0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 3 . 3% )  
0 0 0 0 2 
( 0 . 0% )  ( 0 . 0% )  ( 0 . 0%)  ( 0 . 0% )  ( 1 .  7 % )  
0 0 0 0 1 0  
( 0 . 0% )  (0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 8 . 3%)  
0 0 0 0 9 
( 0 . 0% )  (0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 7 . 4% )  
1 0 0 0 1 9  




TABLE 1 3 c 




High Schoo l 
Enrol lment 
0 - 6 7 4  
6 7 5  - 1 000 
1 0 0 1  - 2300 
2 3 0 1  & Above 
To tal 
Almo s t  Almo s t  Not Number 
Always Usually Somet imes Seldom Never Applicable Respond ing 
5 2 0 0 0 0 7 
( 7 1 . 4%)  ( 28 . 6%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 5 . 8%)  
7 . 5 0 0 0 0 1 2  
( 5 8 . 3%)  ( 4 1 . 7%)  ( 0 . 0% )  ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 9 . 9%)  
23  10  0 0 0 0 33  
( 6 9 . 7 % )  ( 30 . 3%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 7 . 3%)  
2 3 0 0 0 0 5 
( 4 0 . 0% ) ( 6 0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 4 . 1 % )  
1 2 1  
( 1 0 0 .  0% ) 
Results  - Items # 1 4 , 1 5 ,  1 6 ,  1 7 , & 1 8  
Data 
Student counc il programs exist  in one hundred thirteen (88 . 3%)  of 
the schoo ls who responded to I t em # 1 4 .  Fifteen ( 1 1 . 7 % )  s tated that 
s tudent counc il p rograms do not exist  for their  s chool .  Eleven o f  the 
nega t ive responses were elementary schools . Fourt een elementary schools 
responded positively (Almo st  Always and Usually) .  
S tudent s have input in develop ing and implement ing their own 
s tudent government pol ic ies in one-hundred-seventeen ( 90 . 7 % )  o f  the 
total schools . Eight out of twenty-five elementary schoo ls responded 
negat ively to Item # 1 5 .  
S tudent s  meet t o  d iscus s their concerns either individually o r  a s  a 
group in one-hundred-twenty-two ( 94 . 6%)  of  the total schoo ls ( I t em # 1 6 ) . 
A wel l-developed s tudent handbook exis t s  in one-hundred-thirteen 
(87 . 6%)  o f  the total schools . Eleven o f  the twenty-f ive elementary 
schools responded negat ively to Item # 1 7 . 
Students have input into the student handbook in eigh ty- s ix (66 . 7 % )  
o f  the t o t al s choo ls . Ninet een o f  the twenty-five elementary schools 
responded negat ively to  this item . The j unior and senior high schools  
were more apt  to  u t i l iz e  s tudent input , obviously because of  the various 
rules and other d if ferences between secondary and elementary s tudents . 
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Recommendat ions and Observat ions - I t ems # 14 - 1 8  
Student invo lvement in some capacity i s  an es sent ial effec t iveness 
factor . The s tudent programs that the principals identify mo s t  
frequent ly a r e  as follows : 
- S tudent Rec ogni t ion Program 
- S tudent Weekend Retreats 
- Individual Precept ive Course of  S tudy for Students  
- Act ive Student Act ivity Program 
- St udent Forum Program 
- Extens ive S tudent and Adult Volunteer Program 
- S tudent Communicat ion Network Program 
- St udent Academic Council 
- S tudent Government Program 
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TABLE 1 4  
ITEM 14 -- A STUDENT COUNC IL PROGRAM EXISTS IN YOUR SCHOOL . 
YES NO 
Elementary 0 - 200 0 1 1 
( 0 . 0% )  ( 1 00 .  0% ) ( .  8%)  
201  - 350  7 1 8 
( 8 7 . 5% )  ( 1 2 . 5 % )  ( 6 . 3%)  
35 1 - 600 4 8 1 2  
( 3 3 . 3 % )  ( 6 6 . 7 % )  ( 9 . 4% )  
6 0 1  & Above 3 1 4 
( 7 5 . 0%)  ( 2 5 . 0% ) ( 3 . 1 % )  
Junior High 0 - 400 2 0 2 
( l oo . 0% ) ( 0 . 0% )  ( 1 .  6%)  
4 0 1  - 600 1 0  0 1 0  
( 1 00 .  0% ) ( 0 . 0% )  ( 7 .  8%)  
601  - 7 5 0  9 1 1 0  
( 9 0 . 0% ) ( 1 0 .  0% ) ( 7 .  8%)  
7 5 1 & Above 1 9  0 1 9  
( 100 . 0%)  ( 0 . 0% )  ( 1 4 .  8%)  
High Schoo l 0 - 6 7 4  9 1 1 0  
( 90 . 0% )  ( 1 0 .  0% ) ( 7  . 8%)  
675  - 1 000 1 1  1 1 2  
( 9 1 .  7 % )  (8 . 3%)  ( 9 . 4% )  
1 0 0 1  - 2 3 0 0  33  1 34 
( 9 7 . 1 % )  ( 2 . 9%)  ( 2 6 . 6%)  
2 3 0 1  & Above 6 0 6 
( 1 00 . 0% ) ( 0 . 0% )  (4 . 7%)  
1 28 
( 1 00 . 0%)  
- 7 1-
TABLE 1 5  
ITEM 1 5  - - STUDENTS HAVE INPUT IN DEVELOPING AND IMPLEMENTING 
THEIR OWN STUDENT GOVERNMENT POLIC IES . 
YES NO 
Elementary 0 - 200 0 1 1 
( 0 . 0% )  ( 1 00 . 0% ) ( .  8%)  
2 0 1  - 350  7 1 8 
( 8 7 . 5 % )  ( 1 2 .  5 % )  ( 6 . 2 % )  
35 1 - 600 7 5 1 2  
( 58 . 3%)  ( 4 1 . 7 % )  ( 9 . 3%)  
60 1 & Above 3 1 4 
( 7 5 . 0%)  ( 2 5 . 0% ) ( 3 . 1 % )  
Junior High 0 - 400 3 0 3 
( 1 00 . 0%)  ( 0 . 0% )  ( 2 . 3%)  
4 0 1  - 600 1 0  0 1 0  
( 1 00 . 0% ) ( 0 . 0% )  ( 7 . 8%)  
60 1 - 7 5 0  8 2 1 0  
(80 . 0% ) ( 2 0 . 0% ) ( 7 .  8%)  
75 1 & Above 1 9  0 1 9  
( 1 00 . 0% ) ( 0 . 0% )  ( 1 4 .  7 % )  
High School 0 - 6 7 4  1 0  0 1 0  
( 1 00 . 0% ) ( 0 . 0% )  ( 7 . 8% )  
6 7 5  - 1 000 1 1  1 1 2  
( 9 1 . 7 % )  ( 8 . 3 % )  ( 9 . 3%)  
1001  - 2 300 33 1 34 
( 9 7 . 1 % )  ( 2 . 9 % )  ( 26 . 4% )  
230 1 & Above 6 0 6 
( 1 00 . 0% ) ( 0 . 0% )  (4 . 7 % )  
1 2 9  
( 1 00 . 0% ) 
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TABLE 1 6  
ITEM 1 6  -- STUDENTS MEET WITH YOU T O  DISCUSS THEIR CONCERNS , 
EITHER INDIVIDUALLY OR AS A GROUP . 
YES NO 
Elementary 0 - 200 1 0 
( 1 00 . 0% ) ( 0 . 0% ) 
2 0 1  - 350  8 0 
( 1 00 . 0% )  ( 0 . 0% )  
35 1 - 600 8 4 
( 6 6 . 7 % )  ( 3 3 . 3%) 
6 0 1  & Above 3 1 
( 75 .  0% ) ( 2 5 . 0%)  
Junior High 0 - 400 3 0 
( 1 00 . 0% ) ( 0 . 0% )  
4 0 1  - 600 1 0  0 
( 1 00 . 0% ) ( 0 . 0% )  
6 0 1  - 7 50  9 1 
( 90 . 0%)  ( 1 0 .  0% ) 
7 5 1  & Above 1 8  1 
( 9 4 . 7 % )  ( 5 . 3%)  
High School  0 - 6 74 1 0  0 
( 1 00 . 0% ) ( 0 . 0% )  
6 7 5  - 1 000 1 2  0 
( 1 00 . 0%)  ( 0 . 0% )  
1 00 1  - 2300 34 0 
( 1 00 . 0%)  ( 0 . 0% )  
2 3 0 1  & Above 6 0 
( 1 00 . 0% ) ( 0 . 0% )  
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1 
( .  8%)  
8 
( 6 . 2% )  
1 2  
( 9 . 3%)  
4 
( 3 . 1 % )  
3 
( 2 . 3%)  
1 0  
( 7 . 8% )  
1 0  
( 7 . 8%)  
1 9  
( 1 4 .  7 % )  
1 0  
( 7  . 8 % )  
1 2  
( 9 . 3%)  
34  
( 26 . 4% )  
6 
( 4 . 7 % )  
1 2 9  
( 1 00 . 0% ) 
TABLE 1 7  
ITEM 1 7  -- A WELL-DEVELOPED STUDENT HANDBOOK EXI STS FOR YOUR SCHOOL . 
YES NO 
Elementary 0 - 200 0 1 1 
( ( 0 .  0% ) ( 1 00 . 0% ) ( . 8% )  
2 0 1  - 350  4 4 9 
( 50 . 0% ) ( 5 0 . 0% ) ( 6 . 2% ) 
35 1 - 600 7 5 1 2  
( 5 8 . 3 % )  ( 4 1 .  7 % )  ( 9 . 3%)  
6 0 1  & Above 3 1 4 
( 7 5 . 0% ) ( 2 5 . 0% ) ( 3 . 1 % )  
Junior High 0 - 400 3 0 3 
( 1 00 . 0% ) ( 0 . 0% )  ( 2 . 3%)  
40 1 - 600 1 0  0 1 0  
( 1 00 . 0%)  ( 0 . 0% )  ( 7 .  8%)  
6 0 1  - 7 5 0  9 1 1 0  
( 90 . 0% ) ( 1 0 .  0%) ( 7 . 8% )  
7 5 1  & Above 1 9  0 1 9  
( 1 00 .  0%)  ( 0 . 0% )  ( 1 4 .  7% )  
High Scho o l  0 - 6 7 4  1 0  0 1 0  
( 1 00 . 0% ) ( 0 . 0% )  ( 7 . 8%)  
6 7 5  - 1 0 00 1 1  1 1 2  
( 9 1 . 7 % )  ( 8 . 3 % )  ( 9 . 3%)  
1 00 1  - 2 300 32 2 34 
(94 . 1 % )  ( 5 . 9 % )  ( 26 . 4% )  
230 1 & Above 5 1 6 
( 8 3 . 3%)  ( 1 6 . 7 % )  ( 4 . 7% )  
1 2 9  
( 1 00 . 0% ) 
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TABLE 1 8  
ITEM 1 8  -- STUDENTS HAVE INPUT INTO THE STUDENT HANDBOOK . 
YES NO 
Elementary 0 - 200 0 1 1 
( 0 . 0% )  ( 1 00 .  0% ) ( . 8%)  
20 1 - 350  3 5 8 
( 3 7 . 5 % )  ( 6 2 . 5 % )  ( 6 . 2% )  
35 1 - 600 2 1 0  1 2  
( 1 6 .  7 % )  ( 8 3 . 3 % )  ( 9 . 3% )  
60 1 & Above 1 3 4 
( 25 .  0% ) . ( 7 5 . 0%)  ( 3 . 1 % )  
Junior High 0 - 400 2 1 3 
( 6 6 . 7 % )  ( 3 3 . 3 % )  ( 2 . 3%)  
40 1 - 600 10 0 1 0  
( 1 00 . 0% ) ( 0 . 0% )  ( 7 .  8%)  
601  - 7 5 0  3 7 1 0  
( 30 . 0%)  ( 70 . 0% ) ( 7 . 8% )  
7 5 1 & Above 1 6  3 1 9  
(84 . 2% )  ( 1 5 . 8% )  ( 1 4 .  7 % )  
High Scho o l  0 - 6 7 4  8 2 1 0  
(80 . 0% ) ( 2 0 . 0% ) ( 7 .  8%)  
675  - 1 000 10  2 1 2  
( 8 3 . 3 % )  ( 1 6 .  7 % )  ( 9 . 3%)  
1001  - 2 300 27 7 34 
( 7 9 . 4%)  ( 2 0 . 6 % )  ( 2 6 . 4%)  
230 1 & Above 4 2 6 
( 6 6 . 7 % )  ( 33 . 3%)  ( 4 . 7 % )  
1 2 9  
( 1 00 . 0%)  
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Results  - Item # 1 9  
Data 
A writ t en document that spec if ies the principal ' s  evaluat ion 
procedures for s taff existed in one hund red twenty-eight ( 1 00%)  of  the 
total  school s . 
Recommend at ions 
A handbook o r  o ther writ t en d ocument should exist  in the school 
build ing that d e tails po licy and pro cedure in regards t o  evaluat ing 
s taff . 
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TABLE 1 9  
ITEM 1 9  -- THERE I S  A WRITTEN DOCUMENT THAT SPECIFIES YOUR EVALUATION 
PROCEDURES FOR STAFF . 
YES NO 
Elementary 0 - 2 00 1 0 1 
( 1 00 .  0% ) ( 0 . 0% )  ( . 8% )  
2 0 1  - 350  8 0 8 
( 100 . 0% ) ( 0 . 0% )  ( 6 . 3%)  
35 1 - 600 1 1  0 1 1  
( 1 00 . 0%)  ( 0 . 0% )  ( 8 . 6 % )  
6 0 1  & Above 4 0 4 
( 1 00 . 0% ) (0 . 0% )  ( 3 . 1 % )  
Junior High 0 - 4 00 3 0 3 
( 100 . 0% ) ( 0 . 0%)  ( 2 . 3%)  
40 1 - 600 1 0  0 1 0  
( 1 00 . 0% ) ( 0 . 0% )  ( 7  . 8%)  
601  - 7 50 1 0  0 1 0  
( 1 00 . 0%)  ( 0 . 0% )  ( 7 . 8% )  
7 5 1 & Above 1 9  0 1 9  
( 1 00 . 0% ) ( 0 . 0% )  ( 1 4 . 8% )  
High Schoo l 0 - 6 7 4  1 0  0 1 0  
( 1 00 . 0% ) ( 0 . 0% ) ( 7 .  8% ) 
6 7 5  - 1 000 1 2  0 1 2  
( 1 00 . 0% ) ( 0 . 0% )  ( 9 . 4% )  
1 00 1  - 2300 34 0 34 
( 1 00 . 0% ) ( 0 . 0% ) ( 26 . 6%)  
2301  & Above 6 0 6 
( 1 00 . 0% ) ( 0 . 0% )  (4 . 7 % )  
1 2 8 
( 1 00 . 0% ) 
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Results  - I t em # 20  
Data 
Princ ipals had add i t ional personne l  to  assist  in the operat ion of 
their school accord ing to  the type and s iz e  o f  the school . Twenty-one 
of  the twenty-f ive e lementary s chools had assistant princ ipals . The 
lower populated sec ondary schoo ls ind icated they did not have an ass is­
tant princ ipal . Deans were present only in the secondary s chools , and 
were l imited to the ones highly populated . The school counselor was 
prevalent in the maj ority o f  schools regardless o f  type and s iz e  ( 1 1 4 
schools - 88 . 4% ) . The school soc ial worker was present in s ixty-one 
( 4 7 . 3%)  of all the s chools . Only thirty ( 2 3 . 3%)  schoo ls  ind icated they 
had security o f ficers in their schools . The princ ipals were ins t ructed 
to  specify add i t ional personne l that was not listed . S ixty (46 . 5% ) 
respond ent s s tated that they had e ither nurses or  psychologists  as 
add i tional s t aff members . 
Recommendat ions and Observat ions 
Auxillary s t aff  appropriat e to the level and s iz e  of the school , should 
be p rovided . 
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TABLE 20a 
ITEM 20a -- DO YOU HAVE THE FOLLOWING PERSONNEL TO AS SIST YOU IN 
THE OPERATION OF YOUR SCHOOL : (AS S ISTANT PRINCIPAL ) . 
YES NO 
Elementary 0 - 200  0 1 0 
( 0 . 0% )  ( 1 00 .  0%)  ( .  8%)  
2 0 1  - 350  2 6 8 
( 2 5 . 0%)  ( 75 . 0% )  ( 6 . 2% )  
35 1 - 600 1 1 1  1 2  
( 8 . 3%)  ( 9 1 . 7 % )  ( 9 . 3% )  
60 1 & Above 1 3 4 
( 2 5 . 0% ) ( 7 5 . 0%)  ( 3 . 1 % )  
Junior High 0 - 400 1 2 3 
( 3 3 . 3%)  ( 6 6 . 7 % )  ( 2 . 3%)  
4 0 1  - 600 9 1 1 0  
( 9 0 . 0%)  ( 1 0 .  0% ) ( 7 . 8%)  
6 0 1  - 7 5 0  1 0  0 1 0  
( 1 00 . 0%) ( 0 . 0% )  ( 7 . 8% )  
7 5 1 & Above 1 8  1 1 9  
( 94 . 7 % )  ( 5 . 3%)  ( 1 4 .  7 % )  
High S chool 0 - 6 7 4  6 4 1 0  
( 6 0 . 0% ) ( 4 0 . 0%)  ( 7 . 8%)  
675  - 1 000 1 0  2 1 2  
( 8 3 . 3%)  ( 1 6 .  7 % )  ( 9 . 3%)  
1 00 1  - 2300 33 1 34 
( 9 7 . 1 % )  ( 2 . 9 % )  ( 26 . 4% )  
2 3 0 1  & Above 6 0 6 
( 1 00 . 0%)  ( 0 . 0% )  ( 4 . 7 % )  
1 2 9 
( 1 00 . 0% ) 
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TABLE 20b 
ITEM 20b -- DO YOU HAVE THE FOLLOWING PERSONNEL TO AS S I ST YOU 
IN THE OPERATION OF YOUR SCHOOL : (DEAN) . 
YES NO 
Elementary 0 - 200 0 1 1 
( 0 . 0% )  ( 1 00 .  0% ) ( .  8%)  
2 0 1  - 350  0 8 8 
( 0 . 0% )  ( 1 00 .  0% ) ( 6 . 2% )  
3 5 1 - 600 0 1 2  1 2  
( 0 . 0% )  ( 1 00 .  0% ) ( 9 . 3%)  
601  & Above 0 4 4 
( 0 . 0% )  ( 1 00 . 0% ) ( 3 . 1 % )  
Junior High 0 - 400 1 2 3 
( 3 3 .  3%)  ( 6 6 . 7 % )  ( 2 . 3%)  
4 0 1  - 600 0 1 0  1 0  
( 0 . 0% )  ( 1 00 .  0% ) ( 7 .  8%)  
60 1 - 7 5 0  2 8 1 0  
( 20 . 0% ) (80 . 0% ) ( 7 .  8%)  
7 5 1  & Above 2 1 7  1 9 
( 1 0 .  5 % )  ( 8 9 . 5%)  ( 1 4 . 7 % )  
High School  0 - 6 7 4  0 1 0  1 0  
( 0 . 0% )  ( 1 00 .  0% ) ( 7 . 8%)  
675  - 1 000 2 1 0  1 2  
( 1 6 . 7% )  ( 8 3 . 3%)  ( 9 . 3%)  
1 00 1  - 2300 9 2 5  34  
( 26 . 5 % )  ( 7 3 . 5%)  ( 26 . 4% )  
2 3 0 1  & Above 1 5 6 
' 
( 1 6 .  7 % )  ( 8 3 . 3%)  ( 4 . 7% )  
1 2 9 
( 1 00 . 0%)  
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TABLE 20c  
ITEM 20c -- DO YOU HAVE THE FOLLOWING PERSONNEL TO AS S IST YOU 
IN THE OPERATION OF YOUR S CHOOL : ( COUNSELOR) . 
YES NO 
Elementary 0 - 200 1 0 1 
( 1 00 . 0% ) ( 0 . 0% ) ( . 8%)  
201  - 350 7 1 8 
( 8 7 . 5 % )  ( 1 2 .  5 % )  ( 6 . 2% )  
35 1 - 600 8 4 1 2  
( 6 6 . 7% ) ( 3 3 . 3 % )  ( 9 . 3%)  
60 1 & Above 0 4 4 
( 0 . 0% )  ( 1 00 . 0% ) ( 3 .  1 % )  
Junior High 0 - 400 2 1 3 
( 6 6 . 7 % )  ( 3 3 . 3 % )  ( 2 . 3%)  
40 1 - 6 00 9 1 1 0  
( 9 0 . 0% ) ( 1 0 .  0%)  ( 7 .  8%)  
60 1 - 7 5 0  1 0  0 1 0  
( 1 00 . 0%)  ( 0 . 0%)  ( 7 . 8%)  
75 1  & Above 1 9  0 1 9  
( 1 00 . 0% ) ( 0 . 0% )  ( 1 4 .  7% )  
High Schoo l 0 - 6 7 4  10  0 1 0  
( 1 00 . 0 % )  ( 0 . 0% ) ( 7 . 8% )  
6 7 5  - 1 000 1 1  1 1 2  
( 9 1 .  7 % )  ( 8 . 3 % )  ( 9 . 3%)  
1 00 1  - 2 3 00 3 1  3 34 
( 9 1 . 2% )  ( 8 . 8% )  ( 2 6 . 4%)  
230 1 & Above 6 0 6 
o oo .  o:n ( 0 . 0% )  ( 4 . 7 % )  
1 2 9 
( 1 00 . 0% ) 
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TABLE 20d 
ITEM 20d -- DO YOU HAVE THE FOLLOWING PERSONNEL TO ASS I ST YOU 
IN THE OPERATION OF YOUR SCHOOL : ( SOCIAL WORKER) . 
YES NO 
Elementary 0 - 200 1 0 1 
( 1 00 . 0%)  ( 0 . 0% )  ( . 8% )  
2 0 1  - 350  2 6 8 
( 2 5 . 0% ) ( 7 5 . 0%)  ( 6 . 2% )  
35 1 - 600 4 8 1 2  
( 3 3 . 3%)  ( 6 6 . 7 % )  ( 9 . 3%)  
601  & Above 3 1 4 
( 7 5 . 0% ) ( 2 5 . 0% ) ( 3 . 1 % ) 
Junior High 0 - 400 1 2 3 
( 3 3 . 3%)  ( 6 6 . 7 % )  ( 2 . 3%)  
40 1 - 600 6 4 1 0  
( 6 0 . 0%)  ( 4 0 . 0% ) ( 7  . 8%)  
6 0 1  - 7 5 0  5 5 1 0  
( 5 0 . 0% ) ( 5 0 . 0%)  ( 7 .  8%)  
7 5 1  & Above 9 1 0  1 9  
( 47 . 4% )  ( 5 2 . 6 % )  ( 1 4 .  7 % )  
High Schoo l 0 - 6 7 4  2 8 1 0  
( 20 . 0% ) (80 . 0%) ( 7 .  8%)  
675  - 1 000 4 8 1 2  
( 33 . 3 % )  ( 6 6 . 7 % )  ( 9 . 3%)  
1001  - 2300 2 1  1 3  34 
( 6 1 . 8% )  ( 38 . 2 % )  ( 2 6 . 4%)  
2 3 0 1  & Above 3 3 6 
( 5 0 . 0% ) ( 5 0 . 0%)  ( 4 . 7% )  
1 2 9  
( 1 00 . 0% ) 
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TABLE 20e 
ITEM 20e -- DO YOU HAVE THE FOLLOWING PERSONNEL TO ASS I ST YOU 
IN THE OPERATION OF YOUR S CHOOL : 
Elementary 
Junior High 
High School  
0 - 200 
2 0 1 - 350 
35 1 - 600 
6 0 1  & Above 
0 - 400 
401  - 6 00 
6 0 1  - 7 5 0  
7 5 1  & Above 
0 - 6 7 4  
6 7 5  - 1 000 
1 00 1  - 2 300 
2 3 0 1  & Above 
YES 
0 
( 0 . 0% )  
0 
( 0 . 0% )  
1 
( 8 . 3%)  
1 
( 25 . 0% )  
0 
( 0 . 0% )  
0 
( 0 . 0% )  
2 
( 20 . 0%)  
5 
( 26 . 3 % )  
0 
( 0 . 0% )  
2 
( 1 6 .  7 % )  
1 4  
( 4 1 . 2 % )  
5 
( 83 . 3 % )  
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( S ECURITY OFFICER) .  
NO 
1 1 
( 1 00 . 0% )  ( . 8% )  
8 8 
( 1 00 .  0% ) ( 6 . 2 % )  
1 1  1 2  
( 9 1 . 7 % )  ( 9 . 3%)  
3 4 
( 7 5 . 0%)  ( 3 . 1 % )  
3 3 
( 1 00 .  0% ) ( 2 . 3%)  
10  10  
( 1 00 . 0% ) ( 7 . 8%)  
8 1 0  
(80 . 0% ) ( 7 .  8%)  
14  1 9  
( 7 3 . 7 % )  ( 14 .  7 % )  
1 0  1 0  
( 1 00 .  0% ) ( 7 . 8%)  
10  1 2  
(83 . 3 % )  ( 9 . 3%)  
20  34 
( 5 8 . 8 % )  ( 26 . 4% )  
1 6 
( 1 6 . 7 % )  ( 4 . 7 % )  
1 2 9  
( 1 00 . 0% ) 
TABLE 20£ 
ITEM 20£ -- DO YOU HAVE THE FOLLOWING PERSONNEL TO AS S I ST YOU 
IN THE OPERATION OF YOUR SCHOOL : (OTHER , SPECIFY ) . 
YES NO 
Elementary 0 - 200 0 1 1 
( 0 . 0% )  ( 1 00 .  0% ) ( . 8%)  
2 0 1  - 3 5 0  4 4 8 
( 5 0 . 0%)  ( 5 0 . 0% ) ( 6 . 2% )  
35 1 - 600 3 9 1 2  
( 25 . 0% ) ( 7 5 . 0% ) ( 9 . 3%)  
60 1  & Above 3 1 4 
( 7 5 . 0% ) ( 2 5 . 0% ) ( 3 . 1 % )  
Junior High 0 - 400 1 2 3 
( 33 . 3 % )  ( 6 6 . 7 % )  ( 2 . 3%)  
40 1 - 600 5 5 1 0  
( 5 0 . 0% ) ( 5 0 . 0%)  ( 7 . 8%)  
60 1 - 7 5 0  0 1 0  1 0  
( 0 . 0% )  ( 1 00 .  0% ) ( 7 . 8%)  
751  & Above 1 0  9 1 9  
( 5 2 . 6 % )  (4 7 . 4%)  ( 1 4 . 7 % )  
High School  0 - 6 7 4  4 6 1 0  
(40 . 0%)  ( 6 0 . 0%)  ( 7 . 8 )  
6 7 5  - 1 000 3 9 1 2  
( 2 5 . 0%)  ( 7 5 . 0% ) ( 9 . 3%)  
1 00 1  - 2 3 00 22  1 2  34 
( 64 . 7 % )  ( 3 5 . 3%)  ( 2 6 . 4%)  
2 3 0 1  & Above 5 1 6 
( 8 3 . 3%)  ( 1 6 .  7% )  ( 4 . 7%)  
1 2 9  
( 1 00 .  0%)  
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Result s  o f  Narrat ive Ques t ions 
Introduct ion 
The respondents  we re ins t ructed to list  interpersonal skills ( I tem 
#2 1 )  and key p o licies and /or pract ices ( I t em #22 ) that c ontr ibute t o  
the ir effective leadership . The researcher grouped the responses 
according to s imilarity and frequency . The responses  were then ranked 
ac cording to how o f t en they appeared . 
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Result s - I t em #2 1 
What interpersonal skills do  you possess  that assist  you in managing an 
effec t ive school and be ing an effective leader ?  
Data 
Total Response fl Interpers onal Skill 
45 Listening Skills 
39 S ense of  Humor 
38 High Vis ibility 
36 Goal S e t t ing 
30 Firm Yet Fair 
28 Human Relat ions 
Listening is an important aspec t of being an e f f e c t ive leader . A 
principal mus t  possess  the skill to  l is t en to  s taff , s tudent and commu­
nity concerns whenever poss ib le . 
Recommendat ions and Conclus ions 
Effec t ive principals need to have excellent human relat ion skills  
and c ommunicate well with the  s taff , stud ents , and community . 
-86-
Results - I t em # 2 2  
Please describe what you feel are the key policies and /or prac t ices that 







2 9  
# Key Policies /Prac t ices  
Shared Decis ion Making 
Good line of c ommunicat ion 
Pos it ive school climate 
Monitoring s tudent progre s s  
Ins t ruct ional leader 
Effec t ive princ ipals involve s taf f in making decisions regard ing 
the operat ion of the school in a variety of areas . 
Recommendat ions and Ob servat ions 
Princ ipals should allow the opportunity to exis t for s t af f  members 
to be involved in some shared secis ion making regard ing the operat ion of 
the school . 
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Chapter V 
Summary , Conclu s ion ,  and Recommendat ions 
Summary of the S tudy 
This  f ield study was conducted to  gather informat ion regard ing 
organizat ions or processes  that exist  to help effect ive leaders deal 
with conflict in the areas of s tudent , f aculty and community concerns . 
Res earch by Cawelt i , D ' Amico , Eicholtz and others , have ide�t i f ied 
certain factors on school effectiveness  and conf lict  management that 
aided in e s t ablishing the guid elines for this s tudy . The Effect ive 
Schools /Le ader Survey which Dr . Larry Janes and Dr . David Bartz of 
Eas tern I llinois  University ass isted in develop ing was sent to 
"dist inguished" principals and "effective" s chools throughout the 
nat ion . The response rate was as follows : 
A TOTAL OF 2 4 7  SCHOOLS WERE SURVEYED 
1 2 9 RESPONDED 
5 1 %  OVERALL RESPONSE  RATE 
54 PRINCIPALS HONORED AS "DISTINGUISHED " 
BY THE DEPARTMENT OF EDUCATION & 
THE NATIONAL ASSOC IATION OF ELEMENTARY SCHOOL PRINCIPALS 
4 7  SURVEYED . 
= 5 7 %  RESPONSE RATE 
2 7  RESPONDED 
( 7  SCHOOLS WERE PRIVATE AND OVERS EAS AND WERE NOT INCLUDED ) 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *  
202  PUBLIC , SECONDARY , JUNIOR HIGH , & MIDDLE SCHOOLS 
HONORED BY THE 
NATIONAL COMMI SS ION ON EXCELLENCE 
1 9 83-84 S ECONDARY SCHOOL RECOGNITION PROGRAM 
200  SCHOOLS SURVEYED 
JR . HIGH & MIDDLE SCHOOL 4 2  of 87 RESPONDED = 4 7 %  
SR . HIGH SCHOOL 60 of 1 1 3 RESPONDED = 5 3 %  
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The twenty- two items f rom the survey were cross-tabulated with the 
type of school  and enro llment by the Computer  Center at Eas t e rn I llino is 
Univers ity . The data reported the frequency count and percentage of 
respondents  to  each item of  the survey by the princ ipals who part ici­
pated in the s tudy . 
These  response s  f rom the survey provided this researcher with 
informat ion pertaining to methodologies and practices  used by princ ipals 
to e stab lish effec t ive s chool p rograms . The results  also will form a 
data base for further research on e f f e c t ive schoo ls and e f f e c t ive 
leaders . 
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Conclu s ions and Recommendat ions 
The results  of  the study are the bas is for these f inal conclus ions 
and recommend at ions : 
Student concerns 
Percentage of Response Rate 
Stud ent Input into Government 9 1 %  
S tudent Counc ils 95%  
Student Handbook Exis t s  88%  
S tudent Input int o  Handbook 6 7 %  
The mo re s tudent invo lvement in the school p rogram the le ss  con­
f lict ing p roblems will  occur . Research has demons trated that s t uden t  
involvement has curtailed negat ive behavior tremendou s ly .  When s tudent s 
are a part of  the total program ,  they are more apt not to d i s rupt the 
daily operat ions of school exis tence . Effective princ ipals imp lemented 
programs and activities for s tudent s t o  part icipate in extracurr icular 
activities and athletics . Student government and counc ils with s tud ent 
input were ident if ied as ef f�c t ive p rograms of principals establish , 
Stud ents  feel  they are e ssent ial and purpo seful . (I t ems # 1 4 - 1 8 )  
Faculty concerns 
Regularly Scheduled Faculty Meet ings 
Alt ernat ive Communication Means 
Committees  
Individual Meet ings 
Meet ings with Union Rep s 
Spec ial Programs 
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7 6 %  
Among the many dut ie s  o f  the princ ipal . there mus t  be a s t rong 
effort to communicate with the s taff through var ious means as o f t en as 
possible . Use o f  c ommit tees  and ind ividual c ontact should be a rout ine 
funct ion of the principal to give and receive f eedback from s taff 
members . Invo lving the faculty in shared decision-making enables  the 
princ ipal to  attend to  o ther mat ters that depend on his /her sole atten­
t ion . ( It ems # 1  - 7 )  
Community Concerns 
Community Vo lunteers 
Community Act ion Group s 
Use of  Build ing 
Parent Part icipat ion 
Parent Committees  
Communicat ions To Community 
Po licies 
Goals 
Act ivit ies 




8 3 %  
6 6 %  
9 1 %  
93 . 5 % 
98% 
Many princ ipals have included the word " community" in the ident i ty 
of  their schoo ls  ( i . e  • •  S t evens Community S chool ) .  They recogniz e that 
the school  is  increas ingly becoming a center for various community 
ac t ivities and p rograms . The interac t ion b etween p rinc ipals and commu­
nities is a maj or factor  in the success  of a school district ' s  
exis t ence . Finance s  are secured through the pub lic relat ions efforts  o f  
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the princ ipal and faculty in communicating the schools ' po lic ies , goals 
and ac tivities . ( Items #8 - 1 3) 
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APPENDIX Al 
EFFECTIVE SCHOOLS /LEADER SURVEY 
Please respond as app ropriat e : 
1 .  Type o f  S chool 
__ Elementary ; �-Middle S chool ;  �-Jr . High ; __ High S chool 
2 .  Grad e Leve ls Included in S choo l :  
3 .  Building Enrollment : A) S tuden t s  B ) Teachers  
4 .  Respond ents :  
A . Sex : 
B . Age : __ 
C . Years in Current Pos i t ion : 
--- ---
D . Total Years in Build ing Level Adminis t rat ion : 
E . Highes t  Degree Earned : 
F . Previou s Teach ing Field ( s ) : 
-------�-----
G . Previous Maj o r  Extracurricular Respons ib i l i t ie s : ___ _ 
5 .  S chool 




American Ind ian 
Other 
S tuden t s  






C . S chool ' s  Locat ion : Rural 
D . Age o f  S choo l Build ing : 
Teachers 
Urban Suburb 
6 .  List  up to three cont ribut ing factors you feel have mos t  
inf luenced your capabi l it ie s  i n  managing an e f f e c t ive school 
and being an effec t ive leader . They may b e  classe s ,  people , 
wo rkshops , out s id e  organiz ations , or any other factor you 
wish to l is t . 
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APPENDIX A2 
The fo llowing ques t ions are intended to gather informat ion regard ing 
organizat ions or processes  that exist  to help you deal with conf lict 
in the areas o f  stud ent , f aculty and community conc erns . Please 






S omet imes 
3 
S e ld om 
4 






1 .  Regularly s cheduled faculty meet ings occur 1 2 3 4 5 6 
in your schoo l . 
2 .  You use an alt erna t ive p roce ss  in connnuni- 1 2 3 4 5 6 
eating school bus ines s t o  your s taff . 
Please spec ify : 
3 .  You have spec ial s t af f  committees  des igned 1 2 3 4 5 6 
to  assist  you in the operat ion of  your 
s choo l . 
P lease spec ify : 
4 .  The collective bargain ing procedure in your 1 2 3 4 5 6 
dis trict  is reasonab le . 
5 .  You mee t  with s taff members ind ividua lly 
to  discuss school concerns . 
6 . The building union representat ive meet s  
with you to  d i scuss s taff and build ing 
concerns . 
1 2 3 4 5 6 
1 2 3 4 5 6 
7 . Spec ial  programs and pract ices are used to  1 2 3 4 5 6 
enhance the working relat ionship between 
you and s t af f members . 
Please list : 
8 .  Community vo lunteers are uti lized in your 1 2 3 4 5 6 
s choo l  program ( e . g . , tutors , c lerks ) . 
9 .  Community ac t ion groups mee t  with you t o  1 2 3 4 5 6 
e s t ablish s chool/ community relat ions . 
Please id entify : 
1 0 . Your school build ing is used by the 
community during and /or after hours . 
-96-
1 2 3 4 5 6 
APPENDIX A3 
1 1 .  Numerous spec ial activ i t ies are scheduled 1 2 3 4 5 6 
to  encourage parent participat ion . 
Please l ist : 
1 2 .  Parent c ommittees meet  with you to d i s cu s s  1 2 3 4 5 6 
s choo l and community concerns . 
Please identify : 
1 3 .  You use various me thods of c ommunicat ion 
to  inform the community about your school ' s :  
a .  p o l ic ies and procedures 1 2 3 4 5 6 
b . instruct ional goals 1 2 3 4 5 6 
c .  spec ial ac tivities  1 2 3 4 5 6 
P lease spec ify your method s :  (e . g . news letter ) 
P lease respond to  the following que s t ions by circling the approp riate 
answer . 
1 4 .  A s tudent counc il program exis t s  in your school . Yes No 
1 5 .  S tudent s have input in developing and implement ing 
their own s tudent government polic ies . Yes No 
1 6 .  Stud ents  meet with you to  d i scuss their concerns , 
ei ther individually o r  as a group . Yes No 
1 7 .  A well-developed student handbook exi s t s  for your 
schoo l .  Yes No 
1 8 .  S tudent s have input into  the s tudent handbook . Yes No 
1 9 .  There i s  a writ ten d ocument that specifies your 
evaluat ion procedures for staff . Yes No 
20 . Do you have the following personne l  to  assist  you 
in the operat ion of your s chool : 
(Number o f  each ) 
As s istant Princ ipal 
Dean 
Couns elor 
S o c ial Wo rker 
Security Officer 















2 1 .  What interpersonal skills do you possess  that assist  you in 
managing an effec t ive schoo l and be ing an effect ive leader?  
2 2 . Please describe what you feel are the key policies and /or 
pract ices that contribute  to  your effec t ive leadersh ip . 
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APPEND IX B l 
January 2 8 , 1 98 5  
Dear Princ ipal : 
CONGRATULATIONS ON YOUR BEING SELECTED BY THE DEPARTMENT OF EDUCATION 
AS BEING AN " EXEMPLARY" SCHOOL . 
Curren t ly ,  a s tudy i s  being c onducted in the Graduate S chool of  
Educat ion S pec ialist  Program ,  Eas tern Illinois University . I t  will 
examine charac teristics  o f  effective schools  and administrator s . 
A survey is enc losed that , when c ompleted , will p rovide us  with vital 
informat ion for this proj e c t . We would great ly apprec iate you taking 
the p roj ected 1 5  minutes f rom your s chedule to complete this ins t ru­
ment . 
Please use the enclosed self-addressed envelope to  return the survey 
by Feb ruary 1 5 , 1 985 . I f  there are any quest ions or concerns , please 
feel f ree to  call the Department o f  S chool S e rvice Personnel at 
2 1 7 / 58 1 -2 9 1 9 .  All responses will remain anonymous ;  however ,  we have 
coded the response envelope s for follow-up purposes only . 





As sociate Professor 
Hend ers on Days  
Research Coord inator  
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APPEND IX B 2  
January 2 8 , 1 985 
Dear Princ ipal : 
CONGRATULATIONS ON YOUR BEING S ELECTED BY THE DEPARTMENT OF EDUCATION 
AS BEING AN "DISTINGUISHED" PRINCIPAL . 
Currently , a s tudy i s  being c onducted in the Graduat e  S chool of 
Education Spec ialist  Program , Eastern Illinoi s  Univers ity . I t  will 
examine charac teristics  of effective schools  and adminis t rators . 
A survey is  enclosed that , when c omp leted , will p rovide us  with v ital 
informat ion for this p roj ec t .  We would great ly appreciat e you taking 
the proj ec ted 15 minutes  from your s chedule to complete this ins t ru­
ment . 
Please use the enc losed self-addressed envelope to  return the survey 
by February 1 5 ,  1 98 5 . If there are any quest ions or concerns , please 
feel free t o  call the Department of  S chool Service Personnel at 
2 1 7 / 58 1 - 2 9 1 9 .  All response s  will remain anonymous ;  however ,  we have 
coded the respons e envelopes for follow-up purposes only . 
We are thanking you in advance for your t ime and c ooperation . 
1f 
enclosures 
S incerely , 
Larry Jane s 
As soc iate  Professor 
Henderson Days 
Research Coo rd inator 
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APPENDIX C l  
1 9 83-84 Secondary S chool Recognit ion Program Crit eria 
At tribu t e s  of Success  
1 .  C lear academic goals 
2 .  High expectat ions for s tudents  
3 .  Order and d i s c ip line 
4 .  Reward s and incent ives for studen t s  
5 .  Regular and f requent monitoring o f  s tudent p rogress 
6 .  Opportunities  for meaningful s tudent respons ib il ity and 
part ic ipation 
7 .  Teacher e f ficacy 
8 .  Rewards and incent ives for teachers 
9 .  Concentration on academic learning t ime 
1 0 .  Pos i t ive schoo l  c limat e  
1 1 .  Administ rat ive leadership 
1 2 .  Well-art iculated curriculum 
1 3 .  Evaluat ion for ins t ruct ional improvement 
1 4 .  Community support and invo lvement 
High S chool Indicators of  Su cce s s  
1 .  S tudent performanc e  on s t and ard achievement t e s t s  
2 .  Student performance on minimum compet ency tests  
3 .  Numbers o f  s tud ent s who go on  to  post-secondary educat ion , enlist  
in the milit ary , or f ind employment 
4 .  S tudent and t eacher a t tendance rates 
5 .  Rates  of suspens ions and o ther exclusions 
6 .  Student awards in acad emic or vocat ional comp e t i t ion 
7 .  Award s for out s t and ing schoo l programs and t eaching 
Junior High /Midd le School Ind icators 
1 .  S tudent performance on s t andard achievement t e s t s  
2 .  Student performance on minimum comp e t ency t e s t s  
3 .  Student success  i n  high s choo l 
4 .  Daily student and t e acher at tend ance rates  
5 .  Rat es  of  s tudent suspens ions and o the r exclu sions 
6 .  Awards for outs tand ing schoo l p rograms and teaching 
7 . Student awards in academic or  vocat ional compe t i t ions 
All schoo ls are also j udged on p rogress  in overcoming obs t acles and 
st rides toward excel lenc e .  
- 10 1-
APPENDIX C 2  
1 983-84 Secondary S choo l Re cognit ion Program Elements 
1 .  Chie f  State School Officers nominat e schools  for cons iderat ion at 
the Nat ional level . (Nominat ions are apport ioned by the numb er 
o f  schools  in the States . ) 
2 .  Nominat ions are forwarded to  Washington where they are screened 
for el igibility and completenes s . 
3 .  Nominat ion forms are s ent t o  external panels  for review. (Review 
p anels cons ist  o f  eighteen members includ ing teachers , 
principals , superint end ents , State and local s choo l board 
members , Chief  S tate S choo l Officers , counselors , p arent s , 
representat ives from the privat e  sector -- both c orporations and 
foundat ions , and co llege and university f aculty and 
administrators . No Federal o f fic ials serve on the pane l s . ) 
4 .  Review pane ls meet in Wash ington to recommend schools for s i t e  
visits . 
5 .  Two-day site vis its  are conducted at each schoo l .  Vis i t s  include 
mee t ings with parents , teachers , build ing and d is trict  
administrators , support s t af f , and students . Site  vis itors also 
observe inf ormal s e t t ings before and after school and during 
lunch period s . Final ly , site vis itors make a minimum of ten 
classroom observat ions . (S ite vis itors all have ext ens ive pub lic 
schoo l  exper ience and have been involved in long-term schoo l 
imp rovement ac t ivit ies . Almost  all have experience as evaluators 
in programs such as this one or  as members of  accreditat ion 
teams . No Fed eral o f f ic ials participate in s it e  visits . ) 
6 .  Si te  vis it report s  are forwarded to  review panels . 
7 . Review pane ls and s i t e  visitors meet in Washington to review all  
of  the schoo ls that received s ite  vis it s .  Review panels 
determine f inal group of  schoo ls for recognit ion by S ecretary 
Bel l . 
8 .  Princ ipals , superintendents , schoo l board presid ents  are invited 
to  Washington for White House  recognit ion ceremony with Pre s id ent 
Reagan and Secretary Bell . 
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APPENDIX D 
STATISTICAL RESULTS OF DEMOGRAPHICS : 
A .  YEARS IN ADMINI STRATION 
B .  PREVIOUS TEACHING EXPERIENCE 
C . PREVIOUS EXTRACURRICULAR ACTIVITIES 
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LIST OF TABLES 
TABLE 
1 .  Years in administrat ion cross t abulat ed wi th each i t em of survey Frequency 
and Percentages - pages 105-118 . 
2 .  Previous teaching f ield cross tabulat e d  with each item o f  survey Frequency 
and Percent ages - pages 119-1 36 . 
3 .  Previous extracurricular ac t ivi t ie s  cros s t abulated with each item of survey 








In Administ rat ion 
0 - 8 
9 - 1 7  
1 8  - 28 
TABLE I 
ITEM 1 -- REGULARLY SCHEDULED FACULTY MEETINGS OCCUR IN YOUR SCHOOL . 
Total 
Almo st Almo s t  Not Number 
������-A_l_
w_a�y_s Usually 
Somet imes Se ldom Never Applicab le Respond ing 
1 6  5 2 2 0 0 25  
( 6 4 . 0% ) ( 20 . 0%)  ( 8 . 0% )  ( 8 . 0% )  ( 0 . 0% )  ( 0 . 0% ) ( 1 9 . 5% )  
3 7  1 8  1 3  4 2 0 74  
( 5 0 . 0%)  ( 24 . 3%)  ( 1 7 . 6% )  (5 . 4% )  ( 2 . 7 % )  ( 0 . 0% )  ( 5 7 . 8% )  
1 6  5 4 4 0 0 2 9 
( 5 5 . 2%)  ( 1 7 . 2% )  ( 1 3 .  8 % )  ( 1 3 .  8%)  ( 0 . 0% )  ( 0 . 0%)  ( 2 2 . 7% )  
1 28 
( 1 00 .  0% ) 
TABLE 2 
ITEM 2 -- YOU USE AN ALTERNATIVE PROCESS IN COMMUNICAT ING SCHOOL BUS INESS TO YOUR STAFF . 
0 - 8 1 7  4 0 2 0 0 
2 3  
( 7 3 . 9%)  ( 1 7 . 4% )  ( 0 . 0% )  ( 8 . 7 % )  ( 0 . 0% )  (0 . 0%)  ( 1 9 .  5%)  
9 - 17  32  20  16  0 2 0 
7 0  
45 . 7 % )  ( 28 . 6 % )  ( 22 . 9 % )  (0 . 0% )  ( 2 . 0% )  ( 0 . 0%)  ( 5 9 . 3%) 
1 8  - 28  13  6 5 0 1 0 
25  
( 5 2 . 0% )  ( 24 . 0% ) ( 20 . 0% ) ( 0 . 0% )  ( 4 . 0% )  ( 0 . 0% )  ( 2 1 . 2%)  
1 1 8 






ITEM 3 -- YOU HAVE SPECIAL STAFF COMMITTEES DES IGNED TO AS SIST YOU IN THE OPERATION OF YOUR SCHOOL , 
Years 
In Admini st rat ion 
0 - 8 
9 - 1 7  
1 8  - 28 
0 - 8 
9 - 1 7  
1 8 - 28  
Almo s t  
Always 
1 7  
( 70 .  8 % )  
39  
( 54 . 2 % )  
l s  
( 5 1 .  7 % )  
Total 
Almos t Not Number 
Usually Somet imes Seldom Never Applicable Respond ing 
4 3 0 0 0 24  
( 1 6 .  7%)  ( 1 2 .  5%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 1 9 . 2%)  
2 1  9 1 2 0 7 2  
( 29 . 2% )  ( 1 2 .  5% )  ( 1 .  4% )  ( 2 . 8% )  ( 0 . 0% )  (5 7 . 6%)  
10  1 1 1 1 2 9  
( 34 . 5%)  ( 3 . 4% )  ( 3 . 4% )  ( 3 . 4% )  ( 3 . 4%)  ( 2 3 . 2%)  
1 25 
( 1 00 . 0%)  
ITEM 4 
ITEM 4 -- THE COLLECTIVE BARGAINING PROCEDURE IN YOUR D I STRICT I S  REASONABLE , 
7 1 4  0 2 2 0 25  
( 28 . 0% )  ( 56 . 0% ) ( 0 . 0% )  ( 8 . 0% )  ( 8 . 0% )  ( 0 . 0% )  ( 1 9 . 5 % )  
1 8  2 9  7 4 1 6  0 74  
( 2 4 . 3% ) ( 39 . 2%)  ( 9 . 5% )  ( 5 . 4% )  ( 2 1 . 6%)  ( 0 . 0% )  ( 5 7 . 8%)  
1 1  1 2  1 1 4 0 2 9  
( 3 7 . 9 % )  ( 4 1 . 4% )  ( 3 . 4% )  ( 3 . 4% )  ( 1 3 .  8 % )  ( 0 . 0% )  ( 2 2 . 7 % )  
1 28 







In Administrat ion 
0 - 8 
9 - 1 7  
1 8  - 28 
ITEM 5 
ITEM 5 -- YOU MEET WITH STAFF MEMBERS INDIVIDUALLY TO D ISCUS S SCHOOL CONCERNS . 
Almo s t  
Always 
1 7  
( 7 0 .  8 % )  
36  
(48 . 6%)  
1 4  
( 48 . 3%)  
Usually 
4 
( 1 6 . 7 % )  
3 0  
( 4 0 . 5%)  
9 
( 3 1 .  0%)  
Some t imes 
3 
( 1 2 . 5%)  
7 
( 9 . 5% )  
6 




(0 . 0% ) 
1 
( 1 . 4% )  
0 




( 0 . 0% )  
0 
( 0 . 0% )  
0 
( 0 . 0% )  
Total 
Not Number 
Applicable Respond ing 
0 24  
( 0 . 0% )  ( 1 8 . 9%)  
0 7 4  
( 0 . 0% )  ( 5 8 . 3%)  
0 2 9 
( 0 . 0% )  ( 2 2 . 8%)  
1 2 7  
( 1 00 . 0%) 
ITEM 6 -- THE BUILDING UNION REPRESENTATIVE MEETS WITH YOU TO D ISCUS S STAFF AND BUILDING CONCERNS . 
0 - 8 7 5 5 2 5 1 
25  
( 28 .  o: n ( 20 . 0% ) ( 20 . 0% ) ( 8 . o: o ( 2 0 . 0% ) ( 4 . 0% )  ( 1 9 .  5% )  
9 - 17  9 1 3  9 6 1 5  22 
74  
( 1 2 .  2% ) ( 1 7 . 6% )  ( 1 2 .  2 % )  ( 8 . 1 % )  ( 2 0 . 3%)  ( 29 . 7 % )  ( 5 7 . 8% ) 
1 8  - 28 4 6 4 4 6 5 
2 9  
( 1 3 . 8 % )  ( 2 0 . 7 % )  ( 1 3 .  8 % )  ( 1 3 .  8%)  ( 2 0 . 7 % )  ( 1 7 . 2% )  ( 2 2 . 7 % )  
1 28 







ITEM 7 -- SPECIAL PROGRAMS AND PRACTICES ARE USED TO ENHANCE THE WORKING RELATIONSHIP 
BETWEEN YOU AND STAFF MEMBERS . 
Almos t  
To tal 
Not Number 
In Adminis t rat ion Always Usually Somet imes S e ldom 
Almo s t  
Never Appl icable Respond ing 
0 - 8 1 1  7 1 1 0 1 2 1  
( 5 2 . 4% ) ( 33 . 3%)  ( 4 . 8% )  ( 4 . 8%)  ( 0 . 0% )  ( 4 . 8% )  ( 1 8 . 4% )  
9 - 1 7  30 1 9  9 6 2 1 6 7  
( 4 4 . 8%)  ( 28 . 4%)  ( 1 3 . 4%)  ( 9 . 0% )  ( 3 . 0% )  ( 1 .  5 % )  ( 5 8 . 8%)  
1 8  - 28  8 1 2  3 1 0 2 26  
( 30 . 8%)  (46 . 2%)  ( 1 1 .  5% )  ( 3 . 8% )  ( 0 . 0% )  ( 7 . 7 % )  ( 2 2 . 8%)  
1 14 
( 1 00 . 0% ) 
TilLE 8 
COMMUNITY VOLUNTEERS ARE UT ILIZED IN YOUR SCHOOL PROGRAM (e . g . , TUTORS , CLERKS ) .  
0 - 8 1 2  3 6 4 0 0 25  
( 48 . 0% ) ( 1 2 .  0%)  ( 2 4 . 0%)  ( 1 6 .  0% ) ( 0 . 0% )  ( 0 . 0% )  ( 2 0 . 0% ) 
9 - 1 7  2 9  1 3  1 3  8 7 2 7 2  
( 4 0 . 3%)  ( 1 8 . 1 % )  ( 1 8 . 1 % )  ( 1 1 .  1 % )  ( 9 . 7 % )  ( 2 . 8%)  ( 5 7 . 6% ) 
1 8  - 2 8  1 3  5 5 0 3 2 28  
( 4 6 . 4% ) ( 1 7 .  9 % )  ( 1 7 . 9%)  ( 0 . 0%)  ( 1 0 .  7 % )  ( 7 . 1 % )  ( 2 2 . 4%)  
1 25 








ITEM 9 -- COMMUNITY ACTION GROUPS MEET WITH YOU TO ESTABL ISH SCHOOL /COMMUNITY RELATIONS , 
Almos t  Not 
In Administrat ion 
Almos t  
Always Usually Some t ime s Se ldom Never Appl icable 
0 - 8 1 0  4 5 4 0 1 
( 4 1 . 7 % )  ( 1 6 .  7 % )  ( 2 0 . 8%)  ( 1 6 . 7 % )  ( 0 . 0% )  ( 4 . 2%)  
9 - 1 7  1 9  1 6  1 1  1 0  1 1  2 
( 2 7 . 5 % )  ( 2 3 . 2% )  ( 1 5 .  9%)  ( 14 . 5% )  ( 1 5 .  9%)  ( 2 . 9%)  
1 8  - 28  1 2  4 6 1 5 1 
( 4 1 . 4%)  ( 1 3 .  8%)  ( 2 0 . 7 % )  ( 3 . 4%)  ( 1 7 . 2% )  ( 3 .  4% ) 
TABLE 1 0  
ITEM 1 0  -- YOUR SCHOOL BUILD ING IS  USED BY THE COMMUNITY DURING AND /OR AFTER SCHOOL HOURS . 
0 - 8 1 6  5 3 1 0 0 
( 64 . 0% ) ( 2 0 . 0%)  ( 1 2 .  0% ) (4 . 0% )  ( 0 . 0% )  ( 0 . 0% ) 
9 - 1 7  46  18  8 1 1 0 
( 6 2 . 2 % )  ( 24 . 3%)  ( 1 0 .  8%)  ( 1 .  4%)  ( 1 .  4%)  ( 0 . 0% )  
1 8  - 2 8  2 3  4 1 0 1 0 





( 1 9 . 7 % )  
6 9  
( 5 6 . 6%)  
2 9  
( 2 3 . 8%)  
1 2 2  
( 1 00 . 0% ) 
25  
( 1 9 . 5% )  
74  
( 5 7 . 8%)  
29  
( 2 2 . 7%)  
1 28 






TABLE 1 1  
ITEM 1 1  -- NUMEROUS SPECIAL ACTIVITIES ARE SCHEDULED TO ENCOURAGE PARENT PARTICIPATION . 
To tal 
Almost  Almos t Not Number 
In Administrat ion Always Usually Some t ime s S e ldom . N.eve.r __ _  --�J>J>J-Jca}J).e Respol!_<!_!_�g 
0 - 8 1 7  4 2 1 1 0 25  
( 6 8 . 0% ) ( 1 6 .  0% ) ( 8 . 0% )  ( 4 . 0% ) ( 4 . 0% )  ( 0 . 0% )  ( 2 0 . 0% ) 
9 - 1 7  35  2 3  1 4  0 0 0 7 2  
( 4 8 . 6%)  ( 3 1 .  9 % )  ( 1 9 .  4 % )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 5 7 . 6 % )  
1 8  - 2 8  1 8  6 3 1 0 0 28  
( 6 4 . 3%)  ( 2 1 . 4%)  ( 1 0 . 7 % )  ( 3 . 6% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 2 . 4%)  
1 25 
( 1 00 . 0%) 
TABLE 1 2  
ITEM 1 2  -- PARENT COMMITTEES MEET WITH YOU TO D I SCUS S SCHOOL AND COMMUNITY CONCERNS . 
0 - 8 1 1  8 3 1 1 0 24  
(45 . 8 % )  ( 33 . 3%)  ( 1 2 .  5%)  ( 4 . 2 % )  (4 . 2% ) ( 0 . 0% )  ( 1 9 .  7 % )  
9 - 1 7  23  1 9  1 4  9 4 2 7 1  
(32 . 4% ) ( 26 . 8 % )  ( 1 9 . 7 % )  ( 1 2 .  7 % )  ( 5 . 6 % )  ( 2 . 8% )  ( 5 8 . 2%)  
1 8  - 28  1 1  8 5 2 1 0 2 7  
( 4 0 . 7 % )  ( 2 9 . 6%)  ( 1 8 .  5%)  ( 7 . 4% ) ( 3.. 7 % )  ( 0 . 0% )  ( 2 2 . 1 % )  
1 2 2  







TABLE 1 3a 
ITEM 1 3  -- YOU USE VARIOUS METHODS OF COMMUNICATION TO INFORM THE COMMUNITY ABOUT YOUR SCHOOL ' S :  
a .  POLIC IES AND PROCEDURES 
Almo s t  
To tal 
Not Number 
In Adminis t rat ion Alway_s __ _ _ _  Qsual ly Somet imes Se ldom 
Almo s t  
Never Applicable Responding 
0 - 8 1 9  5 1 0 0 0 25  
( 7 6 . 0% ) ( 2 0 . 0%)  ( 4 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 0 . 2%)  
9 - 1 7 45 1 9  6 1 0 0 7 1  
( 6 3 . 4%)  ( 2 6 . 8 % )  ( 8 . 5 % )  ( 1 .  4%)  ( 0 . 0% )  ( 0 . 0% )  ( 5 7 . 3%)  
1 8  - 28 20 5 3 0 0 0 28  
( 7 1 . 4% )  ( 1 7 . 9% )  ( 1 0 .  7 % )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 2 . 6%)  
1 24 
( 1 00 . 0%) 
TABLE 1 3b 
ITEM 1 3  -- YOU USE VARIOUS METHODS OF COMMUNICATION TO INFORM THE COMMUNITY ABOUT YOUR SCHOOL ' S :  
b .  INSTRUCTIONAL GOALS 
0 - 8 1 7  8 0 0 0 0 2 5  
(68 . 0%)  (32 . 0%)  ( 0 . 0%)  ( 0 . 0% )  ( 0 . 0%)  ( 0 . 0%) ( 2 0 . 5%)  
9 - 1 7  3 7  2 6  5 1 0 0 6 9  
( 5 3 . 6%)  ( 3 7 . 7% )  ( 7 . 2% )  ( 1 .  4%)  ( 0 . 0% ) ( 0 . 0%) ( 5 6 . 6%)  
1 8  - 28 20 6 2 0 · o  0 28  
( 7 1 . 4% )  (2 1 . 4% )  ( 7 . 1 % )  ( 0 . 0% )  ( 0 . 0% ) ( 0 . 0%) ( 2 3 . 0% )  
1 2 2  







TABLE 1 3 c 
ITEM 1 3  -- YOU USE VARIOUS METHODS OF COMMUNICATION TO INFORM THE COMMUNITY ABOUT YOUR SCHOOL ' S :  
c .  SPECIAL ACTIVITIES 
Almos t  Not 
In Administrat ion 
Almos t  




0 - 8 2 1  3 0 0 0 0 24 
( 8 7 . 5% ) ( 1 2 .  5% ) ( 0 . 0% )  ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 2 0 . 0% ) 
9 - 1 7  40 27 1 0 0 0 68  
( 5 8 . 8%)  ( 3 9 . 7 % )  ( 1 . 5% )  ( 0 . 0%)  ( 0 . 0% )  ( 0 . 0%)  ( 5 6 . 7 % )  
1 8  - 2 8  . 2 1  6 1 0 0 0 2 8  
( 7 5 . 0% ) ( 2 1 . 4%)  ( 3 . 6% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 3 . 3% ) 
1 2 0  
( 1 00 . 0%)  
TABLE 1 4  
ITEM 1 4  - - A STUDENT COUNCIL PROGRAM EXI STS IN YOUR SCHOOL . 
Years In 
Adminis t rat ion 0 - 8 
9 - 1 7  
1 8  - 28  
YES 
2 2  
( 9 1 . 7 % )  
6 3  
( 85 . 1 % )  
2 7  
( 9 3 . 1 %) 
TABLE 1 5  
NO 
2 24  
( 8 . 3 % )  ( 18 .  9 % )  
1 1  7 4  
( 14 .  9 % )  (58 . 3 % )  
2 2 9  
( 6 . 9 % )  ( 2 2 . 8%)  
1 2 7  
( 100 . 0% ) 
ITEM 1 5  -- STUDENT S HAVE INPUT IN DEVELOP ING AND IMPLEMENT ING 
THEIR OWN STUDENT GOVERNMENT POLICIES . 
YES NO 
Years In 
Administrat ion 0 - 8 2 3  2 2 5  
( 92 . 0%)  (8 . 0% ) ( 1 9 .  5%)  
9 - 1 7  6 7  7 7 4  
( 90 . 5 %)  ( 9 . 5 % )  ( 5 7 . 8%)  
1 8  - 28 26 3 2 9  
8 9 . 7 % )  ( 1 0 . 3%)  ( 2 2 . 7 % )  
1 28 
( 1 00 . 0%) 
- 1 1 3-
TABLE 1 6  
ITEM 1 6  -- STUDENTS MEET WITH YOU TO DISCUSS THEIR CONCERNS , 
EITHER INDIVIDUALLY OR AS A GROUP . 
YES NO 
Years In 
Administrat ion 0 - 8 2 5  0 2 5  
( 1 00 . 0%)  (0 . 0% ) ( 1 9 . 5% )  
9 - 1 7  6 9  5 7 4  
( 9 3 . 2 % )  ( 6 . 8 % )  ( 5 7 . 8% ) 
1 8  - 2 8  2 7  2 2 9  
( 93 . 1 % )  (6 . 9 % )  ( 2 2 . 7 % )  
1 2 8  
( 1 00 . 0% ) 
TABLE 1 7  
ITEM 1 7  -- A WELL-DEVELOPED STUDENT HANDBOOK EXISTS FOR YOUR SCHOOL . 
YES NO 
Years In 
Administrat ion 0 - 8 2 3  2 25  
( 9 2 . 0%)  ( 8 . 0% )  ( 1 9 . 5% )  
9 - 1 7  6 3  1 1  7 4  
( 85 . 1 % )  (68 . 8% )  ( 5 7 . 8%)  
1 8  - 28  26  3 2 9  
( 8 9 . 7 % )  ( 1 0 . 3 % )  ( 2 2 . 7 % )  
1 2 8  
( 1 00 . 0%)  
- 1 14-
TABLE 1 8  
ITEM 1 8  -- STUDENTS HAVE INPUT INTO THE STUDENT HANDBOOK . 
YES NO 
Years In 
Administrat ion 0 - 8 1 8  7 2 5  
( 7 2 . 0%)  ( 28 . 0%)  ( 1 9 . 5% )  
9 - 1 7  4 7  2 7  7 4  
( 6 3 . 5 % )  ( 36 . 5% )  ( 5 7 . 8%)  
1 8  - 2 8  2 0  9 2 9  
( 6 9 . 0%)  ( 3 1 . 0%)  (2 2 .  7%)  
1 2 8  
( 1 00 . 0%) 
TABLE 1 9  
ITEM 1 9  -- THERE I S  A WRITTEN DOCUMENT THAT SPECIFIES YOUR EVALUATION 
PROCEDURES FOR STAFF . 
YES NO 
Years In 
Administrat ion 0 - 8 2 5  0 25  
( 1 00 . 0%)  ( 0 . 0%)  ( 1 9 .  7%)  
9 - 1 7  7 4  0 7 4  
( 1 00 . 0% ) ( 0 . 0% )  (58 . 3%)  
18  - 28 28  0 28  
( 1 00 . 0%) ( 0 . 0% )  ( 2 2 . 0% )  
1 2 7  
( 1 00 . 0% ) 
- l l 5-
TABLE 20a 
ITEM 20a -- DO YOU HAVE THE FOLLOWING PERSONNEL TO ASS IST YOU IN 
THE OPERATION OF YOUR SCHOOL : (AS S ISTANT PRINC IPAL ) . 
YES NO 
Years In 
Administrat ion 0 - 8 1 7  8 25  
( 68 . 0% ) ( 32 . 0% )  ( 1 9 .  5 % )  
9 - 1 7  5 7  1 7  7 4  
( 7 7 . 0% ) ( 2 3 . 0% )  ( 5 7 . 8%)  
1 8  - 28 22 7 2 9  
( 75 . 9 % )  (24 . 1 % )  ( 2 2 . 7 % )  
1 2 8  
( 1 00 . 0%) 
TABLE 20b 
ITEM 20b -- DO YOU HAVE THE FOLLOWING PERSONNEL TO ASS IST YOU 
IN THE OPERATION OF YOUR SCHOOL : (DEAN) . 
YES NO 
Years In 
Administrat ion 0 - 8 3 2 2  25  
( 1 2 .  0% ) (88 . 0% ) ( 1 9 .  5%)  
9 - 1 7  9 65 74 
( 1 2 .  2%)  ( 8 7 . 8%)  ( 5 7 . 8%)  
1 8  - 28  4 25  29  
( 1 3 .  8%)  ( 86 . 2 % )  ( 2 2 . 7 % )  
1 2 8  
( 1 00 . 0%)  
- 1 1 6-
TABLE 20c 
ITEM 20c -- DO YOU HAVE THE FOLLOWING PERSONNEL TO ASS IST YOU 
IN THE OPERATION OF YOUR SCHOOL : ( COUNSELOR) .  
YES NO 
Years In 
Administrat ion 0 - 8 2 3  2 2 5  
( 92 . 0% )  ( 8 . 0% )  ( 1 9 .  5 % )  
9 - 1 7  6 7  7 7 4  
( 90 . 5% )  ( 9 . 5% )  ( 5 7 . 8 % )  
1 8  - 28  2 3  6 2 9  
( 7 9 . 3 % )  ( 2 0 . 7 % )  ( 2 2 . 7 % )  
1 2 8 
( 1 00 . 0%)  
TABLE 20d 
ITEM 20d -- DO YOU HAVE THE FOLLOWING PERSONNEL TO AS S IST YOU 
IN THE OP ERATION OF YOUR SCHOOL : ( S OC IAL WORKER) .  
YES NO 
Years In 
Administrat ion 0 - 8 1 1  1 4  2 5  
(44 . 0% ) (56 . 0%)  ( 1 9 . 5%)  
9 - 1 7  3 1  4 3 7 4  
( 4 1 . 9 % )  ( 58 . 1 % )  ( 5 7 . 8%)  
1 8  - 28 18  1 1  2 9  
( 62 . 1 % )  ( 37 . 9 % )  ( 2 2 . 7 % )  
1 28 
( 1 00 . 0%)  
- 1 1 7-
TABLE 20e 
ITEM 20e -- DO YOU HAVE THE FOLLOWING PERSONNEL TO AS S I ST YOU 
IN THE OPERATION OF YOUR SCHOOL : ( SECURITY OFFICER) .  
YES NO 
Years In 
Administrat ion 0 - 8 7 1 8  2 5  
( 28 . 0% ) ( 7 2 . 0% )  ( 1 9 .  5%)  
9 - 1 7  1 8  5 6  7 4  
( 2 4 . 3%)  7 5 . 7 % )  ( 5 7 . 8%)  
18  - 28  4 25  29  
( 1 3 .  8% )  ( 86 . 2 % )  ( 2 2 . 7 % )  
1 2 8 
( 1 00 . 0%) 
TABLE 20f 
ITEM 20f -- DO YOU HAVE THE FOLLOWING PERSONNEL TO AS S IST YOU 
IN THE OPERATION OF YOUR SCHOOL : (OTHER , SPECIFY) .  
YES NO 
Years In 
Administrat ion 0 - 8 6 1 9  25  
(24 . 0% ) ( 7 6 . 0%)  ( 1 9 .  5%)  
9 - 1 7  3 7  3 7  7 4  
(50 . 0% ) ( 5 0 . 0%) ( 5 7 . 8%)  
18  - 2 8  1 6  1 3  2 9  
( 55 . 2 % )  (44 . 8%)  ( 2 2 . 7 % )  
1 2 8  








ITEM 1 -- REGULARLY SCHEDULED FACULTY MEETINGS OCCUR IN YOUR SCHOOL . 
Total 
Almost  Almos t Not Number 
Previous Te aching Field Always Usually Some t ime s S e ldom Never Applicable Respond ing 
His tory / Soc . S tud ies / English 2 7  1 5  9 4 0 0 5 5  
( 49 . 1 % )  ( 2 7 . 3%)  ( 1 6 . 4% )  ( 7 .  3 % )  ( 0 . 0% )  ( 0 . 0% )  (43 . 7 % )  
Science /Math 1 6  4 6 1 1 0 28  
( 5 7 . 1 % )  ( 1 4 .  3%)  ( 2 1 . 4%)  ( 3 . 6% )  ( 3 . 6% )  ( 0 . 0% )  ( 2 2 . 2%)  
Elem Ed 15  5 1 3 0 0 24  
( 6 2 . 5% ) ( 20 . 8% ) ( 4 . 2 % )  ( 1 2 .  5% ) ( 0 . 0% ) ( 0 . 0% )  ( 1 9 .  0% ) 
PE/Health 4 1 1 2 1 0 9 
( 4 4 . 4% ) ( 1 1 . 1 % )  ( 1 1 . 1 % )  ( 2 2 . 2%)  ( 1 1 . 1 % )  ( 0 . 0% )  ( 7 . 1 % )  
Other 5 3 2 0 0 0 1 0  







ITEM 2 -- YOU USE AN ALTERNATIVE PROCESS IN COMMUNICATING SCHOOL BUS INESS TO YOUR STAFF . 
Almo st 
Previous Teaching Field Always Usually Some t imes 
His tory / S oc . S tud ies /English 25 1 4 8 
( 5 1 .  0% )  ( 28 . 6%)  ( 1 6 . 3% )  
Sc ience /Math 1 3  7 4 
( 5 0 . 0%)  ( 26 . 9%)  ( 1 5 .  4%)  
Elem Ed 1 1  4 7 
( 5 0 . 0%)  ( 18 .  2%)  ( 3 1 . 8%)  
PE/Health 4 7 1 
( 7 7 . 8%)  ( 1 1 . 1 % )  ( 1 1 .  1 % )  
Other 4 4 1 
( 4 0 . 0% ) ( 40 . 0% ) ( 1 0 .  0% ) 
S e ldom Never 
2 0 
(4 . 1 % )  ( 0 . 0% )  
0 0 
( 0 . 0% )  ( 0 . 0% )  
0 0 
( 0 . 0% )  ( 0 . 0% )  
1 0 
(0 . 0%)  ( 0 . 0% )  
0 0 
( 0 . 0% ) ( 0 . 0% )  
Applicable Respond ing 
0 4 9  
( 0 . 0% )  ( 4 2 . 2%)  
2 2 6  
( 7 . 7% )  ( 2 2 . 4%)  
0 2 2  
( 0 . 0% )  ( 1 9 .  0% ) 
0 9 
( 0 . 0% )  ( 7 . 8% )  
1 1 0  






ITEM 3 -- YOU HAVE SPEC IAL STAFF COMMITTEES DES IGNED TO ASS I ST YOU IN THE OPERATION OF YOUR SCHOOL . 
Almos t  
Previous Teaching Field _ _  Always Usua l_ly 
History / Soc . S tud ies / English 2 7  1 7  
( 5 0 . 0% ) ( 3 1 . 5% )  
Sc ience /Math 1 6  1 0  
( 5 7 . 1 % )  ( 35 . 7 % )  
Elem Ed 1 6  3 
( 6 9 . 6% ) ( 1 3 .  0% )  
PE/Health 3 4 
( 3 3 . 3%)  ( 44 . 4%)  
Other 7 1 
( 7 7  . 8 % )  ( 1 1 . 1 % )  
Somet imes 
8 
( 1 4 . 8% )  
0 
( 0 . 0% )  
3 
( 1 3 .  0% ) 
1 
( 1 1 . 1 % )  
1 
( 1 1 . 1 % )  
Se ldom 
0 
(0 . 0% )  
1 
( 3 . 6% )  
1 
(4 . 3%)  
0 
( 0 . 0% )  
0 
( 0 . 0% )  
Almo s t  
Never 
2 
( 3 . 7 % )  
0 
( 0 . 0% )  
0 
( 0 . 0% )  
1 
( 1 1 . 1 % )  
0 
( 0 . 0% )  
To tal 
Not Number 
Applicable Res pond ing 
0 54 
( 0 . 0% )  ( 4 3 . 9%)  
1 2 8  
( 3 . 6% )  ( 2 2 . 8%)  
0 2 3  
( 0 . 0% )  ( 1 8 .  7% )  
0 9 
( 0 . 0%)  ( 7 . 3%)  
0 9 







ITEM 4 -- THE COLLECTIVE BARGAIN ING PROCEDURE IN YOUR D ISTRICT IS  REASON�LE . 
Previous Teaching Field 
His tory / S oc . S tud ies /English 




Almo s t  
Always Usually 
1 3  2 9  
( 2 3 . 6%)  ( 5 2 . 7 % )  
5 1 2  
( 1 7 . 9%)  ( 4 2 . 9%)  
7 9 
( 2 9 . 2% )  ( 3 7 . 5%)  
5 2 
( 5 5 . 6%)  ( 2 2 . 2% )  
5 3 
( 5 0 . 0% ) ( 30 . 0% ) 
Somet ime s 
4 
( 7 .  3%)  
2 
( 7  . 1 % )  
0 
( 0 . 0%)  
1 
( 1 1 . 1 % )  
0 
( 0 . 0% )  
Se ldom Never 
3 0 
( 5 . 5% )  ( 0 . 0% )  
2 0 
( 7 . 1 % )  ( 0 . 0% )  
2 0 
( 8 . 3%)  ( 0 . 0% )  
0 0 
( 0 . 0% )  ( 0 . 0% )  
0 0 
( 0 . 0% )  (0 . 0% )  
Applicable Respond ing 
6 55  
( 1 0 . 9%)  ( 4 3 . 7%)  
7 28 
( 25 . 0%)  ( 2 2 . 2%)  
6 24 
( 25 . 0%)  ( 1 9 .  0%)  
1 9 
( 1 1 . 1% )  ( 7  . 1 % )  
2 1 0  






ITEM 5 -- YOU MEET WITH STAFF MEMBERS INDIVIDUALLY TO DISCUSS SCHOOL CONCERNS . 
To tal 
Almo s t  Almo s t  Not Number 
Previous Teaching Field Always Usually Somet imes Se ldom Never Applicable Respond ing 
His t o ry / Soc . S tud ie s / English 34 1 6  5 0 0 0 55  
( 6 1 . 8% )  ( 29 . 1 % )  ( 9 . 1 % )  ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 4 4 . 0%)  
Sc ience /Math 14 8 5 0 0 0 2 7  
( 5 1 .  9%)  ( 29 . 6%)  ( 1 8 .  5% ) ( 0 . 0% )  ( 0 . 0% ) ( 0 . 0% )  ( 2 1 .  6 % )  
Elem Ed 1 1  8 5 0 0 0 2 4  
( 4 5 . 8%)  ( 3 3 . 3%)  ( 20 . 8%)  ( 0 . 0% ) ( O . � )  ( 0 . 0% )  ( 1 9 . 2%)  
PE/Health 4 5 0 0 0 0 9 
( 4 4 . 4% ) ( 5 5 . 6%)  ( 0 . 0% )  ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 7 . 2%)  
Other 3 5 1 1 0 0 1 0  
( 3 0 . 0% ) ( 50 . 0%)  ( 1 0 .  0% ) ( 1 0 .  0% ) ( 0 . 0% )  ( 0 . 0%)  (8 . 0% )  
TABLE 6 
ITEM 6 -- THE BUILD ING UNION REPRESENTATIVE MEETS WITH YOU TO DI SCUS S STAFF AND BUILDING CONCERNS . 
Almo st  
Previous Teaching Field Always Usually Some t imes Se ldom Never Applicable Respond in
g 
History/ Soc . S tud ies/English 1 2  7 9 3 1 6  8 55 
( 2 1 .  8% ) ( 1 2 .  7 % )  ( 1 6 . 4% )  ( 5 . 5% ) ( 29 . 1 % )  ( 14 . 5% ) ( 43 . 7% ) 
I 
� 
Sc ience /Math 8 4 8 28 N 3 3 2 
� ( 1 0 . 7 % )  ( 28 . 6%)  ( 1 0 . 7 % )  ( 7 . 1 % )  ( 1 4 . 3 % )  ( 28 . 6%)  ( 2 2 . 2% )  I 
Elem Ed 2 4 5 4 3 6 24  
(8 . 3% ) ( 1 6 .  7 % )  ( 2 0 . 8%)  ( 1 6 . 7% )  ( 1 2 .  5% )  ( 25 . 0% ) ( 1 9 . 0% ) 
PE/Health 1 2 0 1 2 3 9 
( 1 1 . 1 % )  ( 2 2 . 2 % )  ( 0 . 0% )  ( 1 1 . 1 % )  ( 2 2 . 2% )  ( 3 3 . 3% )  ( 7 . 1 % )  
Other 2 3 1 1 1 2 1 0  







ITEM 7 -- SPEC IAL PROGRAMS AND PRACTICES ARE USED TO ENHANCE THE WORKING RELAT IONSHIP 
BETWEEN YOU AND STAFF MEMBERS . 
Almo s t  
Previous Teaching Field Always 
History/Soc . S tud ies / English 1 9  
( 4 0 . 4%)  
Science /Math 1 2  
(44 . 4% )  
Elem Ed 7 
( 35 .  0% ) 
P E/Health 5 
( 5 5 . 6% ) 
Other 5 
( 5 5 . 6%)  
Total 
Almo s t  Not Number 
Usually Some t imes Seldom Never Applicable Respond ing 
1 4  7 4 1 2 4 7  
( 2 9 . 8%)  ( 1 4 .  9 % )  ( 8 . 5% )  ( 2 . 1 % )  ( 4 . 3%)  (42 . 0% ) 
1 0  1 2 0 2 2 7  
( 37 .  0% ) ( 3 .  7% ) ( 7 . 4%)  ( 0 . 0% )  ( 7 .  4% ) ( 24 . 1% )  
8 2 2 1 0 2 0  
( 40 . 0% ) ( 1 0 .  0% ) ( 1 0 . 0% ) ( 5 . 0% )  ( 0 . 0% )  ( 1 7 . 9 % )  
1 3 0 0 0 9 
( 1 1 . 1 % )  ( 3 3 . 3%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0%)  ( 8 . 0% )  
4 0 0 0 0 9 
(44 . 4%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0%)  ( 0 . 0%)  (8 . 0% )  
TABLE 8 
ITEM 8 -- COMMUNITY VOLUNTEERS ARE UT ILIZED IN YOUR SCHOOL PROGRAM (e . g . , TUTORS , CLERKS ) . 
Almo s t  
Previous Teaching Field Always Usually Somet ime s Seldom Never Applicable 
Responding 
His tory / S oc . S tud ies /English 1 7  9 1 6  6 4 1 5 3  
( 32 . 1 % )  ( 1 7 .  0% ) ( 3 0 . 2%)  ( 1 1 .  3%)  ( 7 .  5 % )  ( 1 .  9 % )  ( 43 . 1% )  
I Sc ience /Math 1 2
' 7 4 2 0 2 2 7  
to-' 
N (44 . 4% )  ( 2 5 . 9 % )  ( 1 4 . 8% )  ( 7 . 4% )  ( 0 . 0% )  ( 7 . 4% )  ( 2 2 . 0%)  
°' 
I 
Elem Ed 1 7  2 1 2 2 0 
24  
( 7 0 . 8%)  ( 8 . 3%)  ( 4 . 2% )  ( 8 . 3%)  ( 8 . 3%)  ( 0 . 0% )  ( 1 9 . 5% )  
PE/Health 3 1 1 2 1 1 9 
( 3 3 . 3%)  ( 1 1 . 1 % )  ( 1 1 . 1 % )  ( 2 2 . 2%)  ( 1 1 . 1 % )  ( 1 1 .  1 % )  ( 7 . 3%)  
Other 4 2 2 0 2 0 
1 0  







ITEM 9 - - COMMUNITY ACTION GROUPS MEET WITH YOU TO ESTABL ISH SCHOOL/COMMUNITY RELATIONS . 
To tal 
Almo s t  Almo s t  Not Number 
Previous Teaching Field Always Usually Somet ime s Seldom Never Appl icable Re
spond ing 
His tory / S oc . S tud ies / English 1 9  7 6 8 9 2 5 1  
( 3 7 . 3% )  ( 1 3 . 7 % )  ( 1 1 . 8% )  ( 1 5 . 7 % ) ( 1 7 . 6% ) ( 3 . 9%)  ( 4 2 . 5% ) 
Science /Math 7 1 0  7 2 1 1 28  
( 2 5 . 0% ) ( 35 . 7 % )  ( 25 . 0%) ( 7 . 1 % )  ( 3 . 6%)  ( 3 .  6%)  ( 2 3 .  3%) 
Elem Ed 8 4 5 3 3 0 
2 3 
( 34 . 8 % )  ( 1 7 .  4 % )  ( 2 1 . 7 % )  ( 1 3 .  0% ) ( 1 3 . 0% ) ( 0 . 0% )  ( 1 9 .  2%)  
PE/Health 3 1 2 1 2 0 9 
( 3 3 . 3% ) ( 1 1 . 1 % )  ( 2 2 . 2% )  ( 1 1 . 1 % )  ( 2 2 . 2% )  ( 0 . 0% ) ( 7 . 5% ) 
Other 3 2 2 1 0 1 
9 
( 3 3 . 3%)  ( 22 . 2% )  ( 2 2 . 2% )  ( 1 1 . 1 % ) ( 0 . 0%)  ( 1 1 .  1 % )  ( 7 . 5% )  
TABLE 1 0  
ITEM 1 0  -- YOUR SCHOOL BUILD ING I S  USED BY THE COMMUNITY DURING AND/OR AFTER SCHOOL HOURS . 
Almos t  
Previous Teaching __ F_ie_l_d__ _ _ _ Always_ Usually Some t imes Se ldom Never Applicable 
Respond ing 
His tory / Soc . Stud ies / English 40 1 0  3 1 1 0 55  
( 7 2 . 7 % )  ( 1 8 . 2% )  ( 5 . 5% )  ( 1 .  8 % )  ( 1 . 8% )  ( 0 . 0% )  (43 . 7%)  
Science /Math 1 9  5 4 0 0 0 
28 
I ( 6 i. 9%)  ( 1 7 .  9%)  ( 1 4 .  3%)  ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0%)  ( 2 2 . 2%)  ...... 
N 
CX> 
I Elem Ed 1 2  7 3 1 1 0 
24 
( 5 0 . 0% ) ( 2 9 . 2%)  ( 1 2 .  5%)  (4 . 2% )  ( 4 . 2%)  ( 0 . 0% )  ( 1 9 .  0% ) 
PE/Health 6 1 2 0 0 0 9 
( 6 6 . 7 % )  ( 1 1 . 1 % )  ( 2 2 . 2%)  ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 7 . 1 % )  
Other 6 4 0 0 0 0 
1 0  






TABLE 1 1  
ITEM 1 1  - - NUMEROUS SPECIAL ACTIVITIES ARE SCHEDULED TO ENCOURAGE PARENT PARTIC IPATION . 
Almos t  
Previous Teaching Field Always Usually Somet ime s 
History / Soc . S tud ies /English 26  16  1 0  
( 5 0 . 0%)  ( 30 . 8 % )  ( 1 9 .  2% )  
Sc ience /Math 1 9  6 2 
( 6 7 . 9 % )  ( 2 1 .  4%)  ( 7 . 1% )  
Elem Ed  1 3  6 4 
( 5 4 . 2%)  ( 25 . 0% )  ( 1 6 .  7 % )  
PE/Health 5 1 2 
( 5 5 . 6% ) ( 1 1 . 1 % )  ( 2 2 . 2% )  
Other 6 3 1 
( 6 0 . 0%)  ( 30 . 0%)  ( 1 0 .  0%)  
Seldom 
0 
( 0 . 0% )  
0 
( 0 . 0% )  
1 
( 4 . 2%)  
1 
( 1 1 . 1 % )  
0 
( 0 . 0% )  
Almo s t  
Never 
0 
( 0 . 0% )  
1 
( 3 . 6% )  
0 
( 0 . 0% )  
0 
( 0 . 0% )  
0 
( 0 . 0% )  
Total 
Not Number 
Applicable Respond ing 
0 5 2  
( 0 . 0% )  ( 4 2 . 3%) 
0 28  
( 0 . 0% )  ( 2 2 . 8%)  
0 24 
( 0 . 0% )  ( 1 9 .  5 % )  
0 9 
( 0 . 0% )  ( 7 .  3%) 
0 1 0  





TABLE 1 2  
ITEM 1 2  - - PARENT COMMITTEES MEET WITH YOU TO D ISCUS S SCHOOL AND COMMUNITY CONCERNS . 
Previous Te aching Field Always Usually Some t imes 
His tory / Soc . Stud ies / Eng lish 1 7  1 4  1 3  
( 32 . 1 % )  ( 26 . 4% ) ( 24 . 5%)  
Sc ience /Math 1 0  1 1  2 
( 37 . 0% )  (40 . 7 % )  ( 7 . 4% )  
Elem Ed 8' 6 4 
( 3 6 . 4%)  ( 27 . 3%)  ( 18 .  2%)  
PE/Health 5 1 1 
( 5 5 . 6% ) ( 1 1 . 1 % )  ( 1 1 .  1 % )  
Other 5 2 1 
( 55 . 6% )  ( 2 2 . 2 % )  ( 1 1 . 1 % )  
Se ldom Never 
6 2 
( 1 1 .  3%)  ( 3 . 8% )  
0 3 
( 0 . 0% )  ( 1 1 . 1 % )  
4 0 
( 1 8 .  2% ) ( 0 . 0% )  
1 1 
( 1 1 . 1 % )  ( 1 1 . 1 % )  
1 0 
( 1 1 . 1 % ) ( 0 . 0% )  
AI>P_lJ.c?_ble Respond ing 
1 5 3 
( 1 .  9%)  ( 44 . 2% ) 
1 2 7 
( 3 . 7 % )  ( 2 2 . 5% ) 
0 2 2  
( 0 . 0% )  ( 1 8 . 3%) 
0 9 
( 0 . 0% )  ( 7 . 5% )  
0 9 






TABLE 1 3a 
ITEM 1 3  -- YOU USE VARIOUS METHODS OF COMMUNICATION TO INFORM THE COMMUNITY ABOUT YOUR SCHOOL ' S :  
a .  POLICIES AND PROCEDURES 
Total 
Almos t  Almo s t  Not Number 
Previous Teach ing Field Always Usually Somet imes Se ldom Never Applicable Respond ing 
His tory / Soc . Stud ies / English 34 1 3 5 0 0 0 5 2  
( 6 5 . 4%)  ( 25 . 0% )  ( 9 . 6%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 4 2 . 6% ) 
Sc ience /Math 20 7 1 0 0 0 28 
( 7 1 ; 4% ) ( 25 . 0%)  ( 3 . 6% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 3 . 0% ) 
Elem Ed 1 5  5 2 1 0 0 2 3  
( 6 5 . 2%)  ( 2 1 .  7 % )  ( 8 . 7 % )  ( 4 . 3%)  ( 0 . 0% ) c o . o: o ( 1 8 . 9%)  
PE /Health 7 0 2 0 0 0 9 
( 7 7 . 8% )  ( 0 . 0% )  ( 2 2 . 2%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 7 . 4% )  
Other 7 3 0 0 0 0 1 0  






TABLE 1 3b 
ITEM 1 3  -- YOU USE VARIOUS METHODS OF COMMUNICATION TO INFORM THE COMMUNITY ABOUT YOUR SCHOOL ' S :  
b .  INSTRUCTIONAL GOALS 
Previous Teaching Field Always Usually Some t ime s Seld om Never Applicable Respond ing 
History / S oc . S tud ies /English 2 7  2 0  4 0 0 0 5 1  
( 5 2 . 9%)  ( 3 9 . 2% )  ( 7  . 8 % )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 4 2 . 5%)  
Science /Math lO 7 0 0 0 0 2 7  
( 7 4 . 1 % )  ( 25 . 9%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 2 . 5%)  
Elem Ed 1 3 8 2 0 0 0 2 3  
( 5 6 . 5%)  ( 34 . 8%)  ( 8 . 7 % )  ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 1 9 .  2% ) 
PE/Health 7 0 1 1 0 0 9 
( 7 7 . 8% )  ( 0 . 0% )  ( 1 1 . 1 % )  ( 1 1 . 1 % )  ( 0 . 0% )  ( 0 . 0% )  ( 7 .  5 % )  
Other 6 4 0 0 0 0 1 0  






TABLE 1 3 c 
ITEM 1 3  -- YOU USE VARIOUS METHODS OF COMMUNICATION TO INFORM THE COMMUNITY ABOUT YOUR SCHOOL ' S : 
c .  SPECIAL ACTIVITIES 
Previous Teach ing Field 






Almo s t  Almo s t  Not Number 
Always Us_ual_ly __ S�me t ime s __ _ _ Sel_dom __ Never Applicable Respond ing 
32  1 7  1 0 0 0 50  
( 64 . 0% ) ( 34 . 0% )  ( 2 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0%)  ( 4 2 . 4%)  
1 9  7 0 0 0 0 2 6  
( 7 3  � 1 % )  ( 2 6 . 9 % )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 22 . 0% )  
1 6  6 1 0 0 0 2 3  
( 69 . 6% ) ( 26 . 1 % )  ( 4 . 3%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0%)  ( 1 9 .  5%)  
6 3 0 0 0 0 9 
( 66 . 7 % )  ( 3 3 . 3%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 7 . 6% )  
8 2 0 0 0 0 1 0 
( 80 . 0% ) ( 20 . 0%)  ( 0 . 0% )  (0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 8 . 5 % )  
TABLE 1 4  
ITEM 14  -- A STUDENT COUNCIL PROGRAM EXISTS IN YOUR SCHOOL . 
YES NO 
Prev ious Teaching Field 
His tory / Soc . Stud ies /Engl ish 5 4  1 5 5  
( 98 . 2 % )  ( 1 . 8% )  (44 . 0%)  
Sc ience /Math 24 3 2 7  
( 88 . 9 % )  ( 1 1 . 1 % )  ( 2 1 .  6%)  
Elem Ed  15  9 24 
( 6 2 . 5%)  ( 3 7 . 5% )  ( 1 9 . 2% )  
PE/Health 9 0 9 
( 1 00 . 0% ) ( 0 . 0% )  ( 7 . 2 % )  
Other 8 2 1 0  
( 80 . 0% )  ( 2 0 . 0%)  ( 8 . 0% )  
TABLE 1 5  
ITEM 1 5  -- STUDENTS HAVE INPUT IN DEVELOP ING AND IMPLEMENTING 
THEIR OWN STUDENT GOVERNMENT POLIC IES . 
YES 
Previous Teaching Field 
History / Soc . Stud ies / Engl ish 55  
( 1 00 . 0%)  
Sc ience /Math 25  
( 8 9 . 3%)  
Elem Ed 1 7 
( 7 0 . 8% ) 
PE /Health 8 
(88 . 9% )  
Other 9 
( 9 0 . 0% ) 
- 1 34-
NO 
0 55  
( 0 . 0%)  (43 . 7%)  
3 2 8  
( 1 0 .  7 % )  ( 2 2 . 2%)  
7 24 
( 2 9 . 2% )  ( 1 9 .  0% ) 
1 9 
( 1 1 . 1 % )  ( 7 .  1 % )  
1 1 0  
( 1 0 .  0% ) ( 7 .  9%) 
TABLE 1 6  
ITEM 1 6  -- STUDENTS MEET WITH YOU TO D ISCUSS THEIR CONCERNS , 
EITHER IND IVIDUALLY OR AS A GROUP . 
YES 
Prev ious Teaching Field 
History / Soc . Stud ies /Engl ish 55 
( 1 00 . 0%) 
Science /Math 2 7  
( 9 6 . 4% ) 
Elem Ed 1 8  
( 75 .  0%)  
PE/Health 9 
( 1 00 . 0% ) 
Other 1 0  
( 1 00 . 0%)  
TABLE 1 7  
NO 
0 5 5  
( 0 . 0%)  ( 4 3 . 7 % )  
1 28  
( 3 . 6% )  ( 2 2 . 2% )  
6 24  
( 2 5 . 0% ) ( 1 9 .  0% ) 
0 9 
( 0 . 0% )  ( 7 . 1 % )  
0 1 0  
( 0 . 0% )  ( 7 . 9%)  
ITEM 17  -- A WELL-DEVELOPED STUDENT HAND BOOK EXISTS FOR YOUR SCHOOL . 
YES 
Previous Teaching Field 
His tory / S oc . S tud ies / Engl ish 50  
( 90 . 9 % )  
Science /Math 26  
( 9 2 . 9%)  
Elem Ed 1 6  
( 6 6 . 7 % )  
PE/Health 9 
( 1 00 . 0% )  
Other 9 
( 9 . 0% )  
- 1 35-
NO 
5 55  
( 9 . 1 % )  (4 3 . 7 % )  
2 2 8  
( 7 . 1 % )  ( 2 2 . 2%)  
8 24 
( 3 3 . 3% ) ( 1 9 .  0% ) 
0 9 
( 0 . 0% ) ( 7 .  1 % )  
1 1 0  
( 1 0 .  0% ) ( 7 . 9%)  
TABLE 1 8  
ITEM 1 8  -- STUDENTS HAVE INPUT INTO THE STUDENT HANDBOOK . 
YES NO 
Prev ious Teaching Field 
His tory / Soc . S tud ies / English 37 1 8  5 5  
( 6 7 . 3 % )  ( 3 2 . 7 % )  (4 3 . 7 % )  
Sc ience /Math 20 8 2 8  
( 7 1 . 4%)  ( 2 8 . 6%)  ( 2 2 . 2% )  
Elem Ed 1 0  1 4  2 4  
( 4 1 . 7 % )  ( 5 8 . 3 % )  ( 1 9 .  0% ) 
PE /Health 8 1 9 
( 88 . 9 % )  ( 1 1 . 1 % )  ( 7 . 1 % )  
Other 8 2 1 0  
( 8 0 . 0% ) ( 2 0 . 0% ) ( 7 . 9%)  
TABLE 1 9  
ITEM 1 9  -- THERE I S  A WRITTEN DOCUMENT THAT SPEC IFIES YOUR EVALUATION 
PROCEDURES FOR STAFF . 
YES NO 
Previous Teaching Field 
His tory / Soc . S tudies / Engl ish 5 5  0 55  
( 1 00 . 0%)  ( 0 . 0% )  (44 . 0%)  
Science /Math 28 0 2 8  
( 1 00 . 0% ) ( 0 . 0% )  ( 2 2 . 4% )  
Elem Ed 23  0 2 3  
( 1 00 . 0% ) ( 0 . 0% ) ( 1 8 .  4% ) 
PE/Health 9 0 9 
( 1 00 . 0% ) ( 0 . 0% )  ( 7 .  2%)  
Other 1 0  0 1 0  








ITEM 1 -- REGULARLY SCHEDULED FACULTY MEETINGS OCCUR IN YOUR SCHOOL . 
Total 
Previous Ext racurricular Almo s t  Almo s t  N o t  
Number 
Respons ib ilit ies Always Usually Some t imes Se ldom Never App licable 
Respond ing 
Coach 28  1 1  6 4 2 0 5 1  
( 54 . 9%)  ( 2 1 . 6% ) ( 1 1 .  8%)  ( 7 . 8% )  ( 3 . 9%)  ( 0 . 0% )  ( 5 2 . 6%)  
Mus ic /Drama 1 1 2 1 0 0 5 
( 20 . 0% ) ( 20 . 0% ) ( 4 0 . 0% ) ( 2 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 5 . 2%)  
Stu Council Advis /Club Advisor 1 1  6 4 0 0 0 2 1  
( 5 2 . 4% ) ( 2 8 . 6%)  ( 1 9 .  0% ) (0 . 0% )  ( 0 . 0% ) ( 0 . 0% )  ( 2 1 . 6%)  
Other 1 1  4 3 2 0 0 
20  
( 5 5 . 0% ) ( 20 . 0%)  ( 1 5 . 0% )  ( 1 0 .  0% ) ( 0 . 0%)  ( 0 . 0% )  ( 2 0 . 6%)  
TABLE 2 
ITEM 2 -- YOU USE AN ALTERNATIVE PROCESS IN COMMUNICATING S CHOOL BUSINES S TO YOUR STAFF . 
Coach 24 1 1  7 2 0 2 46  
( 5 2 . 2%)  ( 2 3 . 9%)  ( 1 5 .  2% ) ( 4 . 3%)  ( 0 . 0% )  ( 4 . 3%)  ( 5 1 .  7%)  
Mus ic /Drama 3 2 0 0 0 0 5 
( 60 . 0% ) (40 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 5 . 6%)  
S tu Council Adv is /Club Advisor 12 4 2 0 0 1 1 9  
( 6 3 . 2% ) ( 2 1 . 1 % )  ( 1 0 . 5%)  ( 0 . 0% )  · ( 0 . 0% )  ( 5 . 3% )  ( 2 1 . 3% )  
Other 8 6 5 0 0 0 
1 9  






ITEM 3 -- YOU HAVE SPEC IAL STAFF COMMITTEES DES IGNED TO AS S IST YOU IN THE OPERATION OF YOUR SCHOOL . Total 
Previous Ext racurricular Almos t  Almo s t  Not Numb
er 
Responsibilities  Always Usually Some t imes Se ldom Never Applicable Respond
ing 
Coach 26 15  4 0 3 1 4 9  
( 5 3 . 1 % )  ( 30 .  6% )  ( 8 . 2% )  ( 0 . 0% ) ( 6 . 1 % )  ( 2 . 0% )  ( 5 1 .  6%)  
Mus ic /Drama 4 0 1 0 0 0 5 
(80 . 0% ) ( 0 . 0% )  ( 2 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 5 . 3%)  
Stu Council Advis /Club Advisor 1 3  6 2 0 0 0 2 1  
( 6 1 . 9%)  ( 28 . 6%)  ( 9 . 5%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 2 . 1 % )  
Other 1 2  5 3 0 0 0 20  
( 6 0 . 0% ) ( 25 . 0% ) ( 1 5 .  0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 1 . 1 % )  
ITEM 4 
ITEM 4 -- THE COLLECTIVE BARGAINING PROCEDURE IN YOUR D I STRICT I S  REASONABLE . 
Coach 1 7  2 1  3 1 0 9 5 1  
( 3 3 . 3%)  ( 4 1 . 2% )  ( 5 . 9%)  ( 2 . 0% )  ( 0 . 0% )  ( 1 7 .  6%)  ( 5 2 . 6%)  
Mus ic /Drama 0 2 1 0 0 2 5 
( 0 . 0% )  ( 40 . 0% ) ( 20 . 0% ) ( 0 . 0% ) ( 0 . 0% )  ( 4 0 . 0%) ( 5 . 2%)  
S tu Council Adv is /Club Advisor 5 1 1  2 2 0 1 2 1  
( 2 3 . 8 % )  ( 5 2 . 4%)  ( 9 . 5% )  ( 9 . 5% )  (0 . 0% )  ( 4 . 8%)  ( 2 1 .  6%)  
Other 5 5 1 3 0 6 
20  







ITEM 5 - - YOU MEET WITH STAFF MEMBERS IND IVIDUALLY TO D ISCUS S SCHOOL CONCERNS . 
To tal 
Prev ious Extracurricular Almo s t  Almos t N o t  
Number 
Responsibilities Always Usually Some times S e ld om Never Appl icable R
espond ing 
Coach 29  1 6  5 1 0 0 5 1  
( 5 6 . 9 % )  ( 3 1 . 4 % )  ( 9 . 8% )  ( 2 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 5 2 . 6%)  
Mus ic /Drama 2 3 0 0 0 0 5 
( 4 0 . 0% ) ( 6 0 . 0%) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 5 . 2% )  
Stu Council Adv is /Club Advisor 14 2 5 0 0 0 2 1  
( 6 6 . 7 % )  ( 9 . 5%)  ( 2 3 . 8%)  co . o: n  ( 0 . 0% )  ( 0 . 0% )  ( 2 1 . 6% )  
Other 10 6 4 0 0 0 20  
( 5 0 . 0%) ( 30 . 0% ) ( 20 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 0 . 6%)  
ITEM 6 
ITEM 6 -- THE BUILD ING UNION REPRESENTATIVE MEETS WITH YOU TO DISCUS S STAFF AND BUILDING CONCERNS . 
Coach 1 0  9 7 4 1 0  1 1  5 1  
( 1 9 . 6% )  ( 1 7 . 6% )  ( 1 3 . 7 % )  ( 7 . 8% )  ( 1 9 . 6% )  ( 2 1 .  6%)  ( 52 . 6% )  
Mus i c /Drama 1 0 0 0 2 2 5 
( 20 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 4 0 . 0% ) (40 . 0% ) ( 5 . 2% )  
Stu Council Adv is /Club Advisor 4 5 3 1 7 1 2 1  
( 1 9 . 0% )  ( 2 3 . 8% ) ( 1 4 .  3%)  ( 4 . 8%)  . ( 3 3 .  3% )  ( 4 . 8%)  ( 2 1 .  6%)  
Other 2 5 2 3 0 8 
20  






ITEM 7 -- SPECIAL PROGRAMS AND PRACTICES ARE USED TO ENHANCE THE WORKING RELATIONSHIP 
BETWEEN YOU AND STAFF MEMBERS . 
Previous Ext racurricular Almo s t  
Respons ibi l i ties Always Usually 
Coach 22  1 2  
( 5 0 . 0%)  ( 2 7 . 3%)  
Mus i c /Drama 2 0 
( 5 0 . 0% ) ( 0 . 0% )  
S t u  Council Advis /Club Advisor 9 6 
(47 . 4% )  ( 3 1 . 6% ) 
Othe r 7 8 
( 3 8 . 9%)  ( 44 . 4% ) 
Some t imes 
7 
( 1 5 .  9%)  
1 
( 2 5 . 0%)  
1 
( 5 . 3%)  
1 




( 2 . 3% )  
0 
(0 . 0% )  
1 
( 5 . 3%)  
2 




( 0 . 0% )  
0 
( 0 . 0% )  
1 
( 5 . 3% ) 
0 
( 0 . 0% )  
Total 
Not Number 
Applicable Respond ing 
2 44  
( 4 . 5%)  ( 5 1 .  8%)  
1 4 
( 2 5 . 0%)  ( 4 . 7 % )  
1 1 9 
( 5 . 3%)  ( 2 2 . 4% ) 
0 1 8  
( 0 . 0% )  ( 2 1 . 2% )  
COMMUNITY VOLUNTEERS ARE UTILIZED IN YOUR SCHOOL PROGRAM (e . g . , TUTORS , CLERKS ) .  
Coach 1 8  9 1 2  4 3 3 4 9  
( 3 6 . 7 % )  ( 1 8 .  4 % )  ( 24 . 5%)  ( 8 . 2 % )  ( 6 . 1 % )  ( 6 . 1 % )  ( 5 2 . 1 % )  
Mu sic /Drama 2 0 2 0 1 0 5 
( 4 0 . 0% ) ( 0 . 0% )  (40 . 0%)  ( 0 . 0% )  ( 20 . 0% ) ( 0 . 0%)  ( 5 . 3%)  
Stu Counc il Adv is /Club Advisor 7 4 6 3 · o 0 20  
( 3 5 . 0% ) ( 20 . 0%)  ( 30 . 0%)  ( 1 5 .  0% ) ( 0 . 0% ) ( 0 . 0%)  ( 2 1 . 3%)  
Oth er 1 1  3 2 2 2 0 20  







ITEM 9 -- COMMUNITY ACTION GROUPS MEET WITH YOU TO ESTABLISH SCHOOL /COMMUNITY RELATIONS . 
Total 
Previous Extracurricular Almo s t  Almo s t  N o t  Number 
Respons ibilities  Always Usually Some t imes Se ldom Never Appl icable Respond ing 
Coach 1 8  9 7 7 6 2 4 9  
( 3 6 . 7 % )  ( 1 8 .  4% ) ( 1 4 . 3%)  ( 1 4 .  3% )  ( 1 2 .  2 % )  ( 4 . 1 % )  ( 5 3 . 3%)  
Mus ic /Drama 2 2 0 0 0 0 4 
( 5 0 . 0%)  ( 50 . 0% ) ( 0 . 0% )  ( 0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  ( 4 . 3%)  
Stu Council Adv is /Club Advisor 5 4 4 2 4 1 20  
( 25 . 0% ) ( 20 . 0% ) ( 20 . 0% )  ( 1 0 . 0% )  ( 2 0 . 0% ) ( 5 . 0% )  ( 2 1 .  7% )  
Other 6 5 4 2 2 0 1 9  
( 3 1 . 6% ) ( 26 . 3%)  ( 2 1 . 1 % )  ( 1 0 .  5 % )  ( 1 0 .  5% )  ( 0 . 0% )  ( 2 0 . 7 % )  
TABLE 1 0  
ITEM 1 0  - - YOUR SCHOOL BUILDING IS  USED BY THE COMMUNITY DURING AND /OR AFTER SCHOOL HOURS . 
Coach 33 1 2  5 0 1 0 5 1  
( 6 4 . 7 % )  ( 2 3 . 5%)  ( 9 . 8% )  ( 0 . 0% )  ( 2 . 0% )  ( 0 . 0%)  ( 5 2 . 6%)  
Mus ic /Drama 4 1 0 0 0 0 5 
(80 . 0%)  ( 20 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 5 . 2%)  
S tu Council  Adv is / Club Adv isor 1 7  2 1 1 0 0 2 1  
(8 1 .  0% ) ( 9 . 5%)  ( 4 . 8% ) ( 4 . 8% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 1 . 6% ) 
Other 15 3 1 1 0 0 20  






TABLE 1 1  
ITEM 1 1  -- NUMEROUS SPEC IAL ACTIVITIES ARE SCHEDULED TO ENCOURAGE PARENT PARTICIPATION . 
To tal 
Previous Ext racurricular Almo s t  Almo s t  N o t  Number 
Respons ibilities Always Usually Sometimes Seldom Never Applicable Respond ing 
C oach 2 7  1 1  8 2 0 0 48 
( 5 6 . 3%)  ( 2 2 . 9%)  ( 1 6 .  7%)  ( 4 . 2% )  ( 0 . 0% )  ( 0 . 0% )  ( 5 1 .  1 % )  
Mus i c /Drama 3 1 1 0 0 0 5 
( 6 0 . 0% ) ( 2 0 . 0% ) ( 2 0 . 0% ) (0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  (5 . 3 % )  
S t u  Council Adv is /Club Advisor 1 2  9 0 0 0 0 2 1  
( 5 1 . 1 % )  ( 4 2 . 9%)  ( 0 . 0% )  ( 0 . 0%)  ( 0 . 0% ) ( 0 . 0% )  ( 2 2 . 3%)  
Other 1 3  5 2 0 0 0 20  
( 6 5 . 0% ) ( 25 . 0%)  ( 1 0 .  0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 1 .  3%)  
TABLE 1 2  
ITEM 1 2  - - PARENT COMMITTEES MEET WITH YOU T O  DI SCUS S SCHOOL AND COMMUNITY CONCERNS . 
Coach 1 8  1 5  6 5 4 2 50  
(36 . 0%)  ( 30 .  0% ) ( 1 2 .  0%)  ( 1 0 .  0% )  ( 8 . 0% )  (4 . 0% )  (54 . 9%)  
Mus ic /D rama 3 1 0 1 0 0 5 
( 6 0 . 0% ) ( 20 . 0% ) ( 0 . 0% )  ( 2 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 5 . 5%)  
S tu Council Adv is/Club Advisor 6 8 6 0 1 0 2 1  
( 28 . 6%)  ( 38 .  1% )  ( 28 . 6%)  ( 0 . 0% ) ( 4 . 8% )  ( 0 . 0% )  ( 2 3 . 1 % )  
Other 8 4 3 0 0 0 1 5  





TABLE 1 3 a  
ITEM 1 3  - - YOU U S E  VARIOUS METHODS O F  COMMUNICATION T O  INFORM THE COMMUNITY ABOUT YOUR SCHOOL ' S :  
a .  POLICIES AND PROCEDURES 
To tal 
Previous Ext racurricular Almo s t  Almo s t  N o t  Numbe
r 
Responsibilities Always Usually Some t imes Se ldom Never Applicable Respo
nd ing 
Coach 36  10  4 0 0 0 50 
( 7 2 . 0% )  ( 2 0 . 0%)  ( 8 . 0% )  ( 0 . 0% ) ( 0 . 0% ) ( 0 . 0% )  ( 5 3 . 8%)  
Mus ic /Drama 3 1 1 0 0 0 5 
( 6 0 . 0% ) ( 20 . 0% ) ( 20 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 5 . 4% )  
S t u  Council Adv is /Club Advisor 1 5  2 2 0 0 0 1 9  
'( 7 8 .  9%)  ( 1 0 .  5%)  ( 1 0 .  5%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 0 . 4% ) 
Other 1 2  6 1 0 0 0 1 9  
( 6 3 . 2%)  ( 3 1 . 6%)  ( 5 . 3%)  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 2 0 . 4%)  
TABLE 1 3b 
ITEM 1 3  -- YOU USE VARIOUS METHODS OF COMMUNICATION TO INFORM THE COMMUNITY ABOUT YOUR SCHOOL ' S :  
b .  INSTRUCTIONAL GOALS 
Coach 3 1  1 4  3 1 0 0 4 9  
( 6 3 . 3 % )  ( 28 . 6%)  ( 6 . 1 % )  ( 2 . 0% )  ( 0 . 0%)  (0 . 0%) ( 5 3 . 3%)  
Mus ic /Drama 3 2 0 0 0 0 5 
(60 . 0% )  (40 . 0% )  ( 0 . 0%)  ( 0 . 0% )  ( 0 . 0% ) (0 . 0%) (5 . 4% )  
S t u  Council Advis/Club Advisor 1 4  4 2 0 0 0 20  
( 7 0 . 0% ) ( 20 . 0% ) ( 1 0 .  0%) ( 0 . 0% ) ( 0 . 0% ) ( 0 . 0% ) ( 2 1 . 7 % )  
Other 9 8 1 0 0 0 1 8  






TABLE 1 3 c  
ITEM 1 3  - - YOU USE VARIOUS METHODS OF COMMUNICATION T O  INFORM THE COMMUNITY ABOUT YOUR SCHOOL ' S :  
c .  SPECIAL ACTIVITIES 
To tal 
Previous Ext racurricular Almos t  Almos t N o t  
Number 
Responsibilities Always Usually Somet ime s Se ldom Never Applicable 
Respond ing 
Coach 35 14  0 0 0 0 49  
( 7 1 . 4%)  ( 28 . 6 % )  ( 0 . 0% )  ( 0 . 0%)  ( 0 . 0% )  ( 0 . 0% )  ( 5 3 . 8%)  
Mus ic /Drama 3 2 0 0 0 0 5 
( 60 . 0% ) ( 4 0 . 0% ) ( 0 . 0% )  ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 5 . 5%)  
S t u  Council Adv is/Club Advisor 1 3  5 1 0 0 0 1 9  
( 6 8 . 4% ) ( 26 . 3 % )  ( 5 . 3%)  ( 0 . 0% ) ( 0 . 0% )  ( 0 . 0% )  ( 2 0 . 9%)  
Other 1 0  7 1 0 0 0 1 8  
( 55 . 6 % )  ( 38 .  9 % )  ( 5 . 6% )  ( 0 . 0% )  ( 0 . 0% )  ( 0 . 0% )  ( 1 9 . 8% )  
TABLE 1 4  
ITEM 1 4  -- A STUDENT COUNCIL PROGRAM EXISTS IN YOUR SCHOOL . 
YES NO 
Previous Ext racurricular 
Respons ibi l i t ies  
Coach 4 7  4 5 1  
( 9 2 . 2 % )  ( 7 . 8% )  ( 5 2 . 6%)  
Mus ic /Drama 5 0 5 
( 1 00 . 0% )  ( 0 . 0% ) ( 5 . 2%)  
Stud ent Council Advi sor/  2 1  0 2 1  
C lub Advisor ( 1 00 . 0%) ( 0 . 0% )  ( 2 1 . 6%)  
Other 1 6  4 20  
( 80 . 0% ) ( 20 . 0%)  ( 2 0 . 6%)  
TABLE 15  
ITEM 1 5  -- STUDENTS HAVE INPUT IN  DEVELOPING AND IMPLEMENTING 
THEIR OWN STUDENT GOVERNMENT POLIC IES . 
Previous Ext racurr icular 
Responsibil ities  
Coach 
Mus ic /Drama 
S tudent Counc il Advi sor/  




( 92 . 2% )  
5 
( 1 00 . 0%)  
2 1  
( 100 . 0% )  
1 8  
( 9 0 . 0% ) 
- 14 5-
NO 
4 5 1  
( 7 . 8 % )  (5 2 . 6%)  
0 5 
( 0 . 0% )  ( 5 . 2%)  
0 2 1  
( 0 . 0% )  ( 2 1 . 6% )  
2 2 0  
( 1 0 .  0% ) ( 2 0 . 6%)  
TABLE 1 6  
ITEM 1 6  - - STUDENTS MEET WITH YOU T O  DI S CUS S THEIR CONCERNS , 
E ITHER INDIVIDUALLY OR AS A GROUP . 
Previous Ext racurricular 
Respons ibilitie s  
Coach 
Mus i c /Drama 
Stud ent Council Advisor/  




( 98 . 0%)  
5 
( 1 00 . 0%)  
2 1  
( 100 . 0%)  
20  
( 1 00 . 0% ) 
TABLE 1 7  
NO 
1 
( 2 . 0% )  
0 
( 0 . 0% )  
0 
(0 . 0% ) 
0 
( 0 . 0% )  
ITEM 1 7  -- A WELL-DEVELOPED STUDENT HANDBOOK EXISTS 
YES NO 
Prev ious Ext racurricular 
Respons ibilities  
Coach 46  5 
( 90 . 2 % )  ( 9 . 8% ) 
Mus ic /Drama 5 0 
( 1 00 . 0%)  ( 0 . 0% ) 
Student Council  Advisor/ 
C lub Advisor 2 1  0 
( 1 00 . 0%)  ( 0 . 0% )  
Other 1 7  3 
( 8 5 . 0% ) o s . o: o  
- 1 46-
5 1  
( 5 2 . 6 % )  
5 
( 5 . 2%)  
2 1  
( 2 1 . 6% )  
20  
( 2 0 . 6%)  
FOR YOUR SCHOOL . 
5 1  
( 5 2 . 6%)  
5 
( 5 . 2% )  
2 1  
( 2 1 . 6%)  
20  
( 2 0 . 6%)  
TABLE 1 8  
ITEM 1 8  -- STUDENTS HAVE INPUT INTO THE STUDENT HANDBOOK . 
YES NO 
Previous Ext racurricular 
Respons ibilities 
Coach 38 1 3  5 1  
( 7 4 . 5%)  (25 . 5%)  ( 5 2 . 6%)  
Mus ic /Drama 4 1 5 
( 8 0 . 0% ) ( 20 . 0% )  ( 5 . 2% )  
Student Council Advisor / 
Club Advisor 1 5 6 2 1  
( 7 1 . 4%)  ( 28 . 6 % )  ( 2 1 . 6% )  
Other 1 4  6 2 0  
( 7 0 . 0% ) ( 30 . 0%)  ( 2 0 . 6%)  
TABLE 1 9  
ITEM 1 9  -- THERE I S  A WRITTEN DOCUMENT THAT SPECIF ICIES YOUR 
EVALUATION PROCEDURES FOR STAFF 
Previous Ext racurricular 
Respons ib ilities  
Coach 
Mus ic /Drama 
Student Council Advisor/ 
C lub Advisor 
Other 
YES 
5 1  
( 100 . 0% ) 
5 
( 1 00 . 0% ) 
2 1  
( 1 00 . 0%)  
2 0  
( 1 00 . 0 % )  
- 1 4 7-
NO 
0 
( 0 . 0% )  
0 
( 0 . 0% )  
0 
( 0 . 0% ) 
0 
( 0 . 0% )  
5 1 
( 5 2 . 6%)  
5 
( 5 . 2% )  
2 1  
( 2 1 . 6% )  
20  
( 2 0 . 6%)  
